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CHAPTER I 
Introduction 
Recognizing that the traditional segregation of blacks 
from whites and that the social, political, educational, and 
economic discrimination against blacks has contributed to the 
1 development of two somewhat separate systems of social class, 
the writer will make no direct attempt to show that this obvious 
caste-like social system does in fact exist.~ However, the ques-
tion of whether class values and attitudes will vary with race 
will be investigated as well as some possible relationships 
among race, education, occupation, and income. 
The object of this study then is to determine whether 
blacks and whites of a similar socio-economic status in the 
middle class have similar or dissimilar values, attitudes, and 
behavior patterns. The thesis of this study is that social 
class position has a more significant influence than race upon 
selected values, attitudes, and behavior patterns. That is, the 
111Class 11 is used in the same sense that Dahrendorf defines 
it: "'Classes' are interest groupings emerging from certain 
structural conditions which operate as such and effect structure 
changes." Ralf Dahrendorf, Class and Class Conflict in Industrial 
Society (Stanford, California: Stanford Unive~sity Press, 1959), 
p. ix. 
1 
2 
subjects' position, as indicated by occupation and level of 
education, will be more decisive than race in affecting certain 
attitudes, values, and behavior patterns in areas such as inc?~~! .. ___ ,. .. 
occupation: public schoo:i,. ~.g~~cation: educational aspirations for 
------~~·· 
children: political-economic liberalism-conservatism: labor 
---~---------~-----··---- ·-
_.,.~~-· -- ~--·-- • •W··---",*••••-•-. 
union membershi..p; .. and l?t.P<:>r. union membership as it relates to 
--·· -- - ···~·-·"·•·.--,,, '•·»~ ·- "~. 
-----
political-economic liberalism-cons.~-~<3:~-~~-111· 
Review of the Literature--Definitions of Social Class 
A review of the literature indicates that certain 
constellations of values and attitudes are attributable to people 
of given socio-economic categories. Such socio-economic cate-
gories or statuses involve the returns of occupations and have 
consequences in the privileges, restrictions, and relative 
control that the members of such categories can or cannot exer-
cise over community processes affecting the interests and well-
b . f th 1 d h . f ·1· 2 eing o emse ves an t eir ami ies. 
There has been much research dealing with social class 
and the many facets of it, but there has been no consensus as 
to a definition of social class. Several traditional and contem-
porary theorists and researchers who have devoted a great deal 
2Leo Srole, et al., Mental Health in the Metropolis, Vol-
ume I (New York: McGraw-Hill Book Company, Inc., 1962), p. 192. 
3 
of effort to the concept of social class have been selected, and 
their theoretical, semantic, and operational definitions or dis-
cussions will be presented very briefly in order to provide a 
background for the theoretical framework for this dissertation. 
The persons selected are Karl Marx, Max Weber, Thorstein Veblen, 
Talcott Parsons, William Lloyd Warner, August B. Hollingshead, 
and Gerhard E. Lenski. 
Karl Marx 
Karl Marx's treatment of social class and the hierarchical 
arrangement of persons within the social structure was based 
primarily on economic position and relationship to the means of 
production. His theory of social class was of great importance 
in his work and has had very profound influence on modern social 
thought. 3 He believed that the adverse position and conditions 
of the proletariat's relation to the means of production would be 
unacceptable to them; eventually they could and would be swayed 
into a mass rebellion against the system, destroy it, and replace 
it with the more favorable system of communism. 
Marx believed that the social structure was divided into 
three major classes: the owners of labor-power,· the owners of 
3Reinhard Bendix and Seymour Martin Lipset, "Karl Marx's 
Theory of Social Classes," Class, Status, and Power, eds. Rein-
hard Bendix and Seymour Martin Lipset (New York: The Free Press, 
1966 . 6. 
4 
capital, an:i the landlords. These classes, resting upon the 
capitalist mode of production, received incomes respectively 
from wages, profit, and ground-rent. 4 These inequalities of the 
market place and the resulting effect on one's whole life, accord-
ing to Marx, would give rise to growing class consciousness and 
inter-class antagonisms. 
In addition to one's source of income and one's relation 
to the means of production as criteria for membership in a class, 
Marx believed that class identification was inevitable because 
millions of families lived under economic conditions of existence 
that divided their mode of life, interests, and culture from 
those of other classes and put them in hostile contrast to the 
latter. 5 Since all people satisfied these three criteria for 
social class and because the proletariat far outnumbered the 
other classes, Marx believed that the ultimate goal of revolution 
and a society founded on communism was inevitable. 
Even though Marx divided the capitalist society into 
4Karl Marx, "The Definition of Class," Sociological Theo:ry: 
A Book of Readings, eds. Lewis A. Coser and Bernard Rosenberg 
(Glencoe: Free Press, 1964), p. 391· 
5Marx, "Are the Peasants a Class?," ibid., p. 396. 
5 
two major camps he identified other classes that were enemies 
of the bourgeoisie but not part of the proletariat. These in-
eluded the petty bourgeoisie, the lower strata of the middle 
class, remnants of absolute monarchy, landowners, and the non-
. . 6 industrial bourgeoisie. 
Disregarding the political implications of his theory, it 
is important to note that Marx was one of the first theorists to 
point out the effect a person's social (economic) position had 
on his social and political way of life, and is supportive of the 
thesis of this dissertation. 
Max Weber 
Max rieber' s analysis of social stratification within 
society was essentially an analysis of the distribution of power. 
He defined power as one's chance to realize one's own will in a 
communal action even against the resistance of others who parti-
cipate in the action. Power, according to Weber, is distributed 
6 Karl Marx and Friedrich Engels I "The Communist Manifesto, n 
The Making of Society, ed. V. F. Calverton (New York: The 
Modern Library, 1937), pp. 347-348. Michael Curtis, ed., The 
Great Political Theories, Vol. II (New York: Avon Book Division 
pp. 162-164. Leonard Reissman, Class in American Society 
(Glencoe: Free Press, 1959), pp. 49-50. 
6 
in accordance with "class," "status groups," and "party."7 
"Class" is stratified according to its relations to the 
production and acquisition of goods, and "status group" is 
stratified according to the principle of its consumption of 
goods as represented by special styles of life. The locale for 
"class" is in the economic order, for "status groups" within the 
social order which is the sphere for the distribution of "honor." 
The third element of "party" has as its action the acquisition 
of social power in order to influence a communal action no matter 
what its content may be.8 
According to Weber, a class represents a number of people 
who share "a specific causal component of their life chances. 
economic interests in the possession of goods and opportunities 
for income, and are represented under the conditions of the 
commodity or labor markets. 9 Within the class categories is one 
which apparently could be referred to as middle class in contem-
porary society. That class situation is defined as economic 
7s. M. Miller, Max Weber (New York: Crowell, 1963), p.42. 
8Ibid., pp. 56-57 
9Max Weber, "Class and Status," Sociological Theory: A 
Book of Readings, eds. Lewis A. Coser and Bernard Rosenberg 
(Glencoe: Free Press, 1964), p. 400-401. 
7 
activities including 
ownership of domestic buildings, productive extablishments; 
warehouses; stores; ... disposition over mobile instru-
ments of production, or capital goods of all sorts 
especially money or objects that can be exchanged for 
money easily and at any time; disposition over products 
of one's labor or of other's labor ... ; dispositions 
over transferable monopolies of any kind--all of these 
distinctions differentiate the class situation of the 
propertied just as does the 'meaning' which they can 
and do give to the utilization of propert0, especially to property which has money equivalents.! 
Thus unlike Marx and, as we shall see, Veblen, Weber 
believed that the only valid conceptualization of social strati-
fication must be multidimensional and that the essential factor 
in these dimensions was the subjective and objective evaluation 
of power and the "kind of power, or lack of such, to dispose 
of goods or skills for the sake of income in a given economic 
order. 1111 
Thorstein Veblen 
Thorstein Veblen's conceptualization of social classes 
was based on the degree to which "conspicuous leisure," "conspic-
uous consumption," and "conspicuous waste" were available to 
individuals. Veblen saw society divided into two classes: those 
who worked and were productive and those who did not work and 
lOibid., pp. 400-401. 
llibid., p. 400. 
8 
were not productive. Those who worked and were productive could 
not avoid labor and therefore the imputation of labor was not 
greatly derogatory to them within their class. Since labor was 
their recognized and accepted mode of life, they took pride in a 
reputation for efficiency in their work. The superior pecuniary 
class of those who did not work and were not productive also had 
an incentive for diligence and thrift, but this incentive was 
so greatly qualified by the secondary demands of pecuniary emula-
tion that any inclination in the direction of work was subordin-
ate to the social requirement of abstention from productive work, 
h . h . 1 . d f . . 1 d . h 12 w ic was a socia in ex o superior socia an pecuniary wort . 
Since Veblen divides society into only two classes he 
has little to offer for an understanding of the middle class, 
but as with Marx and Weber, we see that Veblen believes that 
one's position in the social hierarchy has a determining effect 
on one's behavior, attitudes, and values toward certain, if not 
all, aspects of one's social environment. 
Talcott Parsons 
Talcott Parsons presents a functionalist's approach to 
social stratification which is multidimensional and which is, 
12Thorstein Veblen, The Theory of the Leisure Class (New 
York: The New American Library, 1953), p. 195. 
9 
according to Gordon, 
concerned with the objective effects which particular 
societal patterns or structures have on the other pat-
terns or structures or other units of society, and on 
the maintenances, integration, and continuity of the 
society as a whole.13 
Parsons defines stratification as "the ranking of units 
in a social system in accordance with the standards of the common 
t nl4 value sys em. In accordance with this definition he has 
devised a schema15 "to classify a society by its paramount value 
standard and the relative priority given to the succeeding 
standards."16 This multidimensional approach seems to be in-
spired by Max Weber's multidimensional conception of social 
13Milton M. Gordon, Social Class in American Sociology 
(New York: McGraw-Hill, 1963), p. 166. 
14Talcott Parsons, "A Revised Analytical Approach to the 
Theory of Social Stratification," Class, Status, and Power, eds. 
Reinhard Bendix and Seymour Martin Lipset (Glencoe: Free Press, 
1953), p. 93. 
15Ibid., pp. 110-111. 
16Reissman, p. 78. 
10 
stratification and also is founded on some social evaluation of 
certain items or characteristics or abilities which the society 
deems worthwhile and does not address itself to any specific 
category such as the characteristics of the middle class. 
Gerhard E. Lenski 
Gerhard E. Lenski applies the Hegelian dialectic to past 
functionalist (Parson, Davis, and others) and conflict (Marx, 
Veblen, and others) theorists of social stratification for the 
purpose of developing a theory which would identify the basic 
outlines of an emerging synthesis of these theories. 17 
According to Lenski, systems of social stratification are based 
on the distributive systems of societies and are defined by 
determining "who gets what, how, and why? 1118 The question 
focuses on why there is distributive inequality, how and under 
what conditions it operates, and how it varies in degree and kind. 
In the development of this theory Lenski is primarily concerned 
with the "nature of the phenomenon in question" and "the causes 
of its uniformities and variations. 1119 He offers two laws of 
distribution to account for the process of social stratification: 
"Men will share the product of their labors to the extent required 
17Gerhard E. Lenski, Power and Privilege (New York: 
McGraw-Hill Book Company, 1966), p. 17. 
181b'd . . . 19 b' 
__ l._., P· Vl.l.l.. I id., P· 44. 
11 
to insure the survival and continued productivity of those others 
whose actions are necessary or beneficial to themselves," and 
11 p0 wer will determine the distribution of nearly all of the sur-
plus possessed by a society. 1120 Thus systems of social strati-
fication reflect the values and interests of those who possess 
power. Class then is defined "in terms of power" and a person's 
place in a specific class (or caste in some cases) influences 
his chances of obtaining the things he seeks in life; and al-
though members of a class do not always share certain common 
interests with one another or always act collectively on shared 
common interests, "these shared interests constitute a potential 
basis for hostility toward other classes. 1121 Although all 
classes are not alike in all respects, "if one takes a unidimen-
sional view of social stratification, as has been customary, 
there is but one class system in any given society, and hence 
'the class system' and the 'distributive system' are synonymous. 22 
20Ibid. I p. 44. 
21Ibid. I P· 76. 
22Ibid. I P· 79. 
12 
'!'hus a class system is a ~hierarchy of classes ranked in terms 
of some single criterion" and "every member of American society 
holds simultaneous membership in some class within the occupa-
tional, property, racial-ethnic, educational, age, and sexual 
,.23 
class systems. 
William Lloyd Warner 
Of all the American sociologists and social anthropolo-
gists who have studied social class in the United States, the one 
who has probably made the greatest scientific and social impact 
is William Lloyd Warner. Warner emphasizes in his research that 
these categories or strata within the social structure are not 
invented by social scientists to explain what they have to say, 
but that they are "real" levels recognized by the community as 
being higher or lower in the life of the city. 24 
Warner defined class in Yankee City as "two or more 
orders of people who are believed to be, and are accordingly 
ranked by the members of the conununity, in socially superior and 
inferior positions~S In his work in Yankee City and Jonesville 
23Ibid., pp. 78-80. 
24william Lloyd Warner et al., Democracy in Jonesville 
(New York: Harper and Row, 1949), pp. xii-xiv. 
2Swilliam L. Warner et al., Social Life in a Modern Com-
munity (New York: Oxford University Press, 1940), p. 82. 
13 
be concluded that there were, respectively, six and five social 
classes based on prestige, consumptive style, and interactional 
26 
networks. In later studies he determined that these classes 
could be correctly designated by using the more accessible and 
objective criteria of occupations, source of income, house type, 
and dwelling area. 27 
As commentary on the relationship between social class 
and the organizational structure of society, Warner not only 
asserts its existence but also the necessity of its existence: 
When societies are complex and service large pop-
ulations, they always possess some kind of status system 
which, by its own values, places people in higher or 
lower positions ••• This happens primarily because, to 
maintain itself, the society must co-ordinate the efforts 
of all its merribers into common enterprises necessary for the 
preservation of the group, and it must solidify and 
integrate all these enterprises into a working whole. In 
other words, as the division of labor increases and 
the social units become more numerous and diverse, the 
need for co-ordination and integration also increases 
and, when satisfied, enables the larger group to survive 
and develop. 28 
26Joseph Kahl, The American Class Structure (New York: 
Holt, Rinehart and Winston, 1961), p. ·60. 
27warner, Social Life in a Modern Community, p. 164. 
28william L. Warner, Marchia Meeker, and Kenneth Eells, 
Social Class in America (Chicago: Harper Brothers, 1960), p. 8. 
Persons who might wish to use the occupational index developed by 
Warner, Meeker, and Eells should carefully examine the criteria 
employed by the index before reaching that decision. 
14 
The effect which social class has on life chances is 
also connnented upon by Warner: 
We all know such perfect equality of position and op-
portunity does not exist. All Americans are not born 
into families of equal position ... Though everyone has 
the common right to success, it is not an equal "right"; 
though there is equality of rank for sane of us, there 
is not equality of rank for all of us.29 
This differentiation of life chances and social organ-
ization has been treated in many of the studies dealing with 
social class. Nurnberous examples may be found in the sociological 
journals, textbooks or readers on social stratification. A 
perusal of the bibliography of this study will give the reader an 
indication of some of these. Warner's conceptualization of the 
middle class will be discussed later in this chapter. 
Aagust B. Hollingshead 
August B. Hollingshead was very explicit ab::>ut the effect 
social class had on behavior patterns in his research of the 
youth of Elmtown. Upon his arrival in Elmtown, he noted 
that Elmtowners think of themselves as members of classes 
and that they act in part toward one another on the basis 
of their judgments about each other's class position. Per-
sons who possess a cluster of similar values tend to be 
grouped into more or less common prestige positions. Persons 
29Ibid. I p. 3. 
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with other values and correlated traits are assigned 
other levels or "pegs. 11 30 
As a conclusion to his research, he stated: 
There is a functional relationship between the class po-
sition of an adolescent's family and his social behavior 
in the community.31 
Thus we inf er that the family and neighborhood sub-
cultures not only set the stage upon which the child acts, 
but they also provide him with ways of acting and defi-
nitions of action.32 
Showing more directly the relationship between family 
conditioning and social class, Hollingshead concluded that 
if an adolescent has been trained in the home and the 
neighborhood to act, let us say, like a Class I person, 
and his clique associations are with Class I boys'or 
girls, that adolescent will reveal a Class I behavior 
pattern in his non-family activities. We believe that 
this generalization will apply to each class and to each 
area of social behavior.33 
Hollingshead's "Two Factor Index of Social Position" 
was used to determine the social class or socio-economic status 
of the participants in this research. It will be explained 
30August B. Hollingshead, Elmtown's Youth (New York: 
John Wiley and sons, 1949), pp. 74-75. 
31Ibid., p. 441. 
32Ibid., p. 445. 
33Ibid., p. 446. 
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extensively in the following chapter. See also Appendix c. 
The brief treatment of these social scientists has 
certainly not presented an exacting and definite conceptual-
ization of social class or social stratification, but it has 
indicated that social differentiations do exist within the social 
order, that people are aware of them, and that they can be 
delineated and recorded. Probably a more significant aspect of 
social class, implicitly or explicit~y stated by all the above 
persons, is that it determines in various degrees the organiza-
tional structure of a society, and the behavioral patterns of 
those within the society along class and caste-like lines. Al-
though all aspects of social class are important and would be 
interesting to investigate, the main focus of this research will 
be given to the analysis of the values, attitudes, behavior 
patterns, social orientation, and perspective of life of black 
and white persons of the middle class. 
The Middle Class 
With the exception of studies done by Allison Davis 
and Robert Havighurst (on socialization and child rearing pro-
cesses), no comparative study could be located which was con-
cerned with the attitudes, values, and behavior patterns of both 
17 
black and white persons of a selected social category or class.34 
some studies which have been written about the attitudes 
and values of the middle class are the rather popular books of 
Mills, Packard, Frazier, Drake and Cayton, Whyte, and Edwards. 
While White Collar by Mills deals with the way of life, 
ideologies, and world of work of the middle class, its primary 
interest is in the transition of the old middle class to the new 
and the role of the new within the bureaucratic industrial struc-
ture. 35 The methodology used by Mills includes an analysis 
of literature, extensive observations, and interviews. 
The Status Seekers by Vance Packard is primarily concerned 
with the dilemma of the new middle class and resulting efforts to 
match its newly acquired material goods with an equal amount of 
status. 36 The book presents the reader with many helpful insights 
into the motivations, values, and attitudes of the middle class. 
34some of the studies by Allison Davis and Robert Havig-
hurst are: Father of the Man (Boston: Houghton Mifflin, 1947); 
"Social Class and Color Differences in Child-Rearing," Am :?rican 
Sociological Review, XI (November, 1946), 698-710. 
35c. Wright Mills, White Collar: The American Middle 
Class (New York: Oxford University Press, 1951). 
36vance Packard, The Status Seekers (New York: David 
McKay Company, 1959). 
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His methodology is an intensive review of the social science 
literature on the subject. 
Black Bourgeoisie by E. Franklin Frazier was written 
primarily to analyze the role of the black middle class in 
contemporary American society. 37 The study vividly points out 
the dilenuna of a class that has objectively fulfilled the criteria 
for middle-classness but is not allotted the concomitant prestige 
and status by the white society. Frazier shows how this dilemma 
contributes to the insecurities, attitudes, and frustrations of 
these people. Black Bourgeoisie is based on observations, inter-
views, insights and an analysis of literature. 
A work which deals emp1rically with black people in 
Chicago is Black Metropolis by St. Clair Drake and Horace R. 
Cayton. 38 Even though it offers only a superficial and limited 
coverage of the middle class, the data on values and association-
al membership are invaluable. 
The Organization Man by William H. Whyte, Jr. is not 
directly concerned with the middle class but offers some 
37E. Franklin Frazier, Black Bourgeoisie (Glencoe: Free 
Press, 1957). It is to be noted that the book was based on his 
recorded lectures in France, published there, (virtually without 
his knowledge or permission), then translated and published in 
English. 
38st. Clair Drake and Horace R. Cayton, Black Metropolis 
(New York: Harper, 1945). 
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important insights into its values, style of life, and attitudes 
in and extensive discussion of the over-conformity of middle-
management. 39 
The Negro Professional Class by G. Franklin Edwards is a 
study of occupational mobility among a selected group of profes-
sional occupations in Washington, D. c. 40 
The Middle-Class Negro in the White Man's World by Eli 
Ginzberg and associates is the result of intensive interviews of 
forty middle-class high school and college black youths and 
records their reactions to the social environments in which they 
live. The study concludes that socialization and education are 
conditioning factors for certain aspirations and attitudes. 41 
All of these works deal in one aspect or another with the 
middle class, but, one might wonder, what is the middle class? 
39william H. Whyte, Jr., The Organization Man (New York: 
Doubleday, 1956). 
40G. Franklin Edwards, The Negro Professional Class 
(Glencoe: Free Press, 1959). 
41Eli Ginzberg and Associates, The Middle-Class Negro in 
the White Man's World (New York: a Columbia paperback, 1969). 
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Indices of the Middle Class 
The middle class has been defined as those two central 
segments of the population which are so designated by Warner in 
his six-class structure of society or by Hollingshead's class III 
in his five-class structure or Mills' white collar class. By 
culling statements from the works of these and other social 
scientists the writer hopes· to operationalize what is meant by 
middle class and by middle-classness. 
Although Warner admits that occupational and economic 
characteristics are some of the most important indices of social 
class, he notes that social class is not the same as economic 
class. Social class for Warner refers to levels which are recog-
nizable in the behavior and attitudes of the people in the commun-
ity where the levels exist. According to him economic factors 
are of "prime importance" and are some of the principal determin-
ants of social class, but they cannot account for all social 
class behavior or for its presence in contemporary America. 42 
Thus the purpose of this_ section of the dissertation will be to 
present some factors, in addition to the economic, which will aid 
the reader in differentiating the middle class from other classes. 
42
william Lloyd Warner, American Life Dream and Reality 
(Chicago: University of Chicago Press, 1953) p. 53. 
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Kahl has described middle class people as "careerists," 
those who occupy "positions," and "salaried men. "43 According to 
Frazier the middle class is composed of white collar workers and 
b . 44 small usinessmen. Rohrer and Edmonson say that it is composed 
of schoolteachers, skilled workers, (a significantly new cate-
gory), managers, salesmen, and professionals, and that the hall-
mark of these people is "achievement, responsibility, respecta-
bility, politeness, industry, egalitarianism, and kindred 
virtues •• .45 For Mills the middle class is composed of off ice 
workers and those who "handle people and symbols. 1146 
Myrdal presents these characteristics: usually they have 
had primary or secondary education, but few, with the exception 
of school teachers, have been to college. They rank education 
43 Kahl, p. 193. 
44Frazier, pp. 52-53. 
4 5John H. Rohrer and Munro S. Edmonson, The Eighth Gener-
ation Grows Up (New York: Harper, 1960) pp. 52, 89. 
46 . . Mills, pp. 64-65. 
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high on the scale of social values and desire for their children 
this means (education) of cultural emancipation. Their standards 
also include a stable family, thrift, independence, honesty, 
industriousness, and the avoidance of trouble with the law. For 
the men, extramarital relations are not uncommon, but it is 
expected that affairs shall be carried on in decent secrecy. 47 
The latter point is also made by Hollingshead. 48 
In the middle class one finds the most energetic and 
ambitious people in the community: they are self-conscious and 
work assiduously to improve their status. They avoid identifi-
cation with the lower class and resent the assumption of super-
iority of the upper class. 49 
The Upper Middle Class 
For the purpose of further clarification those character-
istics peculiar to the upper and lower segments of the middle 
class will be presented. 
47Gunnar Myrdal, An American Dilemma (New York~ McGraw-
Hill, 1964) p. 704. 
48aollingshead, p. 99. 
49E. Franklin Frazier, Neqro Youth at the Crossways (2nd 
ed.: Washington: MacMillan, 1940) p. 57. 
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--------------------------------------------------------, The upper middle class according to Warner 
tries to maintain and reinforce the basic virtues of the 
society emphasizing pragmatic goals. The continued de-
velopment of American society and its technological prog-
ress are highly dependent upon people who have been trained 
by the traditional value of the group. The emphasis upon 
putting off today's pleasures for tomorrow's gain are the 
very essence of the middle class ethic and have been prin-
cipally responsible for maintaining the continuing drive 
of individuals to advance themselves.SO 
In Elmtown Hollingshead discovered that the most highly 
educated adults in the community were in class II, the upper 
middle class. Since education was deemed desirable for a 
successful business career and indispensable in the professions, 
both college and non-college parents impressed on their children 
the desirability if not the necessity of a college education.Sl 
According to Warner, Junker and Adams, persons of this 
class try to keep up their dues in lodges and clubs and try to 
maintain good homes. They, more than the upper class, appear to 
exert effort in their drive to maintain respectability and to 
SO.Warner, American Life Dream and Reality p. 102. 
51August B. Hollingshead, "Selected Characteristics of 
Classes in a Middle Western Community," American Sociological 
Review, XII (August, 1947), 38S-39S. 
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. . d 52 practice thrift and in ustry. They believe in themselves and 
in the American way of life. Not having too much respect for 
the past, they stress planning for the future, accomplishment, 
practical results, and individualistic achievement within the 
framework of group cooperation and collective responsibility.53 
In this segment of the middle class, security more than wealth 
appears to be the economic goal. The family's income is usually 
earned by the male's practice of a large independent profession 
such as law, medicine, engineering, or dentistry; the operation 
of a family-owned business, executive position in a large business; 
or a salaried profession in a public office. 54 
Thus the upper middle class is made up of professionals 
and people of similar occupations who may be characterized by 
their activity in civic affairs and interest in individual 
achievement. 
The Lower Middle Class 
The second segment, the lower middle class, as viewed 
52william Lloyd Warner, Buford H. Junker, and Walter Adams, 
Color and Human Nature: Negro Personality Development in a 
Northern City (Washington: American Council on Education, 1941), 
p. 21. 
53Kahl I P· 201. 
54Hollingshead, Elmtown's Youth, pp. 91-92. 
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by warner "tends to approach the ideal of the Protestant Ethic, 
being careful with their money, saving, farsighted, forever 
anxious about what their neighbors think, and continually con-
cerned about respectability.SS 
Hollingshead indicates that their income is derived from 
the efforts of both husband and wife. Frequently the men own 
and operate a small retail business, pursue the lesser profession~ 
are highly skilled craftsmen, foremen, or clerks.S6 Kahl 
pictures this segment as consisting of semiprofessionals, semi-
managerial, petty businessmen, foremen, and skilled craftsmen, 
and as valuing very highly education, religion, home ownership, 
and respectability.57 In addition to these characteristics, 
they are ardent joiners of civic betterment groups, lodges and 
auxiliaries, patriotic societies, political party organizations, 
church groups, cliques, and social clubs. 58 
Thus the lower middle class is made up of small business-
men, skilled craftsmen, clerks and others with similar occupations, 
SSwarner, American Life Dream and Reality, p. 57. 
56aollingshead, "Selected Characteristics of Classes in a 
Middle Western Community," 389. 
57Kahl, pp. 202-203. 
58aollingshead, Elmtown's Youth, p. 100 
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who may be characterized as "joiners" and who are constantly 
concerned about respectability. 
Summary 
On the basis of the discussion and data just presented, 
it seems that certain conclusions can be validly drawn. First, 
the middle class as defined inferentially by the different social 
scientists as a distinct subculture, a way of life that is dis-
tinguishable from that of the other classes. Second, in order 
that one may be identified with the middle class, one must seem-
ingly possess a constellation of appropriate traits such as an 
occupation acceptable to other members of the class, industrious-
ness, an above average education, "respectability," and community 
mindedness. Third, members of the middle class participate in 
community activities in significantly different ways from the 
members of other classes. They interest themselves in and are 
depended upon by the other classes to lead and support civic 
affairs which they and others deem important. 
Race and Class 
In his comparison of 'touchables' and 'untouchables' in 
India with "Negroes" in the southern United States, Gerald 
Berreman presents evidence to show that a system of caste exists 
in both countries. He defines caste as "a hierarchy of endogamous 
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g_ivisions in which membership JS hereditary and pennanent," 
and which restrict> access to both goods and services. 59 The 
castes are maintai:1ed by rigid rules of social avoidance, "great 
differences in pow·~r and privilege", and are economically inter-
dependent. He con ~ludes that i:he term 1 caste system 1 is applic-
able in the southe =n United St<1tes as well as in India. 60 
According :o G. Frankl.n Edwards, if occupation is used 
as the criterion to determine social class membership, approx-
imately "26 per cent of all non-white workers belong to the 
middle class."61 He uses "professional and technical, clerical, 
sales, and skilled occupations" as middle-class occupations. In 
these same categories white workers represent 64 per cent of 
all whites in the labor force. White and non-white workers do 
not achieve parity in any of the occupational categories associ-
ated with the middle class.62 It is apparent from the data that 
there are a far larger representation of whites in middle-class 
59Gerald D. Berreman, "Caste in India and the United 
States," Structured Social Ineguality, ed. Celia s. Heller (New 
York: The Macmillan Company, 1969), p. 74. 
60Ibid., p. 80. 
61G. Franklin Edwards, "The Negro-Community and Class Re-
alities," Structured Social Ineguality, ed. Celia s. Heller (New 
York: The Macmillan Company, 1969), p. 392. 
62Ibid., p. 392. 
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occupations than there are blacks. Middle classness, however, is 
not defined solely by occupation and Edwards notes that it is 
the importance of recognizing that differences in the community 
life of blacks and whites cannot be measured solely by the ob-
jective indicators of occupation, income, and education. Such 
differences in institutions have evolved because of the segre-
gation and isolation of blacks in the United States. 63 
In their discussion of black middle class youth, Ginzberg 
and associates include in the middle class those parents who 
have "incomes above the poverty level" and parents who have 
occupations from "lower middle-class service workers to upper 
middle-class professionals." This definition of the middle 
class encompasses about seven million blacks who have stable 
employment, "reasonable opportunities for education," and a 
non-poverty level of income. 64 This wide range of occupations 
in the black middle class is also accepted by Kronus in his 
study of middle-class blacks in Chicago. 65 
63Ibid., p. 393. 
64Ginzberg, pp. 5-6. 
65sidney Kronus, "The Negro Middle Class: An Empirical 
Analysis" (unpublished Ph. D. dissertation, University of 
Chicago, 1967), p. 8. 
29 
Conclusion 
Throughout this discussion of the indices of middle class 
and in general race and class it can be noted by glancing at the 
footnotes that the qualities, characteristics, and attitudes 
attributed to the middle class have been selected from studies 
of both black and white populations. This was done in a deliber-
ate effort to show more vivdly that these descriptive factors 
have been and can be applied to each racial group as a single 
criterion of middle-classness. Admittedly some of the factors 
of middle-classness used to describe black populations were not 
exactly the same as those used to describe white populations, but, 
as can be seen, the discrepancy found in these studies was that 
between the occupational structures of the two populations. In 
discussing differences between lower class and middle class 
blacks in Black Metropolis, the authors state that 
neither occupation nor income is, in the final analysis, 
the decisive measuring rod. Rather, the middle class is 
marked off from the lower class by a pattern of behavior 
expressed in stable family and associational relationships, 
in great concern with "front 11 and "respectability, 11 and in 
a drive for "getting ahead." All this finds an objective 
measure in standard of living--the way people spend their 
money, and in public behavior. 66 
The findings of Frazier in Louisville, Ke~tucky also 
66orake and Cayton, p. 66. 
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paint out this occupational discrepancy. His study shows that 
many of the occupations which were previously cited in this 
dissertation as indicative of the middle class are considered 
to be upper class in the black community in Louisville. For 
example, a portion of the "upper class" as defined there consists 
of elementary schOol teachers, business supervisors, proprietors 
of small businesses, and post office employees. Old family 
retainers, some hotel employees, domestic servants to the wealth-
ier families may be placed at the bottom of the upper class. 
The composition of the middle class which includes semiskilled 
industrial workers and the majority of female domestic servants 
would certainly not be included in the white middle class as it 
was previously depicted and yet Frazier found that such occupa-
tion5 were considered so among the black community in Louis-
·11 67 V1 e. 
Frazier's perspective was that of a sociologist looking 
at a subculture almost completely separate from the dominant 
culture. When considered as a separate group the social class 
system for blacks does seem to differ from that of whites in its 
inclusion and exclusion of certain occupations and other social 
characteristics for assignment to different levels. The question 
of how the social class structures of the two races align 
67Frazier, Negro Youth at the Crossways, p. 23. 
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themselves when viewed as one complete structure is discussed by 
warner and Myrdal. 
Warner and associates stated in a study conducted in 
Chicago and published in 1941 that there was considerable evi-
dence to show that Chicago's system of race relations was be-
coming more like that of the Deep South. They admitted that the 
black's position was different from that of the South, but a 
study of the city's entire community revealed that "if caste, 
as the term is here used, is not present in Chicago, then some-
thing very close to it definitely is. The situation must be 
described as at least a castelike system. 1168 
After concluding his extensive study of blacks in the 
United States, Myrdal pointed out that a weakness of an attempt 
to diagram the class-caste structure as Warner has done69 is 
the assumption that the class structures of the two castes are 
exactly comparable, and they are not. It is assumed that white 
and black individuals with the same education, occupation, income, 
etcetera, are on the same class level in a class-caste diagram; 
68warner, et al., Color and Human Nature, p. 12. 
69william Lloyd Warner in his introduction to Allison 
Davis, Burleigh B. Gardner, and Mary R. Gardner, Deep South 
(Chicago: University of Chicago Press, 1941), p. 10. 
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Myrdal states that it must be recognized that 
the white does not "look across" the caste line upon the 
Negro, but he definitely looks down upon him. And this 
fundamental fact of caste is materialized in a great 
number of political, judicial, and social disabilities 
imposed upon Negroes somewhat independent of their class, 
and in the rigid rule that the Negro is not allowed to 
pass legitimately from the one side to the other. 70 
Thus while Warner indicates that even in the North a 
caste line separates blacks of a given social class from whites 
of that same class, Myrdal goes even farther and states that not 
only are the color castes separate but that whites look down 
upon blacks regardless of social class. However, this does not 
necessarily mean that whites and blacks of a given social class 
do not have similar educatiais, values, and attitudes: it does · 
mean that there is little, if any, social interaction or commun-
ication between the two groups. 
Frazier notes the following: 
The most mobile elements in the Negro population are likely, 
because of their incomes and education, to have upper class 
status within the Negro world. This means that they are 
drawn into a social world with certain values and style of 
life. These upper class values generally involve conspic-
uous consumption and forms of leisure and recreation which 
are characteristic of upper class white Americans. There-
fore, a Negro with the same income and occupational and 
educational status as a middle-class white person is likely 
to live according to a different style of life. This 
70Myrdal, p. 693. 
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creates a barrier between the two races that is not broken 
down even when whites and Negroes are employed in the same 
institution in the community. For the Negro is still 
bound by the traditions and expectations of the class in 
the Negro community with which he and his family and friends 
are identified.71 
Frazier points out that the ver:y fact that it has been deemed 
necessary to describe the social and cultural world of blacks is 
evidence that this world is not identical with the white world 
simply because "the Negro wears the same clothes and speaks the 
same language as the whites." 72 
So it can be concluded that one's social status in the 
United States is subject to one's positions in the coexisting 
class and ethnic systems of social stratification and that one's 
manner of life, occupation, spouse, and general life style 
will be limited by and subordinate to these positions.73 How-
ever in spite of this very obvious racial segregation and 
discrimination, this study will attempt to demonstrate Shibutani 
71E. Franklin Frazier, "Race Contacts and the Social 
Structure," American Sociological Review, XIV (February, 1949), 9. 
72Frazier, Negro Youth at the Crossways, p. 277. 
73Tamotsu Shibutani, Kian M. Kwan, Robert H. Billigmeier, 
Ethnic Stratification: A Comparative Approach (New York: The 
Macmillan Company, 1965), p. 33, 36. 
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and l{Wan's proposition that: "If people in different ethnic 
groups who occupy similar subordinate positions communicate, 
they eventually develop a common culture and become alike. The 
extent to which members of a minority group become acculturated 
to the way of life of the dominant group depends upon the extent 
of their participation in the communication channels of their 
rulers. 1174 The primary focus of this study is on the similarities 
of values, attitudes, opinions, and behavior patterns of middle-
class blacks and whites. Although no immediate references are 
offered in support of the statement, Heller states: "Another 
consistency in the sociological studies of race and class in the 
United States are the findings concerning the similarity between 
the patterns of behavior of the Negro middle class and the 
white middle class." 75 
So although the question of the similarity of the middle 
class for blacks and whites has not met with a consensus of 
sociological opinion, some writers suggest and this dissertation 
hypothesizes that when the two races are viewed as members of 
one social class system and the same criteria (in this case 
74 b 0 d 573 
.LL· I P· . 
75celia s. Heller, ed., Structured Social Inequality: A 
Reader in Comparative Social Stratification (New York: The Mac 
millan Company, 1969), p. 377. 
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aollingshead's Index of Social Position) are used, responses 
reflecting values, attitudes, opinions, and behavior patterns 
of blacks and whites of the middle class will be more dependent 
upon class than upon race. 
This question would seem to be worthy of study for the 
following reasons: (1) to contribute to the background of know-
ledge pertaining to the relationships of values and attitudes to 
social class, (2) to investigate the extent to which the same 
theoretical concept of social class can be applied to both blacks 
and whites, (3) to provide a more realistic picture of the values 
and attitudes of blacks and whites of the same social class. 
Since this study will treat many different areas and 
characteristics of social class, the literature related to each 
particular topic will be discussed when that topic is presented 
in the dissertation. The methodological consideration 
will be considered next. 
CHAPTER II 
RESEARCH ORIENTATION AND METHOOOLOGY 
f 
I 
I Limitation of Problem 
In order to limit this problem and to make investigation 
feasible the following steps were taken. First, it was decided 
to limit the study to a population of blacks and whites of the 
middle class. Second, certain values, attitudes, and opinions 
which were mentioned frequently in the literature as being char-
acteristic of the middle-class were selected in order to determine 
whether the samples from two races were like one another in their 
expression of such values and attitudes. Although there are 
many values, attitudes, opinions, and social criteria mentioned 
in the literature which would be most worthy of investigation, 
the factors of finances, time, and general interest in the posi-
tion of middle-class blacks and whites at this stage of the black 
protest movement offered the major rationale for the selection 
of particular social characteristics chosen to be studied. Third, 
it was decided to limit the population to middle-class blacks and 
whites residing in segregated census tracts in the same general 
area of Chicago. In order to keep the neighborhoods and popula-
tions as much alike as possible, census tracts with large numbers 
36 
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of single-unit dwellings and similar educational, occupational, 
income, home ownership, and house value levels were selected. 
The rationale for selecting segregated census tracts was to 
choose whites and blacks who would be living in segregated 
neighborhoods, since integrated housing is not the general 
pattern in Chicago or the United States and a sample selected 
from an integrated area probably would be less representative of 
the total population. 
Operational Definitions 
The terms used in the hypotheses which demand specifying 
the conceptual issues involved are social class, area of residence, 
opinion, census tract, house value, race, value, house type, 
politico-economic conservatism, parental aspirations, attitude, 
segregated, occupational aspirations, educational level, income 
level, significance, and colored. These concepts will be con-
sidered below. 
Social Class 
The social class of the respondent will be determined by 
using August B. Hollingshead's "Two Factor Index of Social Posi-
tion. 11 This index was developed to satisfy a need for an 
objective and easily applicable procedure to estimate the 
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-p0sitions individuals occupy in the status structure of our soci-
ety.! The Index of Social Position, (ISP), utilizes occupation 
and education of the respondent and/or parents to determine his 
social position. 
Hollingshead notes that occupation reflects the skill 
and power the individual possesses as he performs his maintenance 
functions in the society. Cultural tastes and knowledge are 
believed to be reflected in education, and the proper statistical 
combination of these two factors enables one to determine the 
position of an individual in the status structure of our society. 2 
For further explanation of validity and reliability of the ISP 
and the rationale as to the use of these criteria, one may refer 
to Social Class and Mental Illness. 3 A review of the literature 
also shows that these factors are the two most commonly used to 
determine the social class position of a person in the United 
States. 
1August B. Hollingshead, "The Two Factor Index of Social 
Position," p. 2. (Mimeographed.) 
3August B. Hollingshead and Fredrick c. Redlich, 
Class and Mental Illness: A Community Study, (New York: 
and Sons, Inc., 1958), p. 387-407. 
Social 
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By using the occupational and educational categories 
devised by Hollingshead and assigning a weight of seven to 
occupation and a weight of four to education as the index requireq 
individual total scores from 11-17 are considered as representa-
tive of upper class (Class I); 18-27, upper middle class (Class 
II); 28-43, lower middle class (Class· III); 44-60, Upper lower 
4 
class (Class IV); and over 60, lower class (Class V). 
4Ibid. The occupational scale is a modification of the 
Alba Edwards' Social-Economic Grouping of Occupations used by the 
United States Bureau of the Census. The essential differences 
between the Edwards system and the one used here is that Edwards 
does not differentiate among kinds of professionals or the sizes 
and economic strengths of business. The scale used in the Index 
of Social Position ranks professions into different groups and 
busirEsa:s by their size and value. The seven positions of the 
scale are: (1) executives and proprietors of large concerns, 
proprietors of medium business, (valued at $35,000-$100,000), 
and lesser professionals, (3) administrative personnel Of larger 
concerns, owners of small independent businesses, (valued at 
$6,000-$35,000), and semiprofessionals, (4) owners of little 
businesses, (valued at $3,000-$6,000), clerical and sales workers, 
and technicians, (5) skilled workers, (6) semiskilled workers, 
and (7) unskilled workers. 
The educational scale is premised upon the assumption that men 
and women who possess similar educations will tend to have similar 
tastes and similar attitudes, and they will also tend to exhibit 
behavior patterns which are similar. 
The educational scale was divided into seven positions: (1) grad-
uate professional training, (2) standard college or university 
graduation, (3) partial college training, (4) high school 
graduation, (5) partial high school, (6) junior high school, 
(7) less than seven years.of school. 
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Area of Residence 
In this dissertation the term area of residence refers 
to specific census tracts which are racially segregated but 
I 
contiguous and located in the south east side of Chicago bounded I 
by 87th Street on the north, lllth Street on the south, Halsted 
street on the west, and Cottage Grove on the east. {See Figure 
1 on page 58 ) • 
Opinion 
Opinion shall refer to particular views, appraisals, or 
judgments about an incident, issue, or anticipated behavior. 
Census Tract 
A census tract is defined by the United States Bureau of 
the Census as: 
Small areas into which large cities and adjacent areas have 
been divided for statistical pruposes. Tract boundaries 
were established cooperatively by a local committee and the 
Bureau of the Census, and were generally designed to be 
relatively uniform with respect to population characteristics, 
economic status, and living conditions. The average tract 
has about 4,000 residents. Tract boundaries are established 
with the intention of being maintained over a long time so 
that comparisons may be made from census to census.5 
Sunited States Department of Commerce, Bureau of the 
Census, United States Census of Population and Housing: 1960 
Census Tracts: Chicago, Illinois Standard Metropolitan Statis-
tical Area1 (Washington1 D. C.: Government Printing Office, 1960), 
p. 1. 
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House Value 
House value is an estimate of how much the house and 
property would sell for on today's market, (April, 1960). 6 
House Type 
House type refers to owner-occupied single unit dwellings} 
Race refers to one of three racial groups -- Caucasoid, 
Mongoloid, and Negroid. Respondents are placed according to the 
group they check for themselves in the questionnaire. 
Value 
A value is "the quality of any object which causes it 
to be of interest to an individual or a group. 11 8 A thing of 
value is considered to be important and worth striving for. 
Attitude 
An attitude is "an acquired or learned, and established 
61bid. I P· 7. 
7Ibid., p. 7. 
8Henry Pratt Fairchild, ed., Dictionary of Sociology and 
Related Sciences, (New York: Philosophical Library, 1959), 
p. 331. 
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-tendency to react toward or against something or somebody."9 
'!'bus, an attitude is a positive or negative reaction to something 
or someone. 
Politico-economic Conservatism 
Politico-economic conservatism, (PEC), refers to a posi-
tion or location on a scale ranging from an extreme reactionary 
pasition to an extreme liberal position. The PEC scale was de-
vised in an attempt to place individuals and groups of individu-
als at some point on a liberal-conservative continuum on the 
basis of their answers to statements which reflect validated 
liberal attitudes or conservative attitudes on political and 
economic questions. Adorno and his associates constructed it 
and correlated it with anti-Semitism, (A-S scale), ethnocentrism, 
(E scale), and fascism, (F scale), all of which were studied in 
an effort to understand the authoritarian personality.lo 
Some of the qualities or trends attributed to conserva-
tism by Adorno et al. are: (1) support of the American status 
guo, (2) resistance to social change, (3) support of conservative 
values: and support of the status guo is that "what is, is right." 
9Ibid. I P· 18 
lOT. W. Adorno, et al., The Authoritarian Personality, 
(New York: Harper and Row, Publishers, 1950), pp. 180-82, 
151-52. 
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--p.ccording to such a philosophy the "American Way" is working 
very well and there is a tendency to idealize existing authority. 
If social problems develop, they are rationalized as something to 
be expected like a head-cold or backache or else they are caused 
by "agitators, fakers, or charlatans. 11 In sharp contrast to the 
conservative philosophy is the liberal philosophy which is able 
to criticize existing authority. 11 
The attitude reflected in the resistance to social change 
is a sincere belief in traditionalism and suspicion of innovation 
or change or existing politico-economic forms. "If things are 
basically good now, then any change is likely to be for the 
worse •.• in short, basic improvement of our politico-economic 
forms is not possible, man being what he is, and social change is 
therefore undesirable. 1112 The "liberal" on the other hand, may 
seek a mild or major reform of the status guo or even the complete 
ouster of the status guo. 13 
The conservative value-system supports an ideology pro-
mulgating ambition, practicality, upward social mobility, rugged 
lllbid., pp. 153-54. 
121bid.' 
13Ibid., p. 154. 
11 
I 
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...-competition, "charity and community service. 11 This ideology is 
reflected in such beliefs as: 
most people get pretty much what they deserve, ability 
will find its socio-economic rewards and that those who 
end up on the low end of the social ladder--since they 
did not have what it takes--are hardly to be pitied. On 
the other hand our religious tradition is one of charity 
and tolerance; if one cannot excuse the poor, one can at 
least soften their plight--with Christmas parties, 
Thanksgiving bazaars, orphanages, and the like.14 
For the "liberal" the answer for the poor is not charity but a 
correction of the system which causes the poverty. The liberal 
views charity as a means of "soothing consciences" and "main-
taining an unjust state of affairs." According to Adorno it 
would appear that liberals tend to view social problems as 
symptoms of the underlying social structure, while conservatives 
view them as results of individual incompetence or immorality. 15 
Adorno argues that the philosophy of individual freedom 
of the conservative is usually that economic functions of the 
government should be minimized. There is a very basic fear of 
government and union power and great concern for freedom of the 
individual businessman. This philosophy extends to social 
security, socialized medicine, and the other programs designed to 
14Ibid., pp. 154-55. 
15Ibid., p. 155. 
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help the "common man." It is based on the assumption that the 
individual has "freedom" economically to the extent that there 
are no govexnment restrictions on him and overlooks the fact 
that economic freedom for most people today is limited by 
economic forces originiating in huge bureaucratic institutions. 
The liberal differs from the conservative in respect to the lib-
eral' s desire for a change in balance of power among business, 
labor, and government--to decrease the power of business and/or 
to increase the power of labor in order to reduce existing poli-
tical and economic differences between classes. 16 
Segregated 
A census tract will be considered segregated if 90 per 
cent or more of the residents of that tract are identified by 
the census data as members of one racial group. 
Parental Occupational Aspirations 
Parental occupational aspirations will refer to the male 
respondent's occupational goals for his children as they relate 
to his own occupation. 
Parental Educational Aspirations 
Parental educational aspirations will refer to the male 
16Ibid., pp. 156-57. 
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respondent's educational goals fo~ his children. 
Educational Level 
Educational level will be determined by responses to 
the instructions: Put a check on the correct line to show the 
highest school year or educational level completed by you and 
your father. Educational levels from"none" to "doctoral degreen 
are listed. 
Occupational Level 
Occupations will be determined by responses to the ques-
tion: What is (or was) your main occupation? Occupational 
level will then be determined by placing the reported occupation 
according to the listing given it in categories developed by 
the Bureau of the Census and the Bureau of Labor Statistics. 
Colored 
The term "colored" was used in the questionnaire as a 
neutral reference to Negroes. It was felt that for prejudiced 
white respondents "Negro" would seem a rather prestigious 
designation and since honest responses were desired every 
attempt was made to present a neutral position to the recipients 
of the questionnaires. We also believed at that time, (November, 
1963), that the term was not offensive to black people. 
r 
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Siqnif icance 
Throughout this dissertation a test will be considered 
significant at the 5 per cent level or better; it will be 
suggestive at the 10 per cent level, and not significant or sug-
gestive at any level greater than 10 per cent. 
Thus, when the terms social class, area of residence, 
census tract, house value, house type, race, value, attitude, 
politico-economic conservatism, segregated, parental occupational 
aspirations, parental educational aspirations, educational level, 
occupational level, significance, and colored are used in this 
paper, they will be used in terms of the previous discussion. 
Attention will now be turned to the null hypotheses and 
the methodology devised to investigate this problem. 
Null Hypotheses 
In order to investigate this problem the following null 
hypotheses were formulated. 
1. Middle-class blacks and whites living in the same general 
area of Chicago but in segregated census tracts with 
similar house values, house types, and equivalent edu-
cational levels will not differ significantly in their 
annual family income. 
2. Middle-class blacks and whites living in the same general 
area of Chicago but in segregated census tracts with 
similar house values, house types, and equivalent edu-
cational levels will not differ significantly in their 
levels of occupation. 
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Ja. Middle-class blacks and whites living in the same general 
area of Chicago but in segregated census tracts with sim-
ilar house values and house types will not differ signif-
icantly in their responses to or about the following: 
b. • • • The migration of Negroes from the South and bow 
this migration affects opportunities for Negroes who 
presently live in Chicago 
c. • •• Colored people preferring to live only with colored 
people with the same values or opinions about life 
d. • • • Moving into and living in an integrated apartment 
building 
e •••. Areas in which colored people experience the most 
discrimination in Chicago 
f •••• Rating the public elementary schools in their 
community 
9. . Rating the public high schools in their community 
h. • Sending their children to private elementary or 
high schools 
i •••• Reasons for sending or considering sending their 
children to private elementary or high schools 
j. • On what the schools should place the most emphasis 
for their children 
k. • The lowest level of education desired for their 
male children 
1 •••• The lowest level of education desired for female 
children 
m. • Financing their male children's college education 
n. • Financing their female children's college education 
o •. Saving for their male children's education 
p. • The American Way 
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q •••. Labor unions should become stronger 
r. . Economic security 
s. . . . The means to success 
t. • •• Federal medical aid 
u. • Scores on the Political-Economic Conservatism Scale 
v •••• Labor union membership 
w. • Past labor union membership 
4. Middle-class persons living in the same general area of 
Chicago but in racially segregated census tracts with 
similar house values, house types, and equivalent edu-
cational levels and are members of labor unions will 
not exhibit significantly different scores on the 
Political-Economic Conservatism Scale than 
those respondents who are not members of labor unions. 
S. Middle-class persons living in the same general area of 
Chicago but in racially segregated census tracts with 
similar house values, house types, and equivalent edu-
cational levels and who have had past membership in 
labor unions will not exhibit significantly different 
scores on the Political-Economic Conservatism Scale than 
those respondents who have never been members of labor 
unions. 
Methodology 
In order to investigate these null hypotheses a ques-
tionnaire was drawn up in February, 1963, dealing with selected 
values, attitudes, opinions, and socio-economic characteristics; 
during April and May a sample was selected; in August a pretest 
was conducted: and in November, 1963 the actual research was 
initiated with 2,500 mailed questionnaires. 
·---------
I 
·' 
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Procedure 
Construction of the Questionnaire 
A mailed questionnaire was used to elicit the desired 
information from the chosen sample. (See Appendix B for the 
questionnaire.) The medium of the mailed questionnaire was 
chosen for use for two reasons: (1) it was believed that per-
sonal interviews by the writer would bias the responses for at 
least one if not both of the racial groups, (2) finances were 
not available to train and employ interviewers. (The problems 
implicit in using a mailed questionnaire and the steps taken ·to 
counteract these problems will be discussed in the section 
dealing with the selection of the sample.) 
The questionnaire developed sought to determine the 
social class position, values, attitudes, and opinions of the 
individuals comprising the sample. With the exception of five 
questions taken from Adorno and associates' Politico-Economic 
Conservatism Scale, the writer is responsible for the whole of 
the questionnaire. 17 For purposes of analysis and discussion 
the items in the questionnaire were arbitrarily categorized as 
values, attitudes, opinions, and behavior patterns. An index 
to tl'aese items and the correspondent hypotheses follows. 
17T. W. Adorno et al., The Authoritarian Personality 
tu ........ vn..-lr• u ... ...,..A,.. :u .. A lk>W. Publishers, 1950), pp. 151-207 • 
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The arrangement of the items within the questionnaire 
was as follows: first, general information such as years of 
residency in Chicago, number and ages and sexes of children, 
occupation, and such: second, questions which dealt with attitudes 
values, opinions and politico-economic conservatism: third, 
personal information such as income, age, sex, religion, and 
voting habits. It was believed that the first question area 
'WOUld elicit interest but not frighten the respondent by being 
too personal,· the second question area would heighten and sustain 
that interest, and that the final set would introduce those 
questions which "'10uld elicit necessary information but which were 
of such a personal nature that the questions may not have been 
answered or might have provoked the respondent to discard the 
questionnaire if they had been introduced earlier. This position 
is based on the assumption that if respondents had gone to the 
trouble of filling out the questionnaire up to that point, they 
would be more inclined to finish it even if they felt these 
questions too personal than if they had encountered them earlier. 
Selection of the Sample 
After the questionnaire had been designed, steps were 
taken to obtain a sample of middle-class blacks and whites who 
lived in the same general area of Chicago but in segregated cen-
sus tracts with similar house value and house type. In order 
AN INDEX TO SELECTED QUESTIONNAIRE TOPICS AND ITEMS FOR THIS STUDY 
Question Question Numbers Null-Hypothesis 
Values pertaining to the following: 
perception of the residential desires of Negroes 23 3b 
desirability of moving into and living in a 
racially integrated apartment building 35 3c 
educational opportunities for their children 27 3g 
content emphasis of education 29 3h 
educational aspirations for their children 30 3j 
financing college for their children 26 31 
Attitudes about: 
moving into and living in a racially integrated 
apartment building 
the "American Way" 
labor unions 
economic security 
the means to success 
medical aid for all citizens 
Opinions about: 
effect of the migration of Southern Negroes on the 
opportunities of the present Negro residents 
in Chicago 
residential desires of Negroes 
perception of discrimination against Negroes 
public elementary schools 
public high schools 
Behavior patterns pertaining to: 
saving for their children's education 
union membership and political economic conservatism 
union merribership 
35 
10 
13 
18 
20 
24 
15 
23 
37 
33 
34 
28 
10,13,18,20,24,51 
51 
3c 
3n 
3p 
3q 
3r 
3s 
3a 
3b 
3d 
3e 
3f 
3m 
3s 
3v13w 
U1 
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AN INDEX 'ro SELECTED QUESTIONNAIRE TOPICS AND ITEMS FOR THIS STUDY 
Question 
Socio-economic characteristics 
occupation 
education 
income 
Question Numbers Null-Hypothesis 
9 
31 
47,49,50 
U1 
w 
... ,... 
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to select census tracts having these qualifications the 1960 
census tract data were examined.18 Tracts which gave indications 
of providing large middle class populations were selected. The 
criteria used for this selection were similarities in tract data 
for the following items: 
1. Median family income. 
2. Median educational level. 
3. Percentage of employed males in the occupational cat-
egories of sales, clerical, and kindred workers; 
managers and officials; professional, technical and 
kindred workers. 
4. Percentage of owner-occupied housing units. 
S. Median census tract values of owner-occupied housing 
units. 
Further examinations showed that tracts 653Z, 682Z, 925, 661, 676, 
and 694 most nearly fulfilled these criteria. Table 1 compares 
the six tracts for these characteristics. 
An analysis of Table 1 indicates that the tracts chosen 
are in fact racially segregated. There are no black residents 
in the three white tracts while the percentages of black residents 
in those tracts designated as black are 94 per cent in tract 
653Z, 96 per cent in tract 682Z, and 97 per cent in tract 925. 
Median family income in the six tracts is quite similar, ranging 
18united States Department of Commerce, Bureau of the 
Census, United States Census of Population and Housing: 1960 
Census Tracts: Chicago, Illinois, Standard Metropolitan Statis-
tical Area, p. 1. 
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from $8,315 to $9,024. The median educational level is also 
similar, ranging from 11.4 to 12.2. The greatest discrepancies 
among the tracts occurred in the area of occupations. In the 
three white tracts 55 per cent, 50 per cent, and 47 per cent of 
the employed males were in the occupational categories of sales 
and professionals but in the three black tracts 34 per cent, 41 
per cent, and 30 per cent of .the employed males had occupations 
in these categories. This meant that the percentage of the 
sample who would be able to fulfill the stated criteria for mid-
dle-classness was smaller in the black tracts than in the white 
tracts. 
• 
The percentage of owner-occupied housing units was high 
for all six tracts, ranging from 92 per cent to 100 per cent. 
The median values of owner-occupied units for the six tracts 
were also quite similar, ranging from $18,200 to $20,000. From 
the information provided in Table 1 it would seem that the selec-
ted tracts are in fact segregated and quite similar to one another 
in regard to the listed socio-economic characteristics. The map 
labeled Figure 1 ( page 58 ) shows the location and proximity 
to one another of these six tracts located on the south side of 
Chicago. Thus it "WOuld seem that census tracts 653Z, 682Z, 925, 
661, 676, and 694 satisfy the requirements specified for areas 
to used in this study. 
TABLE 1 
RACIAL AND SOCIO-ECOOOMIC CHARACTERISTICS OF SELECTED CENSUS TRACTS, CHICAGO, 1960 
Characteristics Census Tracts 
Black White 
Population 
Percentage of black residents 
Median family income 
Median educational level 
Percentage of employed males in 
occupational categories of sales 
653Z 682Z 
1,878 2,329 
93.8 96.9 
$8,379 $8,837 
12.0 12.2 
or above 33,8 41.1 
Percentage of owner occupied 
housing units 
Median value of all owner 
occupied units 
92.0 94 .o 
$18,200 $19,400 
925 661 676. 694 
2,534 7,642 l,879 5,276 
97.0 0.0 o.o 0.0 
$8,315 $9,024 $8,575 $8,651 
12.0 12.2 11.8 11.4 
30. 3 55.0 50.0 47.0 
97.0 99.8 100.0 100.0 
$19,600 $18,600 $20,000 $18,300 
Source: United States Department of Commerce, Bureau of the Census, United 
States Census of Population and Housing: 1960 Census Tracts: Chicago, 
Illinois.Standard Metropolitan Statistical Area, pp. 65-68,83,390-393, 
' 408,614-615,623. 
V1 
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Next the most recent voting lists (January, 1963)19 for 
precincts found in these tracts were obtained. 
The sample was compiled by first deleting from the 
precinct voting li.sts all addresses with more than one family 
name at a given address. The name not deleted was male and 
hopefully was the head of household. The total number of persons 
over the age of 21 was 5,261 for the black census tracts and 
9,506 for the white census tracts. 20 After deleting the names as 
described above there were 1,408 names remaining for the black 
census tracts and 2,722 names remaining for the white census 
tracts. The rationale for this method of deletion was that this 
would improve the likelihood of getting a sample of home owners 
only or those who were buying their homes and who would be more 
likely to satisfy the requirements of the ISP for middle-classness 
than would apartment dwellers. There was, of course, a recognized 
risk of eliminating some single unit dwellings and home owners 
who had relatives living with them or who were renting part of 
19These were the most complete lists available for the 
areas, and since there were few addresses missing from them, and 
the population under consideration would very likely be registered 
voters it was felt that this method was acceptable. 
20
united States Department of Commerce, Bureau of the 
Census, United States Census of Population and Housing: 1960 
Census Tracts: Chicago, Illinois, Standard Metropolitan 
Statistical Area, pp. 390-93, 408. 
I 
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CENSUS TRACTS OF THE SOUTHEAST SECTION CHICAGO, ILLINOISa 
992 893 
-.. 
... 
·. G49 
675 
670 
. 702·% 
XXX Blacks 
Ill Whites 
aunited States Department of Commerce, Bureau of the 
Census, United States Census of Population and Housing: 1960 
Census Tracts: Chicago, Illinois, Standard MetropOlitan Statis-
tical Area. 
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their homes to another person or other persons. It was felt, 
however, that this would be a minor occurrence although an 
admittedly incalculable risk. 
Pretest 
A pretest of the mailed questionnaire was conducted in 
August, 1963. Twenty-five persons from the black precinct 
voting lists and twenty-five persons from the white precinct 
voting·lists were mailed questionnaires with one introductory 
letter and two subsequent appeal letters; As a result of the 
pretest several changes were made in the third appeal letter 
and in the questionnaire. The changes in the questionnaire 
involved a reduction in the bulk of the questionnaire from 
fourteen to seven pages by using off-set printing on both sides 
of the page, the deletion of some questions and the restructuring 
of others so that they could be understood more easily. (See 
Appendix B for the research questionnaire). 
Mailing of the Questionnaires 
On November 4, 1963 a personally addressed envelope 
containing a questionnaire, a letter of introduction and explan-
ation of the questionnaire, and a stamped return envelope was 
mailed to 1,250 of the remaining 1,383 (25 names were used for 
the pretest) names on the precinct voting lists of the black 
r 
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census tracts. The same material was sent to 1,250 of the 
remaining 2,697 (25 names were used for the pretest) names on 
the precinct voting lists of the white census tracts. The 
2,500 names were selected by using every Kth name of those 
remaining on the lists. Since the. white population was larger 
a greater number of those names were not used than was true for 
the black population. Except for a code for census tract number 
the mailed questionnaire was completely anonymous. 
Since research has shown that a 40 percent return of 
mailed questionnaires, even in most favorable conditions, is 
rare,21 several techniques, suggested by research, were used to 
encourage those who received the questionnaires to fill in the 
information requested and to return them. 
First, all of the envelopes were hand-stamped with two 
small denomination, decorative, commemorative stamps. The pur-
pose of using two stamps instead of one was to impress upon the 
recipient the financial costs of each questionnaire to the 
researcher. 22 Second, a large middle-class sample was used. 
Third, the envelopes were addressed to persons by name rather than 
21Robert M. w. Travers, An Introduction to Educational 
Research, (New York: The Macmillan Company, 1958lp.248. 
220onald L. Longworth, "Use of a Mailed Questionnaire," 
American Sociological Review, XVIII. (June, 1953), 313. 
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to "occupant. 1123 Fourth, a letter of explanation and two sub-
sequent follow-up letters of appeal, (each mailed to all of the 
original sample on November 13 and 19, respectively), stressing 
the significance of the survey to society and the community and 
the special role of each respondent in making the survey possible 
were sent to each individual receiving the questionnaire.24 The 
letters emphasized that the responses were needed in order to 
meet an academic deadline. 25 (See Appendix A for the intro-
ductory and follow-up letters.) Finally, since research has 
shown that returns are increased when the letterhead of the 
university is used, the name of Loyola University was used in 
the return address.26 Because the university could not provide 
facilities to receive such a large volume of mail, all envelopes 
were directed to a rented box at the main post office where they 
were frequently claimed by the writer. 
The socio-economic bias which is usually present in any 
23Abbott L. Ferriss, "A Note on Stimulating Responses to 
Questionnaires, 11 American Sociological Review, XVI. (April, 1951), 
247. 
24w. L. Slocum, L. T. Empey, and H. s. Swanson, "Increas-
ing Responses to Questionnaires and Structured Interviews," Amer-
ican Sociological Review, XXI. (April, 1956), 222. 
25Ferriss, op. cit. 
26Longworth, op. cit. 
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survey using the mailed questionnaire would seemingly have no 
negative effect on this survey because the sample sought would 
occupy the educational, economic, and occupational levels of 
persons of middle-class status who have enough interest and 
literacy to answer the questionnaire. In a survey where all 
levels of all socio-economic characteristics were desired for 
representation, the over-representation of middle-class persons 
and the under-representation of others would possibly invalidate 
the findin:Js. On this survey, however, the response of such 
perscms serves only the best interest of the research. 
Next the 1153 returned questionnaires were analyzed to 
determine which respondents fulfilled the aforementioned 
criteria for middle-classness. The questionnaires were separated 
according to race, tabulated, and analyzed for responses to the 
questions dealing with the chosen values, attitudes, and opinions. 
Tests of significance, (chi square, t, and lambda), were applied 
to determine whether the responses of the two racial groups were 
significantly different in regard to the various attitudes, 
values, and opinions. 
A statistician advised that chi square and the likeli-
hood ratio. or lambda tests of significance be used in all 
r 
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computations. 27 Both tests yielded similar results but only 
lambda is shown. Chi quare is not shown in most cases because 
a sufficient number of the cases had a small sample and thereby 
small expected values. In such cases chi square is not consid-
ered reliable but since lambda is less subject to these aberra-
tions of a small sample or small expected values it is generally 
used throughtout the dissertation. A complete discussion of 
lambda can be found in Mood's Introduction to the Theory of 
statistics. 28 
Chapter III will deal with the number of returned 
questionnaires and the times of the returns by blacks and whites, 
and the occupational and educational characteristics of the 
middle-class respondents. 
27Mr. Harry Levine was formerly the statistician for and 
director of college educational research at the Chicago Board of 
Education. He is now the statistician for the Department of 
surgical Research for Hextone Institute in Cook County Hospital, 
Chicago, Illinois. 
28A. M. Mood, Introduction to the Theory of Statistics, 
(New York: McGraw-Hill Company, 1950), pp. 273-281. 
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CHAPTER III 
OCCUPATIONAL AND EDUCATIONAL CHARACTERISTICS 
OF THE MIDDLE-CLASS RESPONDENTS 
This chapter will discuss the returned questionnaires in 
respect to the number returned, when they were returned, the race 
and the occupational and educational characteristics of the 
respondents. 
Returns 
Of the 2,500 questionnaires mailed, 2,473 were delivered. 
Of those delivered, 1,153 or 47 per cent were returned, of which 
l,115 or 97 per cent were answered. Five hundred fourteen, (514), 
or 42 per cent of those returned were returned by blacks, of whic 
17 or 3 per cent were unanswered. Six hundred thirty-nine, (639), 
or 52 per cent of those returned were returned by whites, 20 or 
3 per cent of which were-unanswered and one deliberately torn 
to shreds. (It was possible to identify the race of the unanswer-
ed questionnaires by the census tract codes.) Thus the data show 
that for delivered-returned questionnaires white returns surpasse 
black returns by 10 per cent, (see Table 2). 
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Black 
White 
TABLE 2 
A COMPARISON BETWEEN BLACK AND WHITE RESPONDENTS AS TO QUESTIONNAIRES 
MAILED, DELIVERED, DELIVERED AND RETURNED, RETURNED 
ANSWERED, AND RETURNED UNANSWERED 
Mailed Delivered Delivered- Returned- Returned-
Returned Answered Unanswered 
Number Per CentlNumber Per Cent ~umber Per Cent Number Per Cent Number Per Cent 
1250 100.0 1236 98.9 514 41.6 497 96.7 17 3 .3 
1250 100.0 1237 98.9 639 51.6 618 96.7 21 3.2 
Totals I 2500 100.0 I 2473 98.9 1153 46.6 1115a 96.7 I 38 3.2 
, 
aThis total will vary in later tables because not all questions were answered by 
the respondents. 
·~ 
I O'I V'I 
r 
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Time of Returns 
Nine hundred twenty-eight, (928), or 83 per cent of the 
total answered returns were received before the second reminder 
or appeal letter was mailed. (The first follow-up letter was 
mailed nine days after the initial mailing). Of this number 
385 were black and 543 were white, which represent 77 per cent of 
returns answered by blacks and 88 per cent of those returned and 
ansWered by whites. After the third week and the second follow-up 
letter, 1,085 or 97 per cent of the answered returns had been re-
ceived, 482 of those were from blacks and 603 were from whites. 
Thus 97 per cent of the responding blacks and 97 per cent of the 
responding whites had returned their questionnaires before the 
third week and after the second follow-up letter. Only twelve 
answered questionnaires, (six from each race), were returned dur-
ing the fourth week and only eighteen thereafter, (nine from each 
race). The last ansWered questionnaire was returned thirty-eight 
days after the initial mailing, (see Table 3). 
Since the returns were, in general, so prompt it would 
appear that it is unnecessary to analyze the returns on the basis 
of the time received and the characteristics of those who respond-
ed either early or late. 
One methodological question which might be raised could 
possibly be about the characteristics of those who did not answer 
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TABLE ~ 
A COMPARISON OF WHEN BLACKS AND WHITES 
RETURNED THEIR QUESTIONNAIRES 
Black White Total 
Number Per Cent Number Per Cent Number Per Cent 
First Week 206 41.4 359 58.1 565 50.6 
Second Week 179 36.0 184 29.7 363 32.5 
Third Week 97 19.5 60 9.7 157 14.0 
Fourth Week 
and After 15 3.0 15 2.4 30 2.7 
Totals 497 99.9 6.8 99.9 1115 99.8 
or return the questionnaires. First, there was no way to deter-
mine who the non-respondents were without contacting the total 
2,500, which would have required a considerable expenditure of 
time and funds. Second, since research has shown that the more 
educated segment of the population takes interest in and has the 
ability and time to complete a questionnaire, it can reasonably 
be assumed that these were the persons who returned the question-
1 
naires and were the target of the research. Third, the 
lDavid Wallace, "A Case For and Against Mail Question-
naires," Public Opinion Quarterly, XVIII. (Spring 1954), 40-52. 
Donald L. Longworth, "Use of a Mailed Questionnaire," American 
Sociological Review, XVIII. (June, 1953), 313. 
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assassination of President John F. Kennedy occurred three weeks 
after the initial mailing and probably would have influenced the 
responses of the 30 who did respond and any of the other 1,320 
who may have responded after that date. Therefore on the basis 
of these three factors -- finances and time, the selectivity of 
those of the population who did respond, and the assassination of 
the President of the United States of America, it was decided not 
to try to contact the non-respondents who were part of the orig-
inal population in a third follow-up letter. 
Returns According to Social Class 
By using Hollingshead's Index of Social Class it was 
possible to separate 1,029 usable questionnaires, from the 1,115 
returned, into five social classes. Seventy-seven (29 blacks 
and 48 whites) were placed in Class I, 130 (47 blacks and 83 
whites) in Class II, 272 (106 blacks and 166 whites) in Class 
III, 423 (193 blacks and 230 whites) in Class IV, and 127 (82 
blacks and 45 whites) in Class V (see Table 4). 
As can be seen in Table 4, 272 or 26 per cent of the res-
pondents were able to be placed in Class III. This group will 
represent the middle class or Class III (of the Hollingshead 
scale), which is the object of the study. 
Although thorough statistical analyses were made for all 
the classes for some of the questions, comparisons of inter-racial 
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TABLE 4 
THE SOCIAL CLASS POSITIONS OF BLACKS AND WHITES 
WK> RETURNED USABLE QUESTIONNAIRES 
Black White Total 
social Class Number Per Cent Number Per Cent Number Per Catt 
I 29 6.3 48 8.4 77 7.5 
II 47 10.3 83 14.5 130 12.7 
III 106 23.1 166 29.0 272 26.4 
IV 193 42.2 230 40. 2 423 41.1 
v 82 17.9 45 7.8 127 12.3 
Totals 457 99.8 572 99.9 1029 100.0 
intra-class and intra-racial inter-class responses will not be 
included in all the analyses in the present paper. Such data 
will be discussed occasionally as supplemental material arid 
hopefully will be used in the future for papers in scholarly 
publications. 
Occuoational and Educational Characteristics 
of the Middle Class (Class III) Sample 
The occupational characteristics of the middle class sam-
ple reveal some interesting phenomena: (1) the greatest percentcge 
of blacks were found in the occupational categories of profession-
al. technical and kindred workers and clerical and kindred 
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workers. These categories represent 23 and 42 per cent, res-
pectively, of the black middle class sample: (2) in comparison 
with blacks, the greatest percentage of whites were represented 
in the occupational categories of managers, officials and pro-
prietors, except farm, and sales. These categories contained 
41 and 22 per cent, respectively, of the white middle class 
sample (see Table S). 
These data indicate that blacks probably experienced 
employment difficulties in those occupations which would either 
place them in supervisory positions such as managers, where only 
12 per cent of the middle class black sample is found as compared 
to 41 per cent of the white sample, or on an equal occupational 
plane with whites, such as in sales where there are· only 9 per 
cent of the black sample but 22 per cent of the white sample. 
The occupational differences which exist between the two racial 
groups for all levels is significant ( ~ = 64. 2836 P <:. ·• 001) . 
A similar analysis of the educational achievement of the 
t'WO racial groups in Class III shows that there are a greater 
proportion of blacks at higher educational levels. There are 
2 per cent of the black sample who have professional degrees as 
compared to l per cent of the white sample: 2 per cent of the 
black but none of the white respondents had master's degrees: 
and 13 per cent of the black as compared to 2 per cent of the 
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TABLE 5 
THE PERCENTAGE OF MIDDLE CLASS BLACK AND 
WHITE RESPONDENTS BY OCCUPATION 
occupations 
Professional, technical 
and kindred workers 
Managers, officials and 
proprietors except farm 
Clerical and kindred 
workers 
Sales 
Craftsmen, foremen and 
kindred workers 
Operatives and kindred 
workers 
Service workers, except 
private household 
Total percentage 
Black 
22.6 
12.6 
41.5 
9.4 
4.7 
4.7 
4.7 
99.9 
(N=l06) 
a ,_= 64.2836 P< .001 df = 6 
White 
13.9 
41.0 
13.2 
22.3 
8.4 
1.2 
100.0 
(N•l66) 
Total 
17.3 
29.8 
24.3 
17.3 
7.0 
1.8 
2.6 
100.l 
(N=272) 
aAll statstical tests are calculated from whole numbers 
throughout the dissertation. 
. ~ 
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white respondents had attended some graduate school. The data 
wol!ld appear to indicate that any differences existing between 
the two groups occurs by chance. 
When the educational levels are considered in relation to 
the occupational levels it is apparent that the absence of blacks 
at the higher occupational levels cannot be attributed to the 
lack of education. 2 This position is supported by a study of the 
south by Geschwender and a study of the whole of the United States 
of America by Blau and Duncan. 
Geschwender's analysis of census data show that in the 
south between 1940 and 1960, non-whites ( ... these data will 
not mirror the changing status of the Negro perfectly, although 
2Although there are serious questions about it, within 
the scope of this research it must be assumed that equivalent 
educational levels mean that those who successfully complete a 
particular level of academic study essentially acquire the 
same degree of educational competence. An investigation into 
the validity of this assumption is not a subject of this disser-
tation. Also, the question of whether or not unequal education 
for the same level of academic study leads to unequal jobs and 
unequal income should be investigated but it too is not an object 
of study of this research. 
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TABLE 6 
THE PERCENTAGE OF MIDDLE CLASS BLACK AND WHITE 
RESPONDENTS, BY EDUCATIONAL ACHIEVEMENT 
Level of Education 
7 - 9 Years 
10-11 Years 
12 Years 
13-15 Years 
16 Years 
Some Graduate School 
Master's Degree 
Professional Degree 
Total Percentage 
t = .10879 df • 266 P >.SO 
Black 
1.9 
5.7 
11.3 
52.8 
12.3 
13.2 
1.9 
1.9 
100.0 
(N=l06) 
White 
3.0 
10.2 
15.7 
51.8 
15.7 
2.4 
1.2 
100.0 
(N=l66) 
Total 
2.2 
8.5 
14.0 
52.2 
14.3 
6.6 
0.7 
1.5 
100.0 
(N=272) 
they will provide a very close approximation. 3 ) increased their 
representation in the brackets of "some college and college 
educated" by 3.3 per cent but only increased their representation 
1.6 per cent in the "professional-technical" occupations and 2.2 
per cent in the "combined professional-technical and managerial-
3James A. Geschwender, "Desegregation, the Educated Negro, 
and the Future of Social Protest in the south, 11 Sociological 
Inquiry, XX:XV (Winter, 1965), 61. 
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proprietor-official" occupations as compared to increases, in 
these same occupational groups, by whites of 5.4 per cent and 
a.s per cent respectively. The increase for non-whites represents 
"66. 7 per cent of their educational increase" and 113. 3 per cent. 
of the educational increase for whites. This means that "whites 
translated a larger portion of their educational advances into 
occupational gains than did non-whites."4 
Blau and Duncan's study contrasted the basic inequalities 
of occupational chances between non-whites (94 per cent of whom 
are Negroes) and whites, concluded that when educational category, 
(college, one or more years) father's occupation, and first 
job are controlled whites have a 9.3 point deviation from the 
mean advantage over blacks. 5 
Thus it can be seen that blacks experience some diffi-
culties finding white collar jobs commensurate with their 
academic qualif ~cations. 
Since Hollingshead's index does not require an evaluation 
of levels of income for the placement of a subject into a social 
class that data has not been presented here, but for those 
4Ibid., pp. 63-64. 
Speter M. Blau and Otis Dudley Duncan, The American 
Occupational Structure, (New York: Wiley and sons, Inc., 1967), 
pp. 208-9. 
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k readers who are interested, it can be found in Appendix E 
(Table 1). Data showing the percentage of working wives for 
middle class blacks and whites can also be found in Appendix E 
(Table 2). 
It was not possible to test the second of third null 
hypotheses which were addressed to equivalence of education of 
middle-class blacks and whites, annual family inC'Omes, and 
occupations because the data were too fragmented for meaningful 
analysis, i.e., the number of cases in most categories were just 
too small to treat them statistically. Grouping would have 
helped a little but would have distorted any possible analyses. 
The data, (Tables 3 and 4), are presented in Appendix E. 
The null hypotheses not analyzed are: 
Middle-class blacks and whites living in the same general 
area of Chicago but in segregated census tracts with similar 
house values, house types, and equivalent educational levels 
will not differ significantly in their annual family ina:>me. 
Middle-class blacks and whites living in the same general 
area of Chicago but in segregated census tracts with similar 
house values, house types, and equivalent educational levels 
will not differ significantly in their levels of occupation. 
After these presentations of the rationale for the study, 
the questionnaire and its organization, the selection of the 
sample, the occupational and educational characteristics of the 
middle class respondents, and the fragmented data and resulting 
impossibility for meaningful analyses of the data for two null 
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hypotheses our attention will now be given to an analysis of 
other data in the questionnaire. 
CHAPTER IV 
OOW THE MIGRATION OF BLACKS FIDM THE SOUTH IS PERCEIVED 
BY BLACK ANO WHITE MIDDLE-CLASS CHICAGO RESIDENTS 
The first null hypothesis probes the perceived effect 
that blacks migrating from the South will have on the opportun-
ities of blacks presently in Chicago and is stated thusly--Middle-
class blacks and whites living in the same general area of 
Chicago but in segregated census tracts with similar house values 
and house types will not differ significantly in their responses 
about the migration of blacks from the South and how this migra-
tion affects opportunities for blacks who presently live in 
Chicago. 
Item 15 in the questionnaire probed the area: "If 
colored people from the south would stop migrating to Chicago in 
such large numbers, the ones who are here now would have better 
opportunities." (See page 46 for the discussion of the use of 
"colored"). The responses were structured: I agree very much--
pretty much--a little: I don't know--I disagree--a little--pretty 
much--very much. 
The response patterns between the races were significantly 
different, ().. = 29. 6298 P < . 001) , and thus the null hypothesis 
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is rejected, (see Table 7). 
Over 65 per cent of the blacks in Class III responded 
negatively, in some degree, to the statement and over 75 per 
1·: cent of the white respondents responded positively, in some 
degree. The extreme negativism of blacks to this question, (58 
per cent disagreed very much), was almost equalled by the extreme 
positive response by whites, (59 per cent agreed very much). 
Inter-class analyses among blacks show that differences 
in the responses between Classes I and III, and between Classes 
II and IV are neither suggestive nor significant. Thus blacks 
of Classes I, II, III, and IV gave similar responses to this 
statement, (see Table 7). 
The responses of Classes I and III among whites were not 
significantly different, (,\.= 9.2688 P <.20), but the responses 
between Classes II and IV were different and significant at the 
.02 level, (;l= 11.5494 P >.02), (see Table 7). 
Inter-racial intra-class analyses reveal a very high 
level of disagreement for all classes. There appears to be an 
inverse relatiaiship between the degree of difference and the 
level of social class, i.e., Class I exhibits the lowest degree 
of difference between the races and Class IV the highest. Class 
V does not follow this pattern but falls between Classes I and 
II in the degree of difference, (see Table 7). 
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·TABLE 7.--A comparison of the percentage of black and white res-
ponses to item number 15: If colored people from 
the South would stop migrating to Chicago in 
such large numbers, the ones who are here 
now would have better opportunities.a 
-
Responses Class I Class II 
-
Black White Total Black White Total 
I AGREE 13.8 66.7 46.8 10.6 75.9 52.4 
very much 13.8 39.6 29.9 8.5 55.4 38.5 
pretty much . 16.7 10.4 2.1 l':~ 10.8 a little . 10.4 6.5 . 3.1 
I DON'T KNOW 13.8 10.4 1.7 10.6 4.8 6.9 
I DISAGREE 72.5 23.0 41.6 78.7 19.2 40.7 
a little ~·5 2.1 2.6 • 2.4 1.5 pretty much .9 6.~ 6.5 8.5 7.2 7.7 
very much 62.1 14. 32.5 70.2 9.6 31.5 
NO ANSWER . . • • • • 
TOTAL 100.1 100.1 100.1 {415 {~35 100.0 N= (29) (48) (77) (130) 
A.= 29.6298 68.7378 
p = <.001 <.001 
df = 6 6 
Classes 
Class III 
Black White 
27.4 75.2 
12.3 59.0 
4.7 10.8 
10.4 5.4 
7.6 10.2 
65.1 13.8 
2.8 ~.6 ~.8 .2 5 .5 6.o 
• o.6 
99.5 (106 99.8 (166) 
115.7084 
<.001 
6 
I and III Blacks A= 9.2022 P >.10: df - 6 
II and IV Blacks I).= 9.4438 P< .20: 
I and III Whites A.= 9. 2688 P < . 20: df == 61 
II and IV Whites 
'"- 11. 5494 p >.02: 
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
56.7 23.9 87.9 58.6 25.6 91.l 48.8 
4o.8 15.0 69.6 44.7 13.4 77.8 36.2 
8., 4.7 15.7 ·10.6 7.3 8., 7.9 
7 • 4.2 2.6 3.3 4.9 4. 4.7 
9.2 9.3 3.9 6.4 19.5 6.7 15.0 
33.8 66.8 7.9 34.8 54.9 2.2 36.3 
~·3 2.1 0.9 1.4 3.7 • 2.4 
.o 3.6 1.3 2.4 2.4 • 1.6 
26.5 61.1 5.7 31.0 48.8 2.2 32.3 
o.4 • o.4 0.3 • • • 
99.9 100.0 100.1 100.1 100.0 100.0 100.l (272) (193) (230) (423) (82) (45) (127) 
216.8028 67.4398 
<.001 c::.001 
6 6 
df - 6 
dt - 6 
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Thus it can be seen that the differences between blacks 
and ~ites in Class III are very significant and that when blacks 
and whites of all classes are compared to one another the res-
pcnse of blacks tend to be slightly more uniform to each other 
than the responses of whites to each other. Also when the data 
are analyzed according to social class, considering both racial 
groups as parts of each class, the pattern is similar to the 
results seen when Class III is analyzed alone, i.e., there are 
differences between the racial groups but the higher the class 
the lower the degree of difference. 
The percentage of black respondents who agreed with the 
statement to any degree showed no pattern of response as related 
to social class. Class I had the lowest percentage of respon-
dents who agree, (14 per cent), Class III had the highest, (27 
per cent), and Class V, with 26 per cent placed in the middle. 
The response pattern of agreement to any degree for 
whites does show an inverse relationship with social class 
position, i.e., the highest social class (I) reflects the lowest 
level of agreement (67 per cent) and the lowest class (V) shows 
the highest level (91 per cent) of agreement with the statement. 
It was also observed that there was no consistent res-
ponse pattern for blacks or whites in the "I Don't Know" category. 
Since there is a rather wide dispersion of responses 
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among the classes, between the racial groups, and among the 
classes within each race one conclusion that can be derived 
from the data is that the null hypothesis would not only be 
rejected for Class III but for all classes. These data show 
that there is a significant difference in responses according 
to race and also that the responses cannot be attributed to 
social class position (except when comparing Classes II and IV 
among whites), i.e., the responses of blacks and whites in 
Class III are not significantly different from those in Class I, 
and the responses of those in Class II among blacks are not 
significantly different from those in Class IV. 
Thus on the basis of the evidence presented, the null 
hypothesis, that the opinions of middle class blacks and whites, 
with the socio-economic and residential characteristics previously 
stated, will not differ significantly in their opinions about the 
migration of blacks from the South and how such migration would 
conceivably affect opportunities for blacks who presently live 
in Chi~, is rejected. 
These findings which show some type of racial cohesion 
are contrary to the position taken by E. Franklin Frazier in 
Black Bourgeoisie where he states in several places and implies 
throughout the whole book that the "black bourgeoisie" over-
identify with the white middle class and seek to escape from any 
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1 identification with the black masses. The data presented here 
indicate that situations have changed since Frazier wrote this. 
This research is also contrary to research done recently by 
parker and Kleiner which offered support for Frazier's position. 2 
1E. Franklin Frazier, Black Bourgeoisie (Glencoe: Free 
Press, 1957), p. 213. 
2seymour Parker and Robert Kleiner, "Status Position, 
Mobility, and Ethnic Identification of the Negro," Journal of 
Social Issues, XX (April, 1964), 102. 
CHAPTER V 
THE CH>ICES OF MIDDLE CLASS BLACKS AND WHITES ABOUT RACIALLY 
INTEGRATED LIVING AND THEIR PERCEPTION OF BLACKS 
CH>OSING TO LIVE ONLY WITH OTHER BLACKS 
Segregated Living 
This chapter will present and analyze: (1) the responses 
blacks express about living with other blacks and in various 
degrees of residentially racially integrated settings, (2) the 
responses of how white respondents expect blacks to desire some 
form of residential racial segregation, and (3) how white res-
pondents react to the possibilities of living in various degrees 
of residential racial integration. The questions which deal 
with these topics are questions 23, 35, and 35a. Item 23 is 
stated as follows--"Colored people would prefer to live only 
with colored people with the same values or outlooks on life." 
The structured responses· are -- "I agree very much -- pretty 
much -- a little: I disagree very much -- pretty much -- a 
little." 
It must be recognized that this statement could either 
be considered an opinion or a value, depending on the interpre-
tation. The statement also has the limitation of being perhaps 
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too open to interpretation. It is probably ambiguous because one 
might read it as an assertion that "colored" people would prefer 
to live only with other "colored" people as well as the inter-
pretation that "colored" people 'WOUld only prefer to live with 
"colored" people who have the same values or outlooks on life as 
they possess. 
The ambiguity is unintentional and there is no means of 
determining what interpretations were used by the respondents. 
so it shall be assumed that the interpretation derived by the 
respondents was that intended by the writer, i.e., that values 
and outlooks on life are more important than race in determining 
one's desired place of residence. 
The null hypothesis is--Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house types will not differ significant-
ly in their responses to the statement that "Colored people would 
prefer to live only with colored people with the same values or 
outlooks on life." 
An analysis of the responses shows that among Class III 
blacks 63 per cent "disagreed very much" and 74 per cent disagreed 
to some degree with the statement. Among white respondents in 
Class III 26 per cent "disagreed very much" and 37 per cent 
disagreed to some degree. Only 8 per cent of Class III blacks 
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"Agreed very much" but 19 per cent of Class III whites, or almost 
two and one-half times the percentage of blacks, "agreed very 
much." The percentages of Class III blacks and whites who 
registered some degree of agreement with the statement were 18 
per cent and 35 per cent respectively (see Table 8). 
Thus the data does not support the null hypothesis with 
a level of probability of less than . 001 (,;\. = 44. 2868 P <:. • 001). 
So it can be concluded that Class III black and white responses 
to the statement that "Colored people would prefer to live only 
with colored people with the same values or outlooks on life," 
are neither the same nor similar. 
Intra-racial inter-class analyses of the same statement 
show that social class does not appear to influence the responses 
between Classes I and III for blacks (}.. = 1. 04 71 P ')'. 98) or 
whites ( i\ = 8.6277 P < .20). Although the influence of social 
class between Classes I and III for whites is not significant 
it is much more important than it is between the same social 
classes among blacks. The differences between Classes II and IV 
among blacks are very significant (;... = 21 . 7604 P > . 001) while 
those between Classes II and IV among whites are merely suggested 
( ;l = 11.4932 P ( .10). It is not, therefore, possible to make a 
clear-cut, definite generalization about what effect social class 
has on the responses to this statement. 
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TABLE 8.--A comparison of the percentage of black and white res-
ponses to item number 23: Colored people would prefer to 
live only with colored people with the same values or 
outlooks on life.a 
~ 
Responses Class I Class II 
-
. 
Black White Total Black White Total 
I AGREE 13.9 31.2 24.7 14.9 30.2 24.6 
very much 6.9 20.8 15.6 4.3 1~.3 10.0 
pretty much 3.5 10.4 7.8 . 1 ·~ 9.2 
a little 3.5 • 1.3 10.6 2. 5.4 
•· . .. 
I DON'T KNOW 6.9 18.8 14.3 8.5 19.3 15.4 
I DISAGREE 79.3 45.9 18.5 24.5 48.2 57.6 
a little 3.5 4.2 3.9 2.1 1.2 1.5 
pretty· much 10.3 14.6 13.0 19.2 15.7 16.9 
very much 65.5 27.1 41.6 53.2 31.3 39.2 
NO ANSWER • 4.2 2.6 2.1 2.4 2.3 
TOTAL 100.l 100.1 100.l 100.0 100.l 99.9 
N = (29) (48) (77) (47) (83) (130} 
)... 14.2215 23.5123 
p = >.02 -t:.001 
df == 6 6 
Classes 
Black 
18.o 
7.6 
7.6 
2.8 
7.6 
73.6 
1.9 
8.5 
63.2 
0.9 
100.1 
(106) 
I and III Blacks 'A = 1. o4 71 P >. 98; df = 6 
II and IV Blacks \ 1= 21. 76o4 p >.001; 
Class III 
White 
34.9 
19.3 
10.2 
5.4 
25.9 
37.3 
o.6 
10.8 
25.9 
1.8 
100.0 
(166) 
44.2868 
<.001 
6 
- . 
I and III Whites ~= 8. 6277 p .c; • 20: df - J 
II and IV Whites k= 11.4932 p < .10: 
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
28.3 18.7 45.7 33.3 19.5 53.3 31.6 
14.7 10.9 29.6 21.0 12.2 35.6 20.5 
,.2 6.2 12~2 9~5 6~1 l~:~ 8~1 
.4 1.6 3.9 2.8 1.2 2.4 
18.8 7.8 18.9 13.7 11.0 17.8 13.4 
51.4 71.9 33.9 51.3 65.9 26.6 12.0 
1.1 2.0 1.3 1.7 • 4.4 1.6 
9., 4.1 9.6 7.8 3.7 8.9 J·5 40. 6 .2 23.0 41.8 62.2 13.3 .9 
1.5 1.6 1.7 1.7 3.7 2.2 3.1 
100.0 100.0 100.0 100.0 100.l 100.0 100.l 
(212) (193) (2lQ) (423) (82} (45) (127} 
80.0062 35.3627 
<.001 <.001 
6 6 
df =6 
df=6 
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Intra-class inter-racial analyses on the other hand, in-
dicate a discernible pattern: the higher the social class the 
iower the differences between the races. Although the differences 
between the races are significant for all the classes and become 
rnore distinct as one moves from Class I to Class IV, the pattern 
does not follow through for Class v, which in terms of level of 
difference can be placed between Classes II and III (see Table 8). 
On the basis of the data if seems appropriate to conclude 
that blacks and whites did respond differently to this statement 
but did not respond consistently along racial or class lines. 
Racially Integrated Residency 
In order to pursue the question of pref erred residence in 
Chicago and the residential desires as they are affected by race, 
questions 35 and 35a were included in the questionnaire. Ques-
tion 35 was stated: "If you wanted to move and you found an 
acceptable apartment building which had one vacancy, four white 
residents and one colored resident, all of whom had occupations 
similar to yours, would you move in?" 
Question 3Sa was essentially the same but the racial 
composition was reversed: "If you wanted to move and you found 
an acceptable apartment building which had one vacancy, four 
colored residents and one white resident, all of whom had the 
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same occupations as yours, would you move in?" 
The percentage of Class III blacks who answered "yes" 
to question 35 was 84 per cent (see Table 9), and to 35a was 85 
per cent (see Table 10). 
The high negative response of middle class blacks to 
question 23 about living with colored people (74 per cent) and 
the high positive response of the same sample of blacks toward 
blacks living with a majority of whites (question 35) or a 
majority of blacks (question 35a) indicate that some additional 
factors other than race influence the residential desires of 
middle class blacks. It may be suggested that some of these 
factors might be a similarity of values, outlooks on life, and 
occupational statuses. The suggestion may be valid and justified 
since these factors (similar values, outlooks on life, and 
occupational statuses) were included in the questions (35 and 35a) 
presented to the respondents. This evidence will also hopefully 
support the position taken earlier on the possible ambiguity and 
interpretation of item 23, i.e., that values and outlooks on 
life are more important than race in influencing one's choice 
of a place of residence. 
Brink and Harris present data from their study of racial 
.. 
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TABLE 9.--A comparison of the percentage of black and white res-
ponses to item number 35: If you wanted to move and you 
found an acceptable apartment building which had on~ 
vacancy, four white residents and one colored resi-
dent, all of whom had occupation%_ similar 
to yours, would you move in? 
Responses Class I Class II 
Black White Total Black White Total 
YES 86.2 54.2 66.2 93.6 41.0 60.0 
NO 6.9 35.4 24.7 2.1 33.7 22.3 
I DON'T KNOW 6.9 8.3 7.8 4.3 20.5 14.6 
NO ANSWER • 2.1 1.3 • 4.8 3.1 
TOTAL 100.0 100.0 100.0 100.0 100.0 100.0 
N • (29) (48) (77) (47) (83) (130) 
A= 9.2075 38.1244 
p = =.01 <.001 
df = 2 2 
Classes 
Black 
83.8 
2.9 
11.4 
1.9 
100.0 (105) 
I and III Blacks ~= 1.8484 p <. 70; df = 3 
II and IV Blacks I A= 2. 6 388 p < • 30; 
Class III 
White 
35.5 
45.2 
17.5 
1.8 
100.0 (166) 
83.9646 
<.001 
3 
-
I and III Whites A.= 6.6114 P<.05; df = J 
II and IV Whites k = 7. 2298 p > . 05: 
a 
All calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
54.2 84.5 28.4 54.o 85.4 31.8 66.7 
28.8 5.2 50.2 29.6 4.9 56.8 23.0 
15.1 9.3 20.5 15.4 7.3 9.1 1.9 
1.8 1.0 0.9 1.0 2.4 2.3 2.4 
99.5 100.0 100.0 100.0 100.0 100.0 100.0 (271 (193) (229} (422) (82) (44) (126) 
158.6414 48.8734 
<.001 .c:.001 
3 3 
df = 2 
. df = 3 
i 
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attitudes in 1966.
1 
Although the data are not exactly comparable, 
similar responses were given by blacks (the same data for whites 
are not presented) to the question: "In living in a neighborhood, 
if you could find the housing you want and like, would you 
rather live in a neighborhood with Negro families, or a neighbor-
hood that had both whites and Negroes?" Brink and Harris show 
that 80 per cent of middle and upper income blacks who did not 
live in the South expressed a desire to live in a neighborhood 
in which there were both blacks and whites. Our research shows 
that the positive responses of blacks when asked about living in 
apartment buildings which were racially integrated in some degree 
(question 35 and 35a) was no less than 83 per cent for all 
classes (see Tables 9 and 10). 
The area of residence is of interest for this research 
because residence is an important status symbol and is somewhat 
2 
indicative of one's social position in a community. Warner 
found that there was a direct correlation between a person's 
lwilliam Brink and Louis Harris, Black and White (New 
York: Simon and Schuster, 1969), p. 232. 
2w. Lloyd Warner, Marchia Meeker, and Kenneth Eells, 
Democracy in Jonesville (New York: Harper and Row, Publishers, 
1949), p. 64. 
... 
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TABLE 10.--A comparison of the percentage of black and white res-
onses to item number 35a: If you wanted to move and you found 
P an acceptable apartment building which had one vacancy, four 
colored residents, and one white resident, all of whom had 
the same occupations as yours, would you move in?a 
-
Responses Class I Class II 
Black White Total Black White Total 
YES 82.8 22.9 10.4 93.6 10.8 4o.8 
NO 10.3 62.5 42.9 2.1 68.7 44.6 
I DON'T KNOW 6.9 12.5 45.5 4.3 18..1 13.1 
NO ANSWER . 2.1 1.3 • 2.4 1.5 
TOTAL 100.0 100.0 100.l 100.0 100.0 100.0 
N = (29) (48) (77) (47) (83) {130) 
A= I 28.3770 97.5941 p = ~.001 <.001 
df = I 2 2 
Classes 
Class III 
Black White 
84.8 6.o 
4.8 80.1 
10.5 12.1 
• 1.8 
100.l 9g69 {105) (1 ) 
212.6192 
~.001 
3 
I and III Blacks l= 1. 8586 p ""'· 70: df = 3 
II and IV Blacks ~= 2.6722 p <..30: 
I and III Whites ~= 10.8977 p <.01; df=J 
II and IV Whites ~ 4.9972 P<.10; 
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
36.5 83.9 1.0 42.1; 90.2 6.7 60.6 
50.9 4.7 81.7 46.6 2.4 80.0 29.9 
11.4 9.8 10.4 10.2. 6.1 11.l 7.9 l 
1.6 ' 1.6 1.1 0.9 1.2. 1.2 2.2 
99.9 100.0 100.0 100.1 9~.9 100.0 100.0 {271) (193) {230) {423} ( 2} (45) {127) 
336.2430 107.2825 
<.001 <..001 
2 2 
df = ~ 
df =2 
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social class and the value of his house. 3 This not only reflects 
the value of living in and/or owning a "good" home in our society 
but, also, the necessity of getting a better home as one's 
status changes. 
This can also be seen in Wilson's research on blacks in 
Chicago, where, because of segregation, black civic and political 
leaders move into upper class or upper-middle class dwelling 
enclaves like Kenwood, Lake Meadows, and Prairie Shores to try 
to psychologically escape the "manifestly lower-income areas" 
of the masses which surround them. 4 
••• For the Negro leader it is difficult to retreat 
physically from the life of the ghetto and contact with 
the Negro masses. 'rhey are everywhere around him vis-
ible and numerous. With a few exceptions, escape from 
the ghetto can only be psychological, reinforced by a 
style of life which endeavors to exclude from the senses 
as much as possible the evidence of life in decaying 
neighborhoods. Even psychological escape is difficult 
and anxious when physical escape is almost impossible, 
and the resulting tensions are reflected in the often 
bitter comments of Negro leaders about the quality of 
the Negro masses which everywhere and in everything se,om 
to follow and engulf them.5 
3w. Lloyd Warner and Paul s. Lunt, Social Life of a 
Modern Community (New York: Oxford University Press, 1940), 
• 283. 
4James Q. Wilson, Negro Politics (Glencoe, Illinois: Free 
ress, 1960), p. 13. 
r 
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Wilson's analysis adequately portrays the desire of most citizens 
of the United States of America to utilize the freedom of physical 
mobility to live in housing and communities commensurate with, 
and which complements any change in, social mobility. 
Tilly's research, which shows that the quality or res-
idence rises with occupational rank, is also an indication of 
this commonly held value in this nation. 6 
Since the general housing pattern in Chicago is that of 
racial segregation, the investigation probed attitudes and values 
and compared the responses of Class III black and white home-
owners about moving into and living in socially integrated apart-
ment buildings. 
It shall have to be assumed that the responses given by 
the participants about racially integrated apartment dwelling 
reflects their attitudes alx>ut racially integrated housing in 
general. This would include their present neighborhoods which 
are predominantly racially segregated. 
Residency in a racially segregated neighborhood may have 
been their intent, the intent or design of real estate dealers 
and/or neighbors who possibly prevented racial integration, or 
6Charles Tilly, "Occupational Rank and Grade of Residence 
in a Metropolis," American Journal of Socioloqy,LXVII (November, 
1961-62), 329. 
r 
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any combination thereof. The respondents may also have sought a 
house of their liking and found it only in this neighborhood. 
In any case, whatever the reason or reasons for the present 
area of residency for the respondents, that residency probably 
influenced the response to the questions under investigation. 
The null hypothesis is--Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house values and house types will not 
differ significantly in their responses to the question--"If 
you wanted to move and you found an acceptable apartment building 
which had one vacancy, four white residents and one colored 
resident, all of whom had occupations similar to yours, would 
you move in?" 
Eighty•four per cent of Class III black respondents and 
36 per cent of Class III white respondents answered "yes". Al-
most three per cent of the black respondents and 45 per cent of 
the white respondents answered "no". In the "Don't Know" category 
the responses were very similar for the races, i.e., black 11 
per cent and white almost 18 per cent. The level of significance 
is .001 ().= 83.9646 P ( .001) and the null hypothesis is rejected 
(see Table 11). 
An inter-class analysis of the responses among blacks 
reveals no significant differences between Classes I and III 
.. 
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TABLE U. --A comparison of the percentage of black and white res-
ponaes to item number 35: If you wanted to move and you 
found an acceptable apartment building which had one 
vacancy, four white residents and one colored resi-
dent, all of whom had occupations similar 
to yours, would you move in'F 
Responses Class I Class II Class III 
Black White Total Black White Total Black White 
YES 86.2 54.2 66.2 93.6 41.0 60.0 83.8 35.5 
NO 6.9 35.4 24.7 2.1 33.7 22.3 2.9 45.2 
I DON'T KNOW 6.9 8.3 7.8 4.3 20.5 14.6 11.4 17.5 
NO ANSWER • 2.1 1.3 • 4.8 3.1 1.9 1.8 
TOTAL 100.0 100.0 100.0 100.0, 100.0 100.0 100.0 100~0 
N = (29) (48) (77) ( 47) -(.83) (130) (105) (166) 
I 
I 
I 
;l = 9.2075 38.1244 83.9g46 
p = =.01 <.001 <.O 1 
df = 2 2 3 I 
Clas sea 
I and III Blacks l= 1.8484 p <.70; df = 3 
II and IV Blacks ~= 2.6388 P< .30: 
I and III Whites ~ 6.6114 p <.05: df =1 21 
II and IV Whites I A= 7. 22g8 p >. 05; 
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
54.2 84.5 28.4 54.o 85.4 31.8 66.7 
28.8 5.2 50.2 29.6 4.9 56.8 23.0 
15.1 9.3 20.5 15.4 7.3 9.1 7.9 
1.8 1.0 0.9 1.0 2.4 2.3 2.4 
99.9 100.0 100.0 100.0 100.0 100.0 100.0 (271) (193) (229) (422) (82) (44) (126) 
158.6414 48.8734 
~.001 <:::. 001 
3 3 
df' = ~ 
df = ~ 
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( '>-= 1. 8484 P <.. 70) or between II and IV ( A= 2. 6888 P <.. 30). 
There were significant differences in the responses between 
Classes I and Ill ( ~ = 6. 6114 P < . 05) and between II and IV 
(). = 7. 2298 P >.OS) for white respondents (see Table 11) . 
Intra-class inter-racial analyses show extreme differences 
between the races in response to the question for each social 
class. As in previous questions the lowest degree of difference 
is found in Class I ( i\. = 9. 2075 P = . 01) and the highest in 
Class IV ( l.= 158.6414 P<.001). Class V is again found between 
Class II and III (see Table 11). 
On the basis of these analyses it can be seen that the 
responses to question 35 are greatly influenced by both race 
(blacks and whites), and social class (even though it is greater 
for whites than for blacks). 
Question 35a was included in the questionnaire in order 
to determine whether or not a change in the racial composition 
of the apartment building ~uld affect the responses of the 
sample. The racial composition in the previous question was 
four white residents and one "colored" resident. The racial 
composition in this question is four "colored" residents and one 
white resident. 
The null hypothesis is--Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
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census tracts with similar house values and house types will 
not differ significantly in their responses to the question--
"If you wanted !=-O move and you found an acceptable apart-
ment building which had one vacancy, four colored residents and 
one white resident, all of whom had the same occupations as 
yours, would you move in?" 
Eighty-five per cent of the black respondents answered 
"yes" but only 6 per cent of the white respondents (as compared 
to 36 per cent for the previous question) responded in the 
affirmative. Almost 5 per cent of the responses of blacks (as 
compared to 3 per cent for the previous question) were negative 
and 80 per cent of the white respondents (as compared to 45 per 
cent for the previous question) responded negatively. The "Don't 
Know" responses for both races remained similar and about the 
same as they were for the previous question--black 10 per cent 
and white 12 per cent. 
The data reveal that there are significant differences 
in the responses to this question and the null hypothesis is 
rejected (). = 212 .6192 P ( ~ 001, see Table 12). 
Inter-class analyses among black respondents suggest 
that the responses among Classes I and III ( ).= 1.8586 P <· 70) 
and Classes II and IV ().= 2.6722 P < .30) were not significantly 
different. The same analyses of the differences in responses 
.. 
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TABLE l~ --A comparison of the percentage of black and white res-
. pons es to item number 35a: If you wanted to move and you found 
an acceptable apartment building which had one vacancy, four 
colored residents, and one white resident, all of whom had 
the same occupations as yours, would you move in?a 
Responses Class I Class II 
Black White Total Black White Total 
YES 82.8 22.9 10.4 93.6 10.8 4o.8 
NO 10.3 62.5 42.9 2.1 68.7 44.6 
I DON'T KNOW 6.9 12.5 45.5 4.3 18.1 13.1 
NO ANSWER . 2.1 1.3 . 2.4 1.5 
TOTAL 100.0 100.0 100.1 100.0 100.0 100.0 
N • (29) (48) (77) (47) (83) (130) 
"' = 
28.3770 97.5941 
p  <.001 <.001 
df = 2 2 
Claaaea 
Class III 
Black White 
84.8 6.o 
4.8 80.1 
10.5 12.1 
. 1.8 
100.1 99•9 (105) (166) 
212.6192 
<.001 
3 
I and III Blacks ~= 1.8586 P<. 70; df = 3 
II and IV Blacks k- 2. 6722 p-<. 30; 
I and III Whites >c= 10.8977 P<:.Ol; 
-
ar = J 
II and IV Whites ~= 4.9972 P< .10; 
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
36.5 83.9 1.0 42.1 90.2 6.7 60.6 
50.9 4.7 81.7 46.6 2.4 80.0 29.9 
11.4 9.8 10.4 10.2 6.1 11.1 7.9 
1.1 1.6 0.9 1.2 1.2 2.2 1.6 
99.9 100.0 100.0 100.1 9~.9 100.0 100.0 (271) (193) (230) (423) ( 2) (45) (127) 
336.2430 107.2825 
<.001 <..001 
2 2 
df = 2 I 
df =2 
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between Classes I and III(}..= 10.8977 P<..Ol) among white 
respondents were significant, but merely suggestive between 
classes II and IV ( l.= 4.9972 P<. .10), (see Table 12). 
An intra-class inter-racial analysis of the responses 
show significant differences between the races in all social 
classes with an inverse relationship between social class position 
and level of difference between the races for Classes I through 
IV but finding Class V between Classes II and III in degree of 
difference • 
Thus evidence would seem to support the conclusion that 
both race and class are important in determining the responses 
to this question. 
Did the change in the racial composition affect the 
responses of the classes? Yes, it did. An analysis of the "yes" 
and "no" responses show these differences to be significant for 
Class III (;\.= 55.1355 P <.001) and for Classes I, II, IV, and 
V (see Table 13). 
Summary 
It can be seen that the responses between black and white 
respondents of Class III in the area of residency are very 
dissimilar. The two groups differed from one another in their 
responses to the statement that "colored people would prefer to 
live only with colored people with the same values and outlooks 
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TABLE 13.--A comparison of the percentage of black and white posi-
tive and negative responses to item number 35: If you wanted to 
move and you found an acceptable building which had one vac-
ancy, four white residents and one colored resident, all 
Class 
I 
II 
III 
IV 
v 
of whom had occupations similar to yours, would you 
move in?: and to item number 35A: If you wanted 
to move and you found an acceptable building 
which had one vacancy, four colored resi-
dents and one white resident, all of 
whom had the same occupations as 
yours, would you move in?a 
Item 
Responses 
Race Yes No 
35 Black 
White 
35A Black 
White 
35 Black 
White 
35A Black 
White 
35 Black 
White 
35A Black 
White 
35 Black 
White 
35A Black 
White 
35 Black 
White 
35A Black 
White 
92.6 
60.5 
88.9 
26.8 
97.8 
54.8 
97.8 
13.6 
96.7 
44.0 
94.7 
7.0 
94.2 
36.1 
94.7 
7.8 
94.6 
35.9 
97.4 
7.7 
7.4 
39.5 
11.1 
73.2 
2.2 
45.2 
2.2 
86.4 
3.3 
56.0 
5.3 
93.0 
5.8 
63.9 
5.3 
92.2 
5.4 
64.1 
2.6 
92.3 
Total 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
100.0 
Nb 
(27) 
(43) }.. = 10.0933 
(27) p < . 02 
(41) df= 3 
(45) 
(62) ).= 2071.0150 
(45) p < .001 
(66) df= 3 
(91) 
(134) ). = 55 .1355 
(94) p < . 001 
(143) df= 3 
(173) 
(180) ;\ = 509 .4 715 
(171) p < .001 
(264) df= 3 
(74) 
(39) A= 56.5366 
(76) p < .001 
(39) df= 3 
aAll calculations are made from raw data. 
bsince the "No Response" and "I Don't Know" categories are 
not included in this table N will not be equal to N in Tables 9, 
10, 11, or 12. 
r 
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on life," and also varied in their responses to the possibilities 
of living in two varying degrees of racially integrated apartment 
buildings. 
, 
CHAPTER VI 
PERCEPTION OF DISCRIMINATION AGAINST BLACKS 
In the early 1940's Gunnar Myrdal recognized that blacks 
and whites did not agree on which areas of discrimination were 
more important than others. Blacks showed the least resistance 
to discrimination by whites in matters related to sexual relations 
and social courtesies and the most resistance in matters related 
to their economic, legal, and political welfare. 1 A study of 
blacks in Columbus, Ohio ten years later, revealed essentially 
the same finding, i.e., blacks were more concerned about legal, 
political, and economic discrimination than they were about 
discrimination relating to sex and social courtesies. 2 
In order to examine the perception of some areas of 
discrimination in Chicago, this researcher requested his sample 
to indicate the two areas in which they felt that blacks exper-
ienced the most discrimination. The null hypothesis is--Middle-
class blacks and whites living in the same general area of Chicago 
1Gunnar Myrdal, An American Dilemma, (New York: Harper 
and Row, Publishers, 1944), p. 13. 
2w. s. M. Banks, II, "The Rank Order of Sensitivity to 
Discrimination of Negroes in Columbus, Ohio," American Sociolog-
ical Review, XV (August, 1950), 529-534. 
l~ 
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but in segregated census tracts with similar house values and 
house types will not differ significantly in their responses to 
the statement (Item 37): "Please check two areas in which you 
feel that colored people experience the most discrimination in 
Chicago. 11 The areas which were presented for their reactions 
were--Educational opportunities, Occupational opportunities, 
Attending places of entertainment, Buying a good home, "I don't 
.think they expe~ience discrimination." and "I really don't know." 
The results reveal a ver:y significant difference 
(~= 71.9882 P<.001) in response patterns for Class III respon-
dents and the null hypothesis is rejected (see Table 14). 
Over thirty per cent (30.2} of Class III black respondents 
felt that blacks experienced most discrimination in educational 
and occupational opportunities whereas about four per cent (4.2} 
of Class III white respondents felt that these were the areas 
in which blacks experienced the most discrimination. 
The areas in which white respondents felt blacks exper-
ienced the most discrimination were occupation and buying homes, 
but even here the discrepancy between the races is striking. 
Thirty-six per cent (35.8) of black respondents as compared to 
15.l per cent of white respondents indicated these areas as those 
most fraught with discrimination. 
For those respondents who checked only one categor:y 
' .. 
,, 
104 
TABLE 14.--A comparison of the percentage of black and white res-
ponses to item number 37: Please check two areas in which 
you feel that colored people experience the 
most discrimination in Chicago.a 
Reaponses Class I Class II 
-
Black White Total Black White Total 
' 
occupational opportun- 48.3 20.8 31.2 55.3 20.5 33.1 ities and buying a 
good home 
occupational oppor- • 10.4 
tunities 
6.5 10.6 12.1 11.5 
I don't think they • 14.6 9.1 . 25.3 16.2 
experience discri-
mination 
Educational and occupa- 31.0 14.6 20.8 19.2 6.o 10.8 
tional opportunities 
Occupational opportun- 3.4 10.4 1.8 6.4 16.9 13.l ities and attending 
places of enter-
taillllent 
I really don't know 
• 6.2 3.9 . 7.2 4.6 
Buying a good home 3.4 2.1 2.6 8.5 3.6 5.4 
Attending places of 
• 2.1 
entertainment 1.3 . • • 
Educational opportun- 3.4 4.2 3.9 • 2.4 1.5 ities and buying 
a good home 
Occupational opportun-
ities and I don't • 
2.1 1.3 • . • 
think they exper-
ience discrimin-
at ion 
Occupational opportun- . • • • 2.4 1.5 ities and I really 
don't know 
aAll calculations are made from raw data. 
Class.III Class IV Class V 
Black White Total Black White Total Black White Total 
35.8 15~1 23.2 31.1 7.0 18.o 24.4 9.0 18.8 
16.o 16~3 16.2 ll.9 8.7 10.2 12.2 2.2 8.7 
I 
1.9 24~1 15.4 0.5 
I 
35.2 19.3 1.2 40.0 15.0 
I 
30.2 4'2 
r 
14.3 32.l 1.3 15.4 35.4 4.4 24.4 
6.6 13~2 10.7 2.6 13.9 8.8 3.7 9.0 5.5 
• 9~0 5.5 4.2 9.6 1.1 3.7 13.3 7.1 
1.9 3~0 2.6 5.7 3.0 4.3 4.9 6.7 5.5 
• 3~6 2.2 • 3.5 1.9 • • • 
5.7 . 2.2 6.2 0.9 3.3 7.3 • 4.7 
• 2.14 1.5 • 2.6 1.4 • . • 
• l.~ 1.1 1.0 1.3 1.2 • • • 
I 
r 
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, TABLE 14.--Qontinued 
Responses Class I Class II Class III Class IV Class V 
Black White Total Black White Total Black White Total Black White Total Black White Total 
Attending places of 7.0 4.2 5.2 . 2.4 1.5 . 1.8 1.1 • 3.0 1.6 2.4 2.2 2.4 
entertainment and 
buying a good home 
Attending places of . • • . • • • 1.8 1.1 . 3.0 1.6 . 2.2 o.8 
entertainment and 
I don't think they 
experience dis-
crimination 
Educational oppor- . 2.1 1.3 . . . 1.9 . 0.7 3.1 o.4 1.6 1.2 2.2 1.6 
tunities 
I don't think they ex- . 2.1 1.3 . . . • 1.2 0.1 0.5 3.9 2.4 . 4.4 1.6 
perience discrimin-
ation and I really 
don't know 
Attending places of . . . . . . . o.6 o.4 . 0.9 0.5 . . . 
entertainment and 
I really don't know 
Buying a good home and . . . . . . . o.6 o.4 . 0.9 0.5 1.2 2.2 1.6 
I don't think they 
experience dis-
crimination 
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TABLE 14.--Continued 
Responses Class I Class II Class III Class r:v Class V 
Black White Total Black White Total Black White Total Black White Total Black White Total 
Educational opportun- . 2.1 1.3 . . . . o.6 o.4 . . . 1.2 . o.8 ities and attending 
places of enter-
tainment 
No Answer 3.4 2.1 2.6 . 1.2 o.8 . o.6 o.4 1.0 0.9 1.0 1.2 2.2 1.6 
TOTAL 99.9 100.1 100.1 100.0 100.0 100.0 100.0 99.9 100.1 99.9 100.0 100.1 100.0 100.0 100.1 
N = (29) (48) (77) (47) (83) (130) (106) (166) (272) (193) (230} (423) (82) (45) {127) 
A= 16.2944 20.3116 71.9882 154.3458 19.5892 
p = (.10 < .01 <.001 <.001 >.02 
df = 10 7 13 12 9 
Classes -
I and III Blacks A. ::: 17 . 0989 f> <. ~ df = 7 
II and IV Blacks 
-
A= 18. 3616 P > . 01 dt = 7 
I and III Whites 
-
i\ = 20.6208 p < .10 df = l~ 
II and IV Whites l A= 28.1909 P<. .01 df = 12 
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(though asked to check two) as having the most discrimination for 
blacks, race apparently made little difference. These single 
responses revealed: 
1. Educational opportunities--black 1.9 per cent 
and white "no response" 
2. Occupational opportunities--black 16.0 per cent 
and white 16.3 per cent 
3. Attending places of entertainment--black "no 
response" and white 3.6 per cent 
4. Buying a good home--black 1.9 per cent and white 
3.0 per cent 
It should be noted that these areas had some semblance of agree-
I 
ment but the area of "I don't think they experience discrimination 
is vastly dissimilar. White respondents who checked this cate-
gory showed a response pattern of 24.1 per cent whereas only 1.9 
per cent of blacks responded in this manner. Also, the "exper-
ience gap" between the races is shown by the fact that only 6.6 
per cent of black respondents indicated they felt that "Attending 
places of entertainment" or any combination with other categories 
was the area or areas in which blacks experienced the most 
discrimination whereas 21.7 per cent of white respondents reacted 
in such a manner. 
In sunnnary, it seems obvious that race for Class III 
respondents plays an important role in the perception of dis-
crimination against blacks in Chicago. So, as was stated before, 
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the null hypothesis that there would not be significant differences 
between the races is rejected U\ = 71 . 9882 P <. . 001) . 
Analyses within each race but among different social 
classes reveal some variations in the responses which seemingly 
are affected by social class position. The differences between 
Classes I and III among whites are merely suggestive ()..= 20.6208 
P <...10) but those between Classes II and IV are significant 
(')..= 28.1909 P <..01). The differences between Classes I and III 
among blacks are significant {). = 17.0989 P < .02) as are those 
between Classes II and IV (). = 18. 3616 P >. 01) . 
Inter-racial analyses within the same class reveal that 
the differences within each class are very significant for 
Classes II, III, IV, and V and that the pattern of significance 
varies inversely with social class for Classes I.I, III, and IV. 
Thus the perception of discrimination against blacks 
varies with both one's race and one's social class position. 
CHAPTER VII 
EDUCATIONAL OPINIONS AND VALUES 
This chapter will present and analyze parental opinions 
and values about the quality and content of the education avail-
able to their children. In the questionnaire, several questions 
were concerned with education in general and the Chicago public 
schools in particular. Some of the reasons for the research in 
the area of education were: 
1. Education is one of the indices of social class 
and thereby reflects the level of importance it 
has in our society. 
2~-C:?ccupation is also one of the indices of social 
()-~lass for whidl education is usually of de-
termining importance. 
3. One's livelihood and life are greatly influenced 
by one's educational preparation in a metro-
politan society. 
4. In recent years the Chicago Public School System 
has been the object of severe criticism and two 
school boycotts by Civil Rights organizations 
and the black community. 
The questions about education were concerned with a 
rating of the schools by the respondents; a query as to whether 
their children were now being sent or 'WOUld be sent to private 
schools and reasons why; a general question as.to the nature of 
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educational content and what areas should be of primary interest 
to the school for their children: and a question about parental 
educational aspirations for their children. 
The first question (Item 33) was: "How would you rate 
the public elementary schools in your community?" The structured 
answers were: "The job done is excellent_good_satisfactory_ 
poor_ very bad_don 't know_. " 
The null hypothesis is: Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house values and house types will not 
differ significantly in their responses about the public elemen-
tary schools in their communities. 
Analyses show that 57.2 per cent of Class III white 
respondents as compared to 34.0 per cent of Class III black 
respondents rated the elementary schools "good" or "excellent." 
Only 8.4 per cent of the white respondents rated them "poor" 
or "very bad" but 27 .4 per cent of the black respondents rated 
them "poor" or "vexy bad," (see Table 15). The data do not 
support the null hypothesis and it is rejected ( ')..= 24.3610 
P <. 001). Thus, the ratings were significantly different. 
A look at the data among blacks of Classes I and III 
show suggestive differences and II and IV show no significant 
differences. There is no significant difference between Classes 
.. 
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TABLE J,5'. --A comparison of the percentage of black and white res-
ponses to item number 33: How would you rate the public 
elementary schools in your community'F 
Responses Class I Class II Class III 
Black White Total Black White Total Black White 
EXCELLENT. 13.8 14.6 14.3 14.9 14.5 14.6 8.5 14.5 
GOOD 20.7 29.2 26.0 42.6 32.5 36.2 25.5 42.8 
SATISFAC'roRY 48.3 33.3 39.0 25.5 25.3 25.4 30.2 22.3 
POOR 13.8 10.4 11.7 8.5 12.1 10.8 23.6 7.8 
VERY BAD . . . . 1.2 o.8 3.8 o.6 
DON'T KNOW . 10.4 6.5 6.4 13.2 10.8 7.6 10.2 
NO ANSWER 3.4 2.1 2.6 2.1 1.2 1.5 0.9 1.8 
TOTAL 100.0 100.1 100.1 100.0 100.0 100.1 100.1 100.0 
N = {29) (48) (77) (47) (83) {130) {106) {166) 
,., = 6.1614 3.5036 24.3610 
p = <.20 .c:. 70 -<.001 
df = 4 5 5 
Classes 
I and III Blacks "= 9. 7529 p <.10; df = 5 
II and IV Blac'.<s Ii= 6. 1o61 p < .30; 
I and III Whites N= 4.4445 p <. 50: df = J 
II and IV Whites 11= 9. 6576 p <. .10; 
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
12.1 8.8 20.4 15.1 13.4 22.2 16.5 
36.0 29.5 41.3 35.9 31.7 37.8 33.9 
25.4 37.3 21.7 28.8 29.3 20.0 26.0 
14.o 9.8 5.2 7.3 12.2 6.7 10.2 
1.8 1.0 . 0.5 3.7 . 2.4 
9.2 11.4 10.0 10.6 8.5 11.1 9.5 
1.5 2.1 1.3 1.7 1.2 2.2 1.6 
100.0 99.9 99.9 49.9 100.0 100.0 100.1 {272) {193) {230) ( 23) (82) (45) {127) 
29.1324 6.3727 
.c..001 <.30 
5 5 
df = 5 
df = 5 
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I and 111 for whites ( ~= 4.4445 P <..SO) but there are suggestive 
differences between Classes II and IV ( ~= 9.6576 P <...10) for 
whites. Interestingly the rating patterns between blacks and 
whites of Classes I, II, and V reveal no significant differences. 
In Class I 34.5 per cent of the black respondents rated 
the public elementary schools as "good" or "excellent" and 43.8 
per cent of the 'White respondents did likewise. In the same 
class 13.8 per cent of the black respondents rated the public 
elementary schools as "poor" as compared to 10.4 per cent of the 
white respondents. 
In Class II 57.5 per cent of the black respondents 
rated the public elementary schools as "good" or "excellent 11 and 
37.0 per cent of the 'White respondents did likewise. In the same 
class 8.5 per cent of the black respondents rated the public 
elementary schools as "poor" as compared to 13.3 per cent of the 
white respondents who rated them "poor" and "very bad~ " 
In Class V 45.1 per cent of the black respondents rated 
the public elementary schools as "good" or "excellent" and 60. 0 
per cent of the white respondents did the same. In the same 
class 15.9 per cent of the black respondents rated the public 
elementary schools as "poor" or "very bad" as compared to no 
White respondents rating them "very bad" and only 6. 7 per cent 
rating them as "poor." 
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So it can be seen that the very significant differences 
in responses for this question are found between blacks and whites 
of Classes III and IV but not among respondents of the same race 
but of different social classes (see Table 15). 
The second question related to the rating of high schools 
in the communities. The question (Item 34) was: "How would you 
rate the public high schools in your community?" The structured 
answers were the same: "The job done is excellent_good_ 
satisfactory_poor_very bad_don 't know_ " 
The null hypothesis is also the same: Middle-class 
blacks and whites living in the same general area of Chicago but 
in segregated census tracts with similar house values and house 
types will not differ significantly in their responses about the 
public high schools in their communities. 
Results show that 34.0 per cent of Class III black res-
pondents rated the high schools as "good" or "excellent" and 57.3 
per cent of the white respondents did likewise. In the same 
. class 27 .4 per cent of the black respondents rated them as "poor" 
or "very bad" as compared with 8.4 per cent of the white respon-
dents who rated them as "poor or "very bad." Statistical analyses 
of the data show no significant differences Cil.= 3.5156 P <.70) 
between the races, thereby supporting the null hypothesis (see 
Table 16). 
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TABLE ''·--A comparison of the percentage of black and white res-
. ponses to item number 34: How would you rate the 
public high schools in your community?a 
Responses Class I Class II Class III Class IV Class V 
' 
Blac'< White Tota.1 Black White· Total Black White Tota.1 Black White Tota.1 Black White Total 
EXCELLENT 13.8 14.6 14.3 14.9 14.5 14.6 8.5 14~5 12.1 8.8 20.4 15.1 13.4 22.2 16.5 
i 
GOOD 20.7 29.2 26.0 42.6 32.5 36.2 25.5 42.8 36.0 29.5 41.3 35.9 31.7 37.8 33.9 
SATISFACTORY 48.3 33.3 39.0 25.5 25.3 25.4 30.2 22.3 25.4 37.3 21.7 28.8 29.3 20.0 26.0 
POOR 13.8 10.4 11.7 8.5 12.1 10.8 23.6 7.8 14.o 9.8 5.2 7.3 12.2 6.7 10.2 
VERY BAD . • • • 1.2 o.8 3.8 o.6 1.8 1.0 • 0.5 3.7 . 2.4 
DON'T KNOW . 10.4 6.5 6.4 13.3 10.8 1.6 lOi.2 9.2 11.4 10.0 10.6 8.5 11.1 9.5 
NO ANSWER 3.4 2.1 2.6 2.1 1.2 1.5 0.9 1.8 1.5 2.1 1.3 1.7 1.2 2.2 1.6 
TOTAL 100.0 100.0 100.1 100.0 100.1 100.1 100.1 100~0 100.0 99.9 99.9 c4~35 100.0 100.0 100.1 N = {29) (48) (77) (47) (83) (130) {106) {166) {272) (193) {230) (82) (45) {127) 
,._ 
= 4.0367 20.0594 3.5156 12.9818 5.9826 p 
= >.50 >.001 <.70 >.02 ;;>. 30 
df = 5 5 5 5 5 
Classes 
I and III Blacks ).= 5. 5718 p ,.. • 30; df = 5 
II and DI Blacks IA= 9.6859 P< .10; df = 5 
I and III Whites ,\= 7 .4193 p < .20; dr = J 
II and IV Whites ~= 22.8632 p < .001; 
- df •5 
aAll calculations are made from raw data. 
r 
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Analyses of inter-racial variations show that no signif-
icant differences exist between black and white respondents in 
Classes I (}.. = 4.0367 P >.SO) and V ( ~= 5.9826 P )>.30). Anal-
yses of data for different classes of the same race reveal no 
significant differences between Classes I and III for either race 
among blacks of Classes II and IV but does reveal a significant 
difference between Classes II and IV ( ").. = 22 .8632 P <. 001) among 
white respondents. 
So the data give us reason to believe that Class III 
black and white respondents do not rate the public-high schools 
of their co1t1nunities differently but do rate the public elemen-
tary schools differently. 
There is a great deal of evidence that the charges of 
racial discrimination and segregation leveled at the Chicago 
Public School System are valid and that these factors probably 
did influence the responses of blacks and whites in the survey. 
Evidence of these charges can be seen in writings by James Q. 
Wilsonl, W. Lloyd Warner2 , Anne Brown and David Gordon3 , an 
1James Q. Wilson, Negro Politics (Glencoe, Illinois: 
Free Press, 1960), pp. 186-187. 
2w. Lloyd Warner et al., American Life Dream and Reality 
(Chicago: University of Chicago Press, 1953), p. 76. 
3Anne Brown and David Gordon, "School Boycotts: Only the 
Beginning," focus/Miciwest, (December-January, 1964), 18-21, 29. 
r 
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editorial and an article in the Chicago Sun Times4, and what 
is popularly referred to as the Hauser Report·. 5 Other reports 
by Professor Robert J. Havighurst, the Chicago Urban League, and 
David Street have also presented data in support of the charge of 
racial segregation in the public schools. 6 A recent article 
in the Chicago Sun Times has shown that racial segregation still 
exists in Chicago's public schools in 1969. 7 
Since it was expected that some disappointment would be 
expressed abQl t the public schools a question abcu t the possibil-
ity o.f parents sending their children to private schools and the 
reasons why they did or would consider such action was included 
in the questionnaire. Item 27 was concerned with this--"Do you 
4Chicago Sun Times, January 11, 1967. Also, "Increased 
Segregation Reported in City's Public Schools," Chicago Sun Times, 
September 27, 1966, p. 18. 
5Philip Morris Hauser, Chicago Board of Education 
orv Panel on Integration of the Public Schools (Chicago: 
Board of Education of the City of Chicago, 1964), p. 40. 
Advis-
The 
6Robert J. Havighurst, The Public Schools of Chicago 
(Chicago: The Board of Education of the City of Chicago, 1964). 
A Chicago Urban League Research Report, Public School Segregation: 
City of Chicago 1963-64 and 1964-65 (Chicago: Urban League, 1965). 
A Chicago Urban League Research Report, Racial Segregation in the 
Chicago Public Schools 1965-1966 (Chicago: Urban League, 1966). 
David Street, Race and Education in the City: Findings on Chicago 
(Chicago: Community and Family Study Center, University of 
Chicago, 1969). 
7Chicago sun Times, November 18, 1969 
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(did you) or would you send your children to private elementary 
or high school? Yes_No_Why?_. " 
The null hypothesis is: Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house values and house types will not 
differ significantly in their responses about their desires for 
their children to attend private elementary or high schools. 
The data show that 48.1 per cent of the black respondents 
answered "yes" to the question while 65.1 per cent of the white 
respondents answered "yes", thereby rejecting the null hypothesis 
(;\= 7.5316 P< .01). (See Table 17). 
An analysis of the data also shows that class differences 
within each social group are not significant and that with the 
exceptions of Classes III and IV, the differences between blacks 
and whites of different classes are also not significant (see 
Table 17). 
In order to determine why the respondents did send or 
would have considered sending their children to private elementary 
or high schools, they were permitted open-end answers, reported 
in Table 18. 
The null hypothesis is: Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house values and house types will not 
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TABLE II. --A comparison of the percentage of black and white res-
ponses to item number 27A: Why do you (did you) or would you 
send your children to a private elementary or high school?a 
. 
Res,Ponses Class I Class II 
Blac"..\. White Total Black White Total 
WOULD SEND CHILDREN 
'ID A PRIVATE SCHOOL. 62.2 64.6 63.7 72.2 75.8 74.5 
REASONS: 
Better education 24.1 31.2 28.6 29.8 25.3 27.0 
Religion 3.5 12.5 9.1 10.6 27.7 21.5 
Economic 3.5 6 .• 3 5.2 10.6 7.2 8.5 
Different social 10.3 6.2 7.8 8.5 2.4 4.6 
classes 
Better facilities 10.3 4.2 6.5 10.6 4.8 6.9 
Same racial group . . . • 3.6 2.3 
Better experiences 3.5 2.1 2.6 2.1 1.2 1.5 
ConvenieRce 3.5 • 1.3 
Better discipline . 2.1 1.3 . 2.4 1.5 
Different races 3.5 . 1.3 . 1.2 o.8 
WOULD NOT SEND CHILD-
REN 'IQ A PRIVATE 
SCHOOL. 17.2 10.4 13.0 17.0 8.4 11.5 
OTHER REASONS 13.8 6.3 8.1 4.3 . 1.5 
NO ANSWER 6.9 18.8 14.3 6.4 15.7 12.3 
TOTAL 100.l 100.1 100.1 1475 9~.9 99.15 N = (29) (48) (77) ( 3) (130 
A = ll.9431 20.0061 p 
= >.30 >.02 
df = 11 10 
Classes 
Class III 
Black White 
73.4 71.0 
33.0 31.9 
6.6 25.3 
9.4 4.2 
11.3 1.8 
8.5 1.2 
0.9 3.6 
0.9 1.2 
0.9 o.6 
. 1.2 
1.9 • 
12.3 10.2 
2.8 5.4 
11.3 13.3 
1io~) 19·9;) 166 
45.5165 
<.001 
11 
I and III Black::s ~= 9.1859 p..:. 50; df = 10 
II and IV Blacks ~= 5. 3472 p > .80; 
I and III Whites ~= 13.9098 p >.20; df=lll 
II and IV Whites ~ 20. 0'335 p <. • 0'5f 
Class IV Class V 
Total Black White Total Black White Total 
71.9 59.9 63.6 . 61.9 57.3 57.7 57.7 
32.4 26.4 22.2 24.1 23.2 20.0 22.0 
18.o 6.7 24.4 16.3 7.3 22.2 12.6 
6.3 11.4 8.3 9.7 11.0 4.4 8.7 
5.5 8.8 3.0 5.7 8.5 • 5.5 
4.o 3.6 0.4 2.1 3.7 • 2.4 2.6 • o. 0.2 • 6.7 2.4 
1.1 1.0 • 0.5 2.4 • 1.6 
0.7 . . • 
0.7 1.6 4.4 3.1 1.2 4.4 2.4 
0.7 0.5 • 0.2 • • • 
11.0 12.4 12.6 12.5 14.6 17.8 15.7 
4.4 4.7 3.0 3.8 1.2 2.2 1.6 
12.5 22.8 20.9 21.8 26.8 22.2 25.2 
19.9) 99.9 100.1 100.0 1~25 {455 100.1 272 ·c193) c230) (423) {127) 
43.2830 24.7629 
'1-.001 <.01 
10 9 
df = 9 
df=lC 
··-
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differ significantly in their responses to explain why they did 
send or would send their children to private elementary or high 
schools. 
Only 6.6 per cent of middle-class black respondents 
cited religion as an explanation as compared to 25.3 per cent of 
middle-class white respondents who gave that as a reason for 
sending or considering sending their children to a private elemen-
tary or high school. About the same percentage for both groups 
gave the reason of a better education as an explanation--33.0 per 
cent for blacks and 31.9 per cent for whites. 
Only 3.6 per cent of the white respondents gave "same 
racial group" as a reason as canpared to O. 9 per cent of the 
blacks. No whites gave "different races" as a reason but 1.9 
per cent of the blacks did. The null hypothesis is rejected and 
it appears that the most common reasons for sending children to 
private schools were for a "better education," "economic" and 
religious reasons, and for "different social classes." It should 
also be noted that one in eleven respondents thought that the 
public schools were acceptable: these respondents would not send 
their children to private schools (see Table 18). 
One of the well-known difficulties of open-ended questions 
is that of categorizing the responses. This question was no 
different: the data as assembled are not as satisfactory as one 
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would like because of the widely dispersed response patterns. 
Inter-class analyses within the racial groups reveal no 
significant differences between Classes I and III for both races 
or II and IV for blacks but a significant difference ().. = 20. 0535 
P<..05) between II and IV for white respondents. 
In addition to the middle class, Classes II, IV, and v 
revealed significant differences between black and white respon-
dents. 
Even though differences were exhibited between black and 
white respondents in some classes, 57 to 76 per cent of the 
respondents of all the classes responded that they would send 
their children to a private school but within each class the most 
popular reason given as motivation for such action was a nbetter 
education" (see Table 18). 
The last question dealing with schools is Item 29: "On 
what do you think the schools should place the most emphasis for 
your children?" The structured answers were to be answered with 
one check only for each sex. In this way the respondent indicated 
the area(s) he considered of most importance in the education of 
his children--and also if he valued something different for his 
daughter(s) and for his son(s). If the respondent had no children 
nor children of both sexes, he was instructed to respond as if 
he did have children and children of both sexes. 
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The null hypothesis is: Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house types will not differ signif ican~ 
ly in their responses to the question--"On what do you think the 
schools should place the most emphasis for your children? 11 
The responses for Class III respondents reveal no sig-
nificant differences between the races or for their desired 
educational emphasis for the sexes, thereby supporting the null 
hypothesis. The overwhelming response was that of "being a 
well educated and informed person" for male and female children 
although male children did receive more "preparation for an 
occupation" responses than did female children (see Table 19 and 
20). In all the classes black respondents stressed basic and 
vocational education more than did white respondents. This was 
more apparent when male children were involved, and the higher 
the social class position the greater the stress on basic and 
vocational education for males. This "WOuld seem to indicate that 
the two races view the world of educational content from somewhat 
different perspectives and somewhat differently for their male and 
female children. 
One might expect that the percentage of those respondents 
who would check "reading, writing, and arithmetic", and "prepar-
ation for an occupation" would be inversely correlated with 
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TABLE ''' --A comparison of the percentage of black and white res-
ponses to item number 29: On what do you think the schools 
should place the !!2!1 emphasis for your (female) children?a 
-
Responses Class I Class II Class III 
. 
. I 
Black White Total Black White Total Black White 
BEING A GOOD CITIZEN 6.9 4.2 5.2 4.3 8.4 6.9 6.6 6.6 
GETTING ALONG WI TH 6.9 2.1 3.9 2.1 8.4 6.2 6.6 3.0 
OTHER PEOPLE 
READING, WRITING, 13.8 . 5.2 8.5 2.4 4.6 6.6 5.4 
ARITHMETIC 
PREPARATION FOR AN 3.4 2.1 2.6 2.1 3.6 3.1 9.4 6to 
OCCUPATION 
CULTURAL APPRECIATION . . . 6.4 • 2.3 2.8 3.0 
EARNING A GOOD 3.4 . 1.3 6.4 2.4 3.9 0.9 o.6 
LIVING 
BEING A WELL EDUCATED 58.6 72.9 67.5 61.7 68.7 66.2 56.6 66~3 
AND INFORMED PERSON 
NO ANSWER 6.9 18.8 14.3 8.5 6.o 6.9 10.4 9.0 
'IDTAL 99.9 100.1 100.0 100.0 9~-9 100.1 99.9 99.9 
N = (29) (48) (77) (47) ( 3) (130} (106) (166} 
,.. 
= 11.0552 13.1048 4.0524 p 
= :S.05 <.05 ~.70 
df = 5 6 6 
Classes 
I and III Blacks ~= 4. 709- p .c::.. 70; 
-
... df = 6 
II and IV Blacks 11= 18. 6417 p <. 01; 
-
I and III Whites 1= 9. 0261 p < . 20; 
-
df =J 
II and IV Whites 'l= 9.6426 P< .20: 
aAll calculations are made from .raw data. 
Class IV Class V 
Total Black White Total Black White Total 
6.6 8.3 9.1 8.8 14.6 13.3 14.2 
4.4 6.7 9.1 8.o 6.1 8.9 7.1 
5.9 0.5 2.2 1.4 4.9 2.2 3.9 
7.4 11.9 6.1 8.8 7.3 8.9 7.9 
2.9 4.7 4.4 4.5 3.7 . 2.4 
0.7 2.1 0.9 1.4 2.4 6.7 3.9 
62.5 53.9 54.4 54.1 46.3 42.2 44.9 
9.6 11.9 13.9 13.0 14.6 17.8 15.8 
100.0 100.0 100.1 100.0 9~-9 100.0 100.1 (272} (193) (230} (423} ( 2} (45) (127) 
8.2286 4.9513 
>.20 >.50 
6 6 
df =6 
df .. 6 
-
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TABLE io.--A comparison of the percentage of black and white res-
~ ponses to item number 29: On what do you think the schools 
should place the most emphasis for your (male) children?a 
-
Re~ponses Class I Class II Class III Class IV Class V 
Black White Total Black White Total Black White Total Black White Total Black White Total 
' 
BEING A GOOD CITIZEN 3.4 2.1 2.6 6.4 10.9 9.4 8.5 6.6 7.4 9.3 10.0 9.7 15.9 17.8 16.5 
GETTING ALONG WITH . 2.1 1.3 • 4.9 3.2 4.7 3.0 3.7 7.3 5.2 6.2 6.1 4.4 5.5 
OTHER PEOPLE 
READING, WRITING, 17.2 • 6.5 8.5 3.6 5.4 6.6 7.2 1.0 1.0 3.9 2.6 4.9 2.2 3.9 
ARITHMETIC 
PREPARATION FOR AN 13.8 6.3 9.1 21.3 12.2 15.4 17.9 14.5 15.8 17.6 12.2 14.7 23.2 24.4 23.6 
OCCUPATION 
CULTURAL APPRECIATION 3.5 2.1 2.6 2.1 • o.8 • o.6 o.4 0.5 o.4 0.5 1.2 • o.8 
EARNING A GOOD 3.5 . 1.3 2.1 6.1 4.7 2.8 4.8 4.o 8.3 9.1 8.8 3.7 11.1 6.3 
LIVING 
BEING A WELL EDUCATED 55.2 83.3 72.7 53.2 59.8 57.0 53.8 54.2 54.o 44.6 49.1 47.0 36.6 31.1 34.7 
AND INFORMED PERSON 
NO ANSWER 3.4 4.2 3.9 6.4 2.4 3.9 5.7 9.0 7.7 11.4 10.0 10.6 8.5 8.9 8.1 
'IDTAL 100.0 100.1 100.0 100.0 9~.9 99.9 100.0 99.9 100.0 100.0 99.9 100.l 100.1 94.9 100.0 
N = (29) (48) (77) (47) ( 2) (129) (106) (166) (272) (193) (230) (423) (82) ( 5) (127) 
). = 15.7721 11.3202 2.8956 7.0838 4.3491 
p 
= -<.02 .c.20 >.Bo >.30 <.70 
df = 6 7 6 6 6 
Classes 
I and III Blacks ~= 9.1510 P""- .20: 
-
. df = 6 
II and IV Blac~s k= 17 .0860 p <-01~ 
-
df = E 
I and III Whites ;l: l q. 1 q44 p <. • 01 : -- df = 61 
II and IV Whites ~ 4.8528 P<. 70; 
-
df =7 
-_aAll ca1-eulations- · are...made £rom _ _raw __ dat.a. 
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social class, since Class V males have less education than those 
in Classes I and III. One might also expect Class V to place 
greater emphasis on the area of "the three R 1 s 11 and vocation al 
preparation than those wb:> tend to be in more professional and 
white collar occupations who might be expected to cluster around 
some of the other categories. Such an expectation, however, is 
not supported by the data. The categories which seem to be 
inversely correlated with social class position are "being a 
good citizen" and "getting along with other people." The reasons 
behind such response patterns may be worthy of further research. 
Analyses of the responses for male children of blacks 
and whites of different classes indicate significant differences 
only between Classes I and III for white respondents and Classes 
II and IV for black respondents (see Table 20). The same analyses 
for female children indicate a significant difference only be-
tween Classes II and IV and only for black respondents (see 
Table 19). 
Thus it can be seen that the null hypothesis was supported 
i.e., middle-class black and white respondents with the afore-
mentioned characteristics did not respond in a significantly 
different way to these questions. However, even a cursory analy-
sis of the data indicates ripe areas for further research such 
i ~· 
' · as variation of responses between social classes and within each l 
' 
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racial group and possible reasons for such responses. 
Parents' Educational Aspirations for Their Children 
Eli Ginzberg notes in his book The Negro Potential 
that in order for Negroes to be able to compete on an equal basis 
for professional and other desirable jobs, there would have to 
be a revolution at all levels of Negro education. Also, the 
values, aspirations, and living conditions of the general en-
vironment of the Negro community would have to be changed, which 
""°uld depend "in large part on the opportunities of Negroes to 
earn larger incomes."8 
Ginzberg's position assumes that occupational preparation 
involves more than just an equalization of educational opportun-
ities. He makes the assertion that both occupational and 
educational preparation "occurs within the family, the neighbor-
hood, and the community 11 : 9 
to appraise how Negro potential can be fully developed 
therefore requires consideration of a whole complex of 
factors, including the structure and functioning of the 
Negro family and community and the values and behavior 
of both Negroes and whites, as well as the present state 
of and future prospects for his educational opportun-
ities .10 
8Eli Ginzberg, The Negro Potential (New York: Columbia 
University Press, 1956), p. 13. 
9Ibid., p. 93. 
lOibid., pp. 93-94. 
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Ginzberg's evaluations are sound and true not only for 
blacks but for all ethnic groups. The economic, familial, and 
educational institutions are so inextricably interwoven that a 
change in one must exert some degree of change in the other. The 
areas which will now be investigated relate to those referred to 
by Ginzberg--educational and occupational aspirations of parents 
for their male and female children. The null hypothesis to be 
tested will deal with the similarities of these aspirations 
between middle-class black and white respondents. 
The first null hypothesis is: Middle-class blacks and 
whites living in the same general area of Chicago but in segre-
gated census tracts with similar house values and house types 
will not differ significantly in their responses to the request: 
"Put a check on the correct line to show the lowest level of 
education you 1N0uld ~ for your children." (See Item 30). The 
column of educational levels ranged from grade one through high 
school, college, a master's degree, a professional degree, to a 
doctoral degree. The columns were also arranged in a manner 
which permitted the respondents to check the lowest educational 
levels desired for both male and female children. As in previous 
questions the respondents were requested to answer as if they had 
children of both sexes. 
An analysis of the data for Class III indicates that 
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blacks expressed a desire for higher levels of educational 
achievement for their male children than did white respondents. 
While 17.0 per cent of blacks checked "doctoral degree" only 7.8 
per cent of whites did the same. While 2/ .6 per cent of blacks 
checked "professional degree" which was defined on the question-
naire as professions such as a doctor, lawyer, and a dentist, 
only 13.9 per cent of whites did the same. Almost the same 
percentage (13.9 per cent) of whites who checked professional 
degree checked college graduate (13.2 per cent) as the lowest 
educational level they would desire for their male children but 
only 6.6 per cent of the blacks checked "master's degree" while 
22.6 per cent checked "professional degree" (see Table 21). 
It can be seen that there are significant differences 
in the responses of the two groups (.;l= 19.7031 P<.OS), and so 
the null hypothesis is rejected. 
Differences which occur between the responses of blacks 
in Classes I and III and the whites in Classes I and III could be 
accounted for by chance and therefore are not significant, but 
the differences between Classes II and IV are significant among 
blacks but only suggestive among whites. 
Analyses of the responses of blacks and whites of the 
same class reveal differences at a high level of significance 
between Classes II and IV and differences at a lower level but 
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TABLE 21.--A comparison of the percentage of black and white res-
ponses to item number 30: Put a check on the correct line 
to show the lowest level of education you would 
want for your (male) children.a 
. 
Responses Class I Class II 
Black White Total Black White Total 
' 
HIGH SCHOOL GRADUATE . 6.3 3.9 . 7.2 4.6 
COLLEGE 1 year 3.5 . 1.3 . . . 
2 years • . . . 1.2 o.8 
3 years . . . . . . 
COLLEGE GRADUATE 31.0 37.5 35.1 21.3 42.2 34.6 
SOME GRADUATE SCHOOL . 2.1 1.3 2.1 3.6 3.1 
NO DEGREE 
MASTER'S DEGREE 10.3 20.8 16.9 17.0 20.5 19.2 
SOME WORK BEYOND 10.3 • 3.9 4.3 1.2 2.3 
MASTER Is DEGREE 
PROFESSIONAL DEGREE 20.7 20.8 20.8 25.5 12.1 16.9 
SOME WORK BEYOND 3.5 4.2 3.9 12.8 . 4.6 
PROFESSIONAL DEGREE 
DOCTORAL DEGREE 17.2 4.2 9.1 10.6 7.2 8.5 
NO ANSWER 3.5 4.2 3.9 6.4 4.8 5.4 
TOTAL 100.0 100.1 100.0 100.0 100.0 100.0 
N = (29) (48) (77) (47) (83) (130) 
?-.= 16.2521 27.6065 
p = <.05 <.001 
df = 8 8 
Classes 
I and III Blacks >...= 8. 0593 p ;>. 50: df 
II and IV Blacks k:: 21. 2334 P<. 02: 
I and III Whites A= 8.9112 p ~.50; 
Class III 
Black White 
2.8 3lo 
1.9 0 1 6 
1.9 i!8 
. 0~6 
31.1 45~8 
4.7 1.8 
6.6 13.2 
2.8 o.6 
22.6 13.9 
1.9 1.8 
17.0 7.8 
6.6 9.0 
99.9 100.0 (106) (166,) 
19.7031 
<.05 
10 
= s 
, df =101 
JI and IV Whites (l= i4.6142 P ~.10; 
---~ -
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
2.9 6.2 13.9 10.4 7.3 20.0 11.8 
1.1 1.0 1.3 1.2 1.2 2.2 1.6 
1.8 3.6 4.8 4.3 1.2 2.2 1.6 
o.4 1.0 • 0.5 . • • 
40.1 20.7 32.6 27.2 22.0 20.0 21.3 
2.9 2.6 3.5 3.1 3.7 11.1 6.3 
10.7 14.5 12.6 13.5 7.3 4.4 6.3 
1.5 6.7 2.6 4.4 7.3 6.7 7.1 
17.3 i4.o 12.2 13.0 20.7 13.3 18.1 
1.8 2.1 1.7 1.9 4.9 • 3.2 
11.4 13.5 4.4 8.5 13.4 11.1 12.6 
8.1 i4.o 10.4 12.1 11.0 8.9 10.2 
100.0 99.9 100.0 100.1 100.0 94.9 100.1 (272) (193) (230) (423) (82) ( 5) (127) 
30.5578 11.5091 
.c:::.001 :>-.20 
10 9 
df =l( 
-
df =9 
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of significance for Classes I and III. Differences for Class v 
are neither significant nor suggestive. 
In general, it can be said that black respondents for 
all social classes desired higher educational achievement for 
their male children than did white respondents, and that the 
differences between the races were significant for all classes 
except Class V () = 11. 5091 P ). 20). Also, the levels of 
difference between the social classes within each racial group 
ranged from a probability of less than .02 for comparisons among 
blacks of Classes II and IV to a probability greater than .50 
between Classes I and III for both races (see Table 21). 
Examining the same null hypothesis for female children in 
Table 22, it can be seen that 37.7 per cent of the black res-
pondents desired an ecbaltional level of a master's degree or 
higher for their female children while 12.0 per cent of the white 
respondents expressed the same desire. Of the blacks who in-
dicated "master's degree" and higher as the lowest levels that 
they would desire for their female children, 19.8 per cent 
checked "master' s degree 11 and 9. 4 per cent cheeked "doctoral 
degree." Of the 12.0 per cent of the whites who indicated 
"master's degree" and higher as the lowest 1 evels that they would 
desire for their female children 5.4 per cent ·checked "master's 
degree" and 4.8 per cent checked "doctoral degree." 
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TABLE 2.~.--A comparison of the percentage of black and white res-
ponses to item number 30: Put a check on the correct line 
~ to show the lowest level of education Y.OU would 
~ for your (female) children! 
. 
Responses Class I Class II 
Black White Total Black White Total 
' 
HIGH SCHOOL GRADUATE . 8.3 5.2 . 16.9 10.8 
COLLEGE 1 year 6.9 . 2.6 • 2.4 1.5 
2 yea.rs 3.5 4.2 3.9 4.3 8.4 6.9 3 years . . • . • • 
COLLEGE GRADUATE 44.8 50.0 48.1 31.9 47.0 41.5 
SOME GRADUATE SCHOOL . 4.2 2.6 2.1 4.8 3.9 
NO DEGREE 
MASTER'S DEGREE 6.9 8.3 7.8 38.3 7.2 18.5 
SOME WORK BEYOND 10.3 2.1 5.2 4.3 . 1.5 
MASTER'S DEGREE 
PROFESSIONAL DEGREE 10.3 2.1 5.2 8.5 1.2 3.9 
SOME WORK BEYOND . • 
PROFESSIONAL DEGREE 
. 4.3 • 1.5 
DOCTORAL DEGREE 6.9 2.1 3.9 . 2.4 1.5 
NO ANSWER 10.3 18.8 15.6 6.4 9.6 8.5 
TOTAL 99.,) 100.1 100.1 100.1 9~.9 100.0 N = -(29 (48) (77) (47) ( 3) {130) 
A= 14.2131 46.4537 
p = <.10 <.001 
df = 8 9 
Classes 
Class III 
Black White 
6.6 12.1 
0.9 1.8 
3.8 15.1 
• o.6 
33.0 4o.4 
4.7 7.2 
19.8 5.4 
2.8 o.6 
3.8 o.6 
1.9 o.6 
9.4 4.8 
13.2 10.8 
<i66) 100.0 <166) 
34.3593 
-<.001 
10 
I and III Blacks ~= 17. 2739 p.:::. 05; df = 5 
II and IV Blac ':s ~= 26.6541 p >.001; 
I and III Whites l= 11.9191 P<.30; , df =ld 
JI and TV Whites ~- 31. 70Q6 p <.001: 
---------------
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
9.9 7.8 34.4 22.2 12.2 35.6 20.5 
1.5 1.6 2.6 2.1 2.4 4.4 3.2 
10.7 4.7 10.0 7.6 2.4 11.1 5.5 
o.4 0.5 . 0.2 1.2 • o.8 
37.5 25.4 17.0 20.8 17.1 6.7 13.4 
6.2 5.2 6.1 5.7 6.1 6.7 6.3 
11.0 17.6 6.5 11.6 9.8 4.4 1.9 
1.5 2.6 1.7 2.1 8.5 2.2 6.3 
1.8 8.8 2.6 5.4 8.5 2.2 6.3 
1.1 0.5 1.3 1.0 6.1 • 3.9 
6.6 8.8 3.0 5.7 9.8 2.2 7.1 
11.8 16.6 14.8 15.6 15.9 24.4 18.9 
100.l 100.l 100.0 100.0 100.0 145~ 100.1 {272) (lQ~) (2~0) (423) {82) {127) 
73.4018 27.3148 
<.001 ?.001 
10 10 
df=l( 
- - I -
df =C 
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Of special interest is the percentage of persons who 
checked "high school graduate" and partial college for their 
female children. Almost twice the percentage of whites checked 
"high school graduate" as did blacks (12. O per cent and 6. 6 per 
cent, respectively), as the lowest level of education they would 
desire for their female children. The highest percentage of 
middle class responses for the lowest desired educational level 
for male children for anything less than college graduate was 3.0 
per cent for either race . 
Thus it can be seen that middle-class parents apparently 
value education for males more than they do for females and the 
differences of the expressed desires of black and white parents 
for the levels of educational achievement for female children 
are significant(;\.= 34.3593 P.(;..001) and the null hypothesis is 
rejected. 
The levels of differences between Classes II and IV 
among blacks and whites and Classes I and III among blacks are 
significant but the differences between Classes I and III among 
whites are not significant. 
The differences between blacks and whites of the same 
class are ve-ry signficant in all social classes except Class I. 
So as in the case of male children, there is generally a sig-
nificant difference in the response patterns between black and 
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white respondents, and the pattern indicates that blacks expressed 
a desire for higher minimal levels of education for their female 
children than did white respondents. Also, it can be seen that 
both races expressed the desire for a higher minimal level of 
educational achievement for their male children than for their 
female children (see Table 22). 
These differences between the races seemingly could be 
attributed to the fact that the black and white respondents in 
the sample value educational achievements differently and differ-
ently for their male and female children because of their diverse 
experiences in life and the variations in their outlooks for the 
future. These differences certainly would be greatly influenced 
and possibly detexmined by the fact that the comparisons which 
are made are those between a political, economic, and social 
minority group and a political, economic, and social majority 
group in the same culture. 
Educational Expenses 
In order to further probe the area of educational aspir-
ations of parents for their children, the questionnaire included 
a question (Item 26) which asked: "If your children go to college, 
how do you expect it will be paid for?" The answers were struc-
tured: •I expect to pay all expenses: I expect to pay some 
expenses: they will.have to work and pay all expenses: they will 
r 
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not go to college." The responses, again, were separate for 
male and female children and thus will be analyzed accordingly. 
The null hypothesis is: Middle-class bl~cks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house values and house types will not 
differ significantly in their responses to the question: "If 
your male children go to college, how do you expect it will be 
paid for?" 
The differences between blacks and whites of Class III 
are not significant (A= 3.5558 P<.20) so the null hypothesis 
is accepted. An analysis of the responses shows that no one 
indicated that his children would not go to college and that 
only 1.9 per cent of the black and 1.2 per cent of the white 
respondents indicated that their male children would have to 
1N0rk and pay all the expenses for college. A greater percentage 
of black respondents (31.l per cent) than white respondents (21.1 
per cent) indicated that they expected to pay all college expenses 
and concomitantly a larger percentage of white respondents (67.5 
per cent) than black respondents (58.5 per cent) indicated that 
they expected to pay some of the college expenses for male 
children (see Table 23). 
There were no significant differences in the responses 
among blacks or whites between either Classes I and III or between 
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'!'ABLE 2 3, --A comparison of the percentage of black and white res-
ponses to item number 26: If your (male) children §O to 
· college, how do you expect it will be paid for? 
Responses Class I Class II 
-
Black White Total Black White Total 
I EXPECT TO PAY ALL 31.0 22.9 26.0 27.7 21.7 23.9 
EXPENSES 
I EXPECT TO PAY SOME 58.6 66.7 63.6 61.7 71.1 67.7 
EXPENSES 
THEY WILL HAVE TO WORK 3.4 2.1 2.6 2.1 2.4 2.3 
AND PAY ALL EXPENSES 
THEY WILL NOT GO TO . 2.1 1.3 • • • 
COLLEGE 
NO ANSWER 6.9 6.2 6.5 8.5 4.8 6.2 
TOTAL 99.9 100.0 100.0 100.0 100.0 100.1 
N• (29) . (48) (77) (47) (83) (130) 
;\. = 1.6197 0.8023 
p 
-
~.70 111:..10 
df = 3 2 
Classes 
Class III 
Black White 
31.1 21.1 
58.5 67.5 
1.9 1.2 
• • 
8.5 10.2 
100.0 100.0 (lo6) (166) 
; 
3.5558 
"-· 20 
2 
I and III Blacks >.- 0.2180 p = .90; 
-
df =2 
II and IV Blacks h.. 0.0907 p > .95: ' 
-
I and III Whites :ls 3.2648 p >.30; df =Ji 
'"- 3.6580 p -
' 
II and IV Whites .30: - c I 
aAll calculations are made from raw data. 
Class IV Class v 
Total Black White Total Black White 
25.0 24.4 15.2 19.4 25.6 8.9 
64.o 54.4 63.0 59.1 54.9 55.6 
1.5 .Z.6 4.4 3.6 1.2 8.9 
• • 1.3 0.1 2.4 4.4 
9.6 18.6 16.l 17.3 15.8 22.2 
100.1 100.0 100.0 100.1 9<~25 100.0 (272) (193) (230) (423) (45) 
10.3386 9.0736 
~.02 ~.02 
3 3 
df - ~ 
-
d:t-~ 
Total 
19.7 
55.1 
3.9 
3.2 
18.1 
100.0 (127) 
lC I 
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Classes II and IV. The levels of difference, however, vary with 
race, i.e., the differences between social classes among black 
respondents are far less significant (P = .90 for Classes I and 
III and P >.95 for Classes II and IV) than the differences be-
tween social classes among white respondents (P >.30 for Classes 
I and III and P = .30 for Classes II and IV). 
There are no significant differences between blacks 
and whites of Classes I, II, and III, but differences of signif-
icance do exist for Classes IV and V. So with the exception of ! 
racial differences within Classes IV and V there is no evidence 
of significant differences between the races within the other 
social classes or between Classes I and III, or Classes II and 
IV within each racial group (see Table 23). 
By utilizing the same question for female children, the 
following null hypothesis is possible: Middle-class blacks and 
whites living in the same general area of Chicago but in segre-
gated census tracts with similar house values and house types 
will not differ significantly in their responses to the question: 
"If your female children go to college, how do you expect it will 
be paid for?" 
Contrary to the responses for male children, the responses 
between the races in Class III are significantly different 
(A= 7.0234 P (.01) and the null hypothesis is rejected (see 
137 
Table 24). 
An analysis of the data shows that only one person in-
dicated that his female children would not go to college and 
only three (0.9 per cent blacks and 1.2 per cent whites) indicated 
that their female children would have to work and pay all college 
expenses. The latter is very similar to the same percentage of 
responses for male children. As in the previous question, a 
greater percentage of black respondents (47.2 per cent) than 
white respondents (29.S per cent) indicated that they expected 
to pay all college expenses: a larger percentage of white res-
pondents (57.2 per cent) than black respondents (16.8 per cent) 
indicated that they expected to pay some of the college expenses 
for their female children. Although, in both cases, a larger 
percentage of black respondents indicated that they expected to 
pay all college expenses for their children than did whites, more 
respondents of both races expected to pay all college expenses 
for female children than for male children. 
There are no significant differences between Classes I 
and III for both races and Classes II and IV for whites; but 
the differences among blacks of Classes II and IV are significant. 
Analyses of the responses of blacks and whites of the 
same class reveal differences of very high levels of significance 
for all classes except Class I which has only suggestive differ-
o"~aa (aoo Tahlo 24). A comoarison of Tables 23 and 24 shows 
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... TABLE ;J.. 'f-., --A comparison of the percent,e of black and white res-
· ponses to item number 26: If your fem.ale) children go to 
college, how do you expect it will be paid for?a 
-
. 
Responses Class I Class II Class III Class IV Class V 
-
' Black White Total Black White Total Black Whi ~e Total Black White Total Black White Total 
I EXPECT TO PAY ALL 55.2 33.3 41.6 66.o 25.3 40.0 47.2 29~5 36.4 39.4 17.8 27.7 39.0 6.7 27.6 
EXPENSES I, I 
I EXPECT TO PAY SOME 34.5 47.9 42.9 25.5 60.2 47.7 36.8 57~2 49.3 38.9 47.4 43.5 37.8 51.1 42.5 
EXPENSES 
THEY WILL HAVE TO WORK . • • . 1.2 o.8 0.9 1~2 1.1 1.0 5.2 3.3 2.4 6.7 3.9 
AND PAY ALL EXPENSES [ 
I 
THEY WILL NOT GO TO • • • • . 1.2 o.8 . o'6 o.4 • 3.5 1.9 3.7 4.4 3.9 
COLLEGE t 
i 
NO ANSWER 10.3 18.8 15.6 8.5 12.l 10.8 15.1 11~4 12.9 20.7 26.1 23.6 17.1 31.1 22.1 
TOTAL 100.0 100.0 100.1 100.0 100.0 100.1 100.0 cigi) 100.1 100.0 100.0 100.0 100.0 100.0 100.0 N = (29) (48) (77) (47) (83) (130) (lo6) (272) (193) (230) (423) (82) (45) (127) 
;.,. = 2.6450 21.8858 12.0290 35.07o4 15.4673 
p 
= .>'.10 ..: .001 c::. 01 <.001 .>-. 001 
df = 1 3 3 3 3 
Classes 
' 
I and III Blacks ~= o. 7480 p ..(.. 70; ' df - 2 ! 
II and IV Blacks b. 7.6299 p >.02: df = 2 
I and III Whi tea ~= 1. 7785 p <.. 70: 
-
df .J 
II and IV Whites la. 6. 3424 p<. .10: 
-
df - -:: 
aAll calculations are made from raw data. 
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that respondents of all social classes and of both races who 
indicated that they expected to pay all college expenses was 
larger in reference to female children than in reference to male 
children and larger for blacks than for whites. 
Financing Education 
After inquiring about parental desires for the education 
of their children and seeking to determine how the parents 
expected that the expenses of college would be paid, another 
question was introduced which asked if the respondent had saved 
anything for his children's education. This seems to be of 
importance since such an overwhelming percentage of the respon-
dents (88.9 per cent) indicated that they either expected to pay 
all or part of college expenses for their children. 
The null hypothesis is: Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house values and house types will not 
differ significantly in their responses to the question (Item 
28): "Have you saved (or did you save) anything for your child-
ren's education?" The structured responses were: "Yes; No; 
No children." It was necessary to include the last answer be-
cause of the nature of the question. 
Of the middle class respondents (86.0 per cent) who 
answered "yes" 78.3 per cent were black and 66.2 per cent were 
r 
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white. Of those who responded in the negative, 21.7 per cent 
were black and 33.1 per cent were white. The level of differ-
ence between the races is significant (X2 = 3.83 P 7-05) and 
the null hypothesis is rejected (see Table 25). 
Analyses of the data reveal no differences of signif i-
cance between Classes I and III or Classes II and IV for blacks 
but suggestive differences among whites of Classes I and III 
and II and IV. 
There are no significant differences between the races 
in Classes II, IV, and v. Although the differences between 
black and white respondents of Classes I and III are signif-
icant, responses to this question reveal that neither social 
class nor race consistently delineate the expressed behavior 
of the respondents. 
summary 
In summary, it can be seen that: 
1. the opinions expressed by Class III and IV blacks and whites 
about public elementary sc~ools were significantly different 
but that neither the responses of blacks and whites of 
Classes I, II, and V nor the responses among persons of the 
same race but of different social classes were significantly 
different. 
r: 
r, 
141 
TABLE :;J.S. --A comparison or the percentage of black and white par-
, ents to' i te:m number 28: Have you saved (or did iou save) · 
anything for your children's education? 
Responses Class I Class II Class III Class IV Class V 
Black White Total Black White Total Black White Total Black White Total Black White Total 
YES 87.0 20.9 43.9 76.7 73.7 74.8 78.3 66.9 10.9 66.7 63.5 64.9 57.8 53.7 56.2 
. 
NO 13.0 79.1 56.1 23.3 26.3 25.2 21.7 33.1 29.1 33.3 36.5 35.1 42.2 46.3 43.8 
roTAL 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 
N • (23) (43) (66) (43) (76) (119) (83) (151) (234) (162) (200) (362) (64) (41) (105) 
2 
x - 55.89 8.17 3.$3 0.31 0.17 
p - <.001 ..C:.30 >.<>5 >.50 <.70 
df - 1 1 1 1 1 
Classes 
I and III Blacks x2 - t·.-879 p >.30: d:f' - 1 
II and IV Blacks I x2 - 1.59 p .>.20; dt = 1 1 
I and III Whites x2 - 2.45 p >.10: df - 1 r 
II and IV Whites l x2 - 2.58 P >.lO: d:f' - l 
aAll calculations are made from raw data. 
r 
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2. the ratings of the public high schools between blacks and 
whites of Classes I, III, and V and among blacks and whites 
of Classes I and III and among whites of Classes II and IV 
were not significantly different. 
3. with the exception of the differences expressed by blacks 
and whites in Classes III and IV neither race nor class 
influences significantly different answers about the res-
pondents' sending or considering sending their children to 
private elementary or high schools. 
4. the reasons offered for sending or considering sending their 
children to private elementary or high schools were signif-
icantly different between blacks and whites in Classes III, 
IV and V and between whites of Classes II and IV. A clear 
majority of all classes and both races of the respondents 
reponded that they 'WOuld send their children to a private 
elementary or high school and the overwhelming reason given 
in all cases was their desire for a "better education" for 
their children. 
5. in reference to the content of education, black respondents 
stressed basic and vocational education more than did white 
respondents and it was more apparent when male children 
were involved; and was directly related to social class 
position. Although the responses of middle-class blacks 
143 
and whites were not significantly different questions raised 
by the data strongly suggest a need for more research on the 
topic. 
6. blacks of all social classes desired higher educational 
achievement for their male children than did white respon-
dents and that with the exception of Classes I and V the 
differences between the races were significant. 
7. with the exception of Class I, blacks have higher education-
al aspiration for their female children than do whites. 
8. in reference to financing the college education of male 
children and with the exception of racial differences with-
in Classes IV and V, there is no evidence of significant 
differences between blacks and whites within the other 
social classes or evidence of significant differences be-
tween the classes within each racial group. 
9. blacks and whites of all classes, except Class I, differed 
significantly in their responses about how their female 
children would finance their college education. A larger 
percentage of both blacks and whites (a larger percentage 
of blacks than whites) expected to pay all college expenses 
for their female children than for their male children for 
whom they expected to pay some of such expenses. 
10. the majority of respondents had saved something for their 
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children's education and with the exception of Classes I 
and III the differences in response between the races were 
not significant and were not otherwise significantly in-
fluenced by class or race. 
r 
CHAPTER VIII 
POLITICAL ECX>NOMIC CONSERVATISM 
Since a rather complete definition of Political Economic 
Conservatism Scale (PEC) has already been given ( see pages42-45 
it will not be necessary to repeat it. Adorno's PEC Scale is made 
up of five statements, two representing a liberal point of view 
and three representing a conservative point of view. The respon-
ses range on an ordinal scale from "I agree very much" to "I dis-
agree very much," with a midpoint of "I don't know." By assign-
ing numerical value to the seven points along the continuum it is 
theoretically possible to locate respondents at different points 
along the liberal-conservative continuum. 
The five statements and their assigned PEC positions or 
tendencies are: 
America may not be perfect, but the American Way has brought 
us as close as human beings can get to a perfect society. 
(This is Item 10 on the questionnaire and is of conservative 
tendency, i.e., according to Adorno, a person who would 
strongly agree with this statement would more than likely , 
have a conservative approach to life.) 
Generally speaking labor unions should become stronger and 
have more influence. (Item 13, and of liberal tendency.) 
A businessman who overcomes all competition on the road 
to success is a good model for all young people to admire 
and imitate. (Item 20, of conservative tendency.) 
145 
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In order to protect the health of the nation, Congress 
should pass some kind of law which would help everyone with 
medical bills. (Item 24, of liberal tendency.) 
We shall analyze the PEC Scale by first looking at the 
responses to each statement separately and then considering all 
of them as a scale. 
Item 10 is: "America may not be perfect, but the American 
Way has brought us as close as human beings can get to a perfect 
society." The possible responses were: "I agree very much __ 
pretty much~a little: I don't know_: I disagree a little __ 
pretty much~very much~." 
The null hypothesis is: Middle-class blacks and whites 
living in the same general area of Chicago but in segregated 
census tracts with similar house vah.Es and house types will not 
differ significantly in their responses to the statement that, 
"America may not be perfect, but the American Way has brought us 
as close as human beings can get to a perfect society." 
An analysis of the data indicates a significant difference 
in the response patterns between the races (i\= 47.5212 P<..001) 
and the null hypothesis is rejected (see Table 26). 
Whereas 90.4 per cent of Class III white respondents 
agreed to some degree with the statement 67.0 per cent of Class 
III blacks agreed to some degree. On the other hand 22.6 per cent 
of the blacks disagree to some degree but only 5.4 per cent of 
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-----TABLE- ;t,, --A comparison of the percentage of blacl< and white res-
ponses to item number 10: .America may not be perfect, but 
the .American Way has brought us as close as human 
beings can get to a perfect society.a 
Responses Class I Class II Class III 
. 
I 
I 
Bla~k White Total Black White Total Black White 
I AGREE 48.3 77.l 66.3 61.7 88.o 78.4 67.0 90.4 
very much 6.9 31.2 22.1 14.9 33.7 26.9 20.8 45.8 
pretty much 20.7 41.7 33.8 34.o 34.0 32.7 31.1 38.0 
a little 20.7 4.2 10.4 12.8 1 .5 13.8 15.1 6.6 
I DON'T KNOW 6.9 4.2 5.2 4.3 1.2 2.3 7.6 2.4 
I DISAliHJSJ!i 44.7 ltl.7 2tl.b ""1.1. 9 9. t> 11.·r ;:;: • 0 5.4 
a little 10.3 8.3 9.1 6.4 2.4 ~·9 . 1.8 pretty much 10.3 8.3 9.1 8.5 2.4 .6 2.8 1.2 
verv much 24.1 2.1 10.4 17.0 4.8 9.2 19.8 2.4 
NO ARSWER . . . 2.1 1.2 1.5 2.8 1.8 
TOTAL 99.9 100.0 100.1 100.0 100.0 99.9 100.0 100.0 
N • (29) (48) (77) (47) (83) (130} (lo6} (166) 
Total 
81.2 
36.0 
35.3 
9.9 
4.4 
l.2. l. 
1.1 
1.8 
9.2 
2.2 
99.9 (272) 
).. = 21.9095 13.6168 47.5212 p 
= ~.001 .C.05 ..C.001 
df = 6 6 6 
I 
Classes 
I and III Blac''=B ~- 16.1485 p > .01; 
- cit' - 6 
II and IV Blac1~s h. 8.5957 P.(..20; 
I and III Whites ~- 12.8412 p o<.05: df -61 
II and IV Whites 11- 11. 7346 p >.05: 
aAll calculations are made from raw data. 
Class IV Class v 
Black White Total Black White Total 
75.6 93.0 85.1 79.3 88.9 82.6 
26.4 50.0 39.2 35.4 51.1 40.9 
34.7 36.5 35.7 24.3 31.1 29.~ 14.5 6.5 10.2 1 .6 6.7 11. 
6.2 2.2 4.o 2.4 6.7 3.9 
}.lj. l. 4. 3 l.O. ·r l.tl. 41! 4.4 .l::S. 4 
1.0 1.7 1.4 2.4 . 1.6 
3.6 1.3 2.4 2.4 2.2 2.4 
13.5 1.3 6.9 13.4 2.2 9.4 
• o.4 0.2 • . • 
99.9 99.9 100.0 9~.9 100.0 99.9 (193) (230} (423} ( 2) (45) (127) 
54.3676 11.2668 
""'· 001 <.10 6 6 
cit' - 6 
·~ 
r 
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the white respondents disagreed to some degree. Among those who 
agreed with the statement the modes were "I agree pretty much" 
(31.l per cent) for blacks and 11 I agree very _much" (45.8 per cent) 
for whites. The modes for those who disagreed with the statement 
were "I disagree vecy much" (19.8 per cent for blacks and 2 .4 
per cent for whites). 
An examination of the responses for each of the classes 
shows significant differences between the races for all classes 
except Class V where the level of significance is only suggestive. 
The lowest percentage of blacks (48.3 per cent) and whites (77.1 
per cent) who agreed to any degree with the statement was found 
in Class I and the highest percentage of agreement for whites 
(93.0 per cent) was in Class IV and Class V for blacks (79.3 
per cent). But even in Class V where the differences between the 
races are only suggestive, the differences in the percentage of 
blacks and whites who agreed with the statement to any degree is 
9.6 points. The same difference in Class I is 28.8 points. The 
modes of responses in Class I were 24.l per cent of blacks who 
disagree "very much" and 41; 7 per cent of whites who agree "pretty 
much." In Class II 39.8 per cent of whites agreed "pretty much" 
and 34.0 per cent of blacks did the same; 4.8 per cent of whites 
disagree "very much" but 17.0 per cent of blacks disagreed "very 
much." In Class IV 50. 0 per cent of whites agreed "very much" 
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with the statement but only 26.4 per cent of blacks responded 
in that manner; 13.5 per cent of blacks disagreed "very much" as 
did 1.3 per cent of whites. In Class V, which exhibited the 
smallest level of difference between the races, 51.1 per cent of 
whites and 35 .4 per cent of blacks agreed "very much" with the 
statement; 13.4 per cent of blacks and 2.2 per cent of whites 
disagreed "very much" (see Table 26) • 
Further analyses and comparisons of the responses of 
blacks and whites of different classes reveal that class position 
influences the responses as does race. This evidence again 
strongly suggests that blacks and whites view life in the United 
States of America from different perspectives. 
The second statement of the PEC Scale is Item 13 in the 
questionnaire and the null hypothesis is: Middle-class blacks 
and whites living in the same general area of Chicago but in 
segregated census tracts with similar house valles and house 
types will not differ significantly in their responses to the 
statement that, "Generally speaking labor unions should become 
stronger and have more influence." 
The data show that 38.7 per cent of Class III black res-
pondents agreed in some degree with the statement and 49.1 per 
cent disagreed in some degree. Among Class III white respondents 
9.0 per cent agreed to some degree and 88.0 per cent disagreed 
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to some degree. The differences between the two groups are sig-
nificant at the • 001 level ( >...= 63. 2926 P <. 001), and the null 
hypothesis is rejected (see Table 27). 
This striking difference between middle-class blacks and 
whites can be further seen with an examination of the modal 
responses: 13.2 per cent of blacks agreed "a little" with the 
statement and 4.2 per cent of whites did likewise; 73.5 per cent 
of whites disagreed "very much" with the statement but less than 
half (34.0 per cent) of blacks did. The differences exhibited by 
blacks and whites in Class III are repeated with little variance 
in each of the classes. The levels of difference are significant 
for each class except Class I where it is less than .10 and only 
suggestive. 
Just as race makes a difference in .the responses to the 
statement so does social class position for Classes II and IV 
for both blacks and whites, i.e., the differences expressed by 
those of the same race but of a different class (II or IV) are 
significant. This does not seem to be true of blacks of Classes 
I and III or for whites of Classes I and III. 
In summary, it appears that the data for this statement 
indicate that when one considers social class differences within 
each racial group the differences are not significant when com-
paring Classes I and III but are significant when comparing 
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.. TABLE .27, --A comparison of the percentage of black and white res-
. ponses to item number 13: Generally speaking .labor unions 
should become stronger and have more influence.a 
-
Responses Class I Class II 
' 
Black White Total Black White Total 
I AGREE 34.5 10.4 19.5 17.1 13.2 14.6 
very much 6.~ 6.2 6.5 6.4 ,.6 4.6 pretty much 13. 2.1 6.5 4., .8 4.6 
a little 13.8 2.1 6.5 6. 4.8 5.4 
I DON'T KNOW 10.3 4.2 6.5 12.8 1.2 5.4 
I DISAGREE '5'5 .1 8'5.4 74.o 68.1 8'5.6 7Q.3 
a little 3.4 8.3 6.5 14.~ ~-6 7.7 pretty much 13.8 14.6 14.3 12. 1 .1 16.2 
very much 37.9 62.5 53.2 4o.4 63.9 55.4 
NQ AlfSWER • • • 2.1 • o.8 
100.0 100.0 100.1 100.1 TOTAL 99.~ 100.0 N = (29 (48) (77) (47) (83) (130) 
).. = 11~4273 15.5830 
p - <.10 <.02 
df - 6 6 
Classes 
Class!, III 
' 
Black White 
' 
38.7 9"0 
15.1 2.4 
10.4 2,4 
13.2 4,2 
12.3 i.8 
49.l 87.9 
8.5 7.8 
6.6 6416 
34.o 73~5 
• 1.2 
' 
I 100.1 99.5 (106) (166 
63.29a6 
<.001 
6 
I and III Blacks lil= 3.9~t'55 P<.70: x2 • 3.7924 P>.70: df = 6 
Total Black 
20.6 45.5 
7.4 29.5 
5.5 9 •. 8 
7.7 6.2 
5.9 13.5 
72.8 40.5 
8.1 5.2 
6.6 10.4 
58.1 24.9 
0.7 0.5 
100.0 100.0 
(262) (193) 
II and IV Blacks 1.. lQ. 7299 P >.001: x2 = 18.1486 PA:.01; df-6 
I and III Whites ).. 6.14Q4 P<.50: x2 = 6.78~6 P>.30: df • 61 
Class IV 
White 
29.6 
13.5 
1.0 
9.1 
6.5 
62.6 
1.0 
7.8 
47.8 
1.3 
100.0 
(230) 
37.0996 
<.001 
6 
II and IV Whites -i;_ 22. 1qo6 P < . 001 : x2 • 20. 7574 P > . 001 : df =6 
-
aAll calculations are made from raw data. 
Class V 
Total Black White Total 
36.9 70.7 39.9 59.9 
20.8 46.3 24.4 38.6 
8.~ 14.6 11.l 13.4 7. 9.8 4.4 7.9 
9.7 13.4 13.3 13.4 
52.5 15.8 46.7 26.8 
6.1 2.4 15.6 7.1 
9.0 1.2 2.2 1.6 
37.4 12.2 28.9 18.1 
1.0 • • • 
100.1 9a.9 94.9 100.1 (423) ( &) ( 5) (127) 
16.4545 
>.Ol 
6 
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classes II and IV. The data also indicate that when one considers 
racial differences for each social class, the differences are 
significant for four classes and suggestive for one. 
The third statement within the PEC Scale is Item 18 in 
the questionnaire and the null hypothesis is: Middle-class blacks 
and whites living in the same general area of Chicago but in 
segregated census tracts with similar house values and house 
types will not differ significantly in their responses to the 
statement that, "In general, full economic security is bad; most 
men wouldn't work if they didn't have to work for the money for 
eating and living." 
Over fifty percent (51.9 per cent) of the black responden 
in Class III disagreed in some degree with the statement while 
41.S per cent agreed in some degree. On the other hand 35.5 
per cent of the white respondents disagreed but 60.8 per cent 
agreed with the statement. The data lead to the rejection of 
the null hypothesis (see Table 28). 
Al though 36. 8 per cent of whites and 24. 5 per cent of 
blacks of the middle class agreed "very much" with this statement 
almost twice as large of a percentage of blacks disagreed "very 
much" (42.4 per cent) as did whites (22.3 per cent) who did the 
same. In Class I 37.l per cent of whites and 6.9 per cent of 
blacks agreed "very much" whereas 44.8 per cent of blacks and 
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" TABLE :z.g. --A comparison of the percentage of black and white res-
. ponses to item number 18: In general, full economic security 
is bad; most men wouldn't work if they didn't have to 
work for the money for eating and living.a 
Responses Class I Class II 
' 
Black White Total Black White Total 
I AGREE 24.l 64.6 49.4 27.6 49.4 41.6 
very much 6.9 37.1 19.5 10.6 26.5 20.8 
pretty much 10.3 27.1 20.8 8.5 14., 12.3 
a little 6.9 10.4 9.1 8.5 8. 8.5 
I DON'T KNOW 3.4 2.1 2.6 • 2.4 1.5 
I DISAGREE 72.4 ':\':\. 3 48.1 70.3 47.0 55.5 
a little 6.9 2.1 ,.9 4.~ ~.6 3.4 pretty much 20.7 10.4 1 .3 12. 1 .9 15. 
very much 44.8 20.8 29.Q 53.2 26.5 36.2 
NO AXSWER • • . 2.1 1.2 1.5 
TOTAL 99.9 100.0 100.1 100.0 100.0 100.l 
N • {29) (48) (77) (47) (83) (130) 
.. 
)... - 13.9117 12.7636 
p - >.02 <.05 
df - 6 6 
Classes 
Class III 
Black White 
41.5 60.9 
24.~ 36.8 
9. 17.5 
7.6 6.6 
6.6 3.0 
51.8 ':\5. 5 
0.9 3.0 
8., 10.2 42. 22.3 
• o.6 
99.9 100.0 (lo6) (166) 
18.2o64 
<.Ol 
6 
10.2478 P>.10• df' = 
Class IV 
Total Black White Total 
53.3 45.1 56.2 52.3 
32.0 25.4 33.5 29.8 
14.3 13.0 13.0 13.0 
7.0 6.7 11.7 9.5 
4.4 7.2 5.2 6.1 
42.0 47.1 36.1 41.2 
2.2 6.2 1.7 3.8 
9.6 3.1 7.0 5.2 
30.2 37.8 27.4 32.2 
o.4 0.5 o.4 0.5 
100.1 99.9 99.9 100.1 {272) (193) (230) (423} 
18.2718 
...c.01 
6 
I and III Blac~s 
II and IV Blacks 
I and III Whites 
II and IV Whites 
P<.m· df 
P>.70• df = 
df -
aAll calculations are made from raw data. 
Class V 
Black White Total 
59.8 57.8 59.0 
43.~ 3~-3 40.2 9. .9 9.4 
6.1 15.6 9.4 
8.5 8.9 8.7 
31.7 33.3 32.3 
• 6.7 2.4 
6.1 2.2 4.7 
25.6 24.4 25.2 
• • • 
100.0 100.0 100.0 
(82) (45) (127) 
10.7428 
<.10 
6 
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of blacks who disagreed to any degree is more than double that 
of whites who disagreed to any degree. The reverse is true for 
those who agreed to any degree, i.e., the percentage for whites 
is almost two and one half times that for blacks who agreed to 
any degree. The pattern of a greater percentage of blacks 
disagreeing and whites agreeing with the statement is exhibited 
in each class except Class V where the responses between the 
races become very similar. 
With the exception of differences between Classes II 
and IV among blacks, social class position does not appear to 
have significant influence on the responses within each racial 
group (see Table 28). As in the case of the previous two state-
ments race seems to exert a greater influence on the responses 
than does social class. 
The fourth statement (Item 20 in the questionnaire) 
of the PEC Scale and the related null hypothesis is: Middle-
class blacks and whites living in the same general area of Chicago 
but in segregated census tracts with similar house values and 
house types will not differ significantly in their responses to 
the statement that, "A businessman who overcomes all competition 
on the road to success is a good model for all young people to 
admire and imitate." 
An analysis of the data for Class III respondents reveals 
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that 43.5 per cent of the black sample disagreed with the state-
ment to some degree and 46.2 per cent agreed with it to some 
degree. In the sample of white respondents, 44.0 per cent dis-
agreed with the statement to some degree and 47.7 per cent agreed 
to some degree. The null hypothesis is rejected (A= 12.5024 
P >.OS). (See Table 29). 
Even though the total percentages of middle-class 
blacks and whites who agreed and disagreed with the statement are 
similar, the distribution of responses within each category vary 
with race. For example, 21.7 per cent of blacks and 14.5 per cent 
of Wllites agreed "very much" but more than twice the percentage 
of whites (19.3 per cent) as blacks (8.5 per cent) agreed "a 
little." Extreme negative opinions were expressed by 30.2 per 
cent of blacks and 27.1 per cent of whites: 5.7 per cent of blacks 
disagreed "pretty much" and twice that percentage of whites (12. 0 
per cent) disagreed "pretty much 11 • So a closer analysis reveals 
that the racial differences are present in the responses between 
middle-class blacks and whites in reference to this statement. 
The data for Classes I and V show no significant differ-
ences between blacks and whites but it is worth noting the almost 
complete reversal of opinions expressed by the two classes. In 
Class I blacks and whites disagreed (65.5 per cent and 58.3 per 
cent respectively) to some degree whereas in Class Y 69.4 per cent 
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TABLE j._~. --A comparison of the percentage of black and white res-
ponses to item number 20: A business man who overcomes all 
competition on the road to success is a good model 
. for all young people to admire and imitate.a 
-
Responses Class I Class II 
' 
Black White Total Black White Total 
I AGREE 24.1 20.7 22.1 27.7 34.9 32.3 
6.~ 6.3 6.5 6.4 very much 12.1 10.0 pretty much 13. 6.3 9.1 12.8 9.6 10.8 
a little 3.4 8.3 6.5 8.5 13.2 11.5 
I DON'T KNOW. 10.3 12.5 11.7 6.4 3.6 4.6 
I DISAGREE 65.5 58.3 61.1 61.7 59.0 60.0 
a little 13.8 8.3 10.4 1~.2 4.8 10.0 
pretty much 20.7 16.7 18.2 .5 14.3 ~.4 
verv auch 31.0 33.3 32.5 34.o 3 .9 .6 
NO ANSWER . 8.3 5.2 4.3 2 • .11. 3.1 
TOTAL 99.9 100.0 100.l 100.1 9§·9 100.0 
N = (29) (48) (77) (47) ( 3) (130) 
il = 2.6154 10.7227 
p = <.90 <.10 
df = 6 6 
Classes 
', 
I Class: III 
I 
Black White 
46.2 47~7 
I 
I 21.7 14 5 
16.o 13~9 
8.5 19~3 
9.4 6.o 
43.5 44~0 
7.6 4.8 
5.7 12.0 
30.2 27.1 
0.9 2.4 
100.0 100.0 {lo6) (166) 
12.5024 
>.05 
6 
I and III Blacks l= 9.9827 P >.10: d:f - 6 
II and IV Blacks ll.- 32. 9428 p < . 001: 
I and III Whites ~- 10.4863 p >.10: df:J 
II and IV Whites ~- 23.4206 p < .001: 
aAll calculations are made from raw data. 
Class IV Class V 
Total Black White Total Black White Total 
47.1 62.7 51.4 56.5 69.4 57.8 65.4 
24.8 46.3 4o.o 44.1 i4.3 37.3 23.5 1 .7 16.6 13.5 1 .9 14.6 11.1 13.4 
15.1 8.8 14.4 11.8 8.5 6.7 7.9 
7.4 7.8 9.1 8.5 12.2 22.2 15.8 
43.8 28.5 35.7 32.4 17.1 19.9 18.o 
5.9 2.6 6.~ 4.7 ~·7 4.4 3.9 ~·6 5.2 4. 5.0 .9 2~2 3.9 2 .3 20.7 24.4 22.7 8.5 13.3 10.2 
1.8 1.·o 3.9 2.6 1.2 • o.8 
100.1 100.0 100.l 100.0 ~~25 94.9 100.0 (272) (193) (230) (423) ( 5) (127) 
14.5844 3.6939 
>.02 >.70 
6 6 
df'~ 
df-6 
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of blacks and 57.8 per cent of whites agreed in some degree 
with the statement. This same inverse relationship of the per-
centage of those who disagree and those who agree holds for both 
blacks and whites as the analysis moves from Class I through 
Class V, even though the differences are not significant for 
Classes I or V and are only suggestive for Class II (see Table 29). 
Analyses of class differences within each racial group 
indicate that differences are very significant for blacks and 
whites of Classes II and IV but differences are only suggestive 
for blacks and whites of Classes I and III. So between blacks 
and whites in Classes III and IV race seems to have exerted a 
significant influence on the responses and among blacks between 
Classes II and IV and among whites between Classes II and IV 
class seems to have exerted a significant influence on the res-
ponses. Thus the analyses of the data for this statement are 
different from the previous three in that neither race nor social 
class seems to have exerted enough influence to have consistently 
and significantly delineated the responses along racial or 
social class lines. 
The fifth and last statement (Item 24 in the questionnaire) 
of the PEC Scale and related null hypothesis is: Middle-class 
blacks and whites living in the same general area of Chicago but 
in segregated census tracts with similar house values and house 
158 
types will not differ significantly in their responses to the 
statement that, "In order to protect the health of the nation 
congress should pass some kind of law which would help everyone 
with medical bills." 
(It should be noted that this survey was conducted before 
either Medicare or Medicaid had been passed by Congress.) 
The data pertaining to this statement show that of 
middle-class respondents, 68.8 per cent of blacks and 30.0 per 
cent of whites agreed with the statement. Negative opinions were 
expressed by 24.5 per cent of the black sample and 65.7 per cent 
of the white. The level of difference is significant and the 
null hypothesis is rejected ( il= 58.5628 P <. .001. See Table 30). 
Among the middle-class respondents, 46.2 per cent of 
blacks agreed "very much" and 47.6 per cent of whites disagreed 
"very much", 13. 2 per cent of blacks agreed "pretty much" and 13. 2 
per cent of whites disagreed "pretty much." In similar fashion, 
20.8 per cent of blacks disagreed 11 very much" and 11.4 per cent 
of whites agreed "very much", 2.8 per cent of blacks disagreed 
11pretty much" and 8.4 per cent of whites agreed "pretty much." 
It is rather apparent that race greatly influenced the expressed 
responses. Race exerts nearly as much influence on the responses 
in Classes II and IV as it does in Class III and even though it 
seemingly does the same in Classes I and V these differences must 
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TABLE 30,--A comparison of the percentage of black and white res-
ponses to item number 24: In order to protect the health 
of the nation Congress should pass some kind of law 
which would help everyone with medical bills.a 
. 
. 
Responses Class I Class II 
-
' Black White Total Black White Total 
I AGREE 51.7 41.7 45.5 65.9 38.6 48.5 
very much 27.6 16.7 20.8 34.o 16.9 23.1 
pretty much 13.8 10.4 11.7 17.0 7.2 10.8 
a little 10.3 14.6 13.0 14.9 14.5 14.6 
I 001''T KlfOW 3.4 2.1 2.6 6.4 . 2.3 
I DISAGREE 44.8 54.2 50.7 25.5 60.2 47.7 
a little • 2.1 1.3 6.4 6.o 6.2 
pretty much 17.2 8.g 11.7 8.5 10.8 10.0 
very much 27.6 43. 37.7 10.6 43.4 31.5 
NO ANSWER • 2.1 1.3 2.1 1.2 1.5 
'IDTAL 99.9 100.1 100.1 94.9 100.0 100.0 
N = (29} (48) (77) ( 7) (83) (130} 
.. 
,;\. = 4.6808 24:5593 
p = >.50 <..001 
df = 6 6 
Classes 
Class III 
Black Whi" ,,e 
r 
68.8 30',o 
46.2 11 ,4 
13.2 8 .4 
9.4 10 ,2 
5.7 3 6 
24.5 65 6 
o.~ 4, 8 2. 13, 2 
20.8 47 6 
0.9 0 6 
99.9 cigj· 8 (106} ~) 
58. 56S •8 
< .OOJ 
6 
I and III Blacks ls 9. 5113 P< .20; df - 6 
II and IV Blac'-cs ~- 9.4998 P< .20; 
I and III Whites :t== 3. 6193 P>. 70: df = ~ I 
II and IV Whites 11. 19. 0794 P < . 01 : I 
i 
aAll calculations are made from raw data. -i-~-·-
Class IV 
Total Black White Total 
45.2 70.5 54.4 61.7 
25.0 53.4 32.2 41.8 
10.3 9·g 7.4 8.3 9.9 7. 14.8 11.6 
4.4 5.2 4.8 5.0 
-
49.6 22.7 38.7 3i.5 
3.3 4.1 5.6 5.0 
9.2 3.6 6.1 5.0 
37.1 15.0 27.0 21.5 
0.1 1.6 2.2 1.9 
99.9 100.0 100.l 100.1 (272} (193) (230) (423) 
25.2826 
<.001 
6 
df - 6 
df =6 
Class V 
Black White Total 
Bo.5 64.4 74.8 
10.1 48.~ 6~.o 4.9 4. .1 
4.9 11.1 7.1 
6.1 6.7 6.3 
12.l 28.9 18.o 
2.4 4.4 3.1 
2.4 6.7 3.9 
7.3 17.8 11.0 
1.2 • o.8 
~~2} 100.0 99.9 (45) (127) 
8.1503 
- >.20 
6 
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be statistically attributed to chance. The data in Table 30 
also shows that as the analysis proceeds from Class I through 
Class V, the percentage of blacks who agree with this statement 
increases from 51.7 per cent in Class I to 80.5 per cent in Class 
v. This same pattern does not occur for whites. However, the 
total percentage of whites who agree with the statement does 
increase by 14.4 percentage points between Classes III and IV. 
With the exception of Classes II and IV for whites, 
social class position does not appear to play a significant role 
in the responses given by blacks and whites of Classes I and III 
and by blacks of Classes II and IV. 
Thus again the data indicates that for these statements 
and for this sample of blacks and whites, neither race nor social 
class seems to be strong enough or influential enough to consis-
tently affect the responses of the sample. The variable which 
may consistently act as a determinant of these responses could 
certainly be an area of question for further research. 
Since the statements which make up the PEC Scale have 
been considered separately they will now be analyzed as a unit, 
i.e., as the Scale. The null hypothesis is: Middle-class blacks 
and whites living in the same general area of Chicago but in 
segregated census tracts with similar house values and house types 
will offer responses which are not significantly different in 
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regard to the Political Economic Conservatism Scale. 
The PEC Scale used here is a slightly modified version 
of William Dobriner's who adopted and slightly modified the 
Adorno original. 1 For a comparison of all three see Appendix D. 
The scoring used ranged from five to thirty-five. A 
low numberical score \<llOuld place the respondent at the low end 
or liberal end of the continuum and a high numerical score would 
place him at the high or conservative end of the continuum. 
As in all of the statistical analyses the log of likeli-
hood ratio or lambda was used in addition to chi square. In 
order to make interpretations easier, the data were grouped into 
thirds--lower, middle, and upper. The lower would represent a 
liberal position and the upper a conservative one. 
Analysis of the data for Class III blacks and whites 
sh>w that 54. 7 per cent of blacks scored in the "middle third" 
which is more than double the percentage of whites who scored 
there. Only 33. 0 per cent of blacks scored at the "conservative" 
level whereas 78.9 per cent of whites have scores at that end of 
the continuum. Over 12 per cent of the blacks score at the "lib-
eral" end of the continuum but only 0.6 per cent of whites are 
lwilliam Dobriner, ed., The Suburban Community (New York: 
G. P. Putnam's Sons, 1958), pp. 142-143. 
162 
found in the same area. The differences between blacks and whites 
of Class I are significant ( ). = 39. 2395 P > . 02) and an examin-
ation reveals that 20.7 per cent of blacks and 8.5 per cent of 
whites had "liberal" scores and 20.7 per cent of blacks and 61.7 
per cent of whites had "conservative" scores. The majority of 
blacks scored in the "middle third" whereas over 60 per cent of 
whites had scores at the "conservative" end of the continuum. 
The differences between blacks and whites of Class II 
are significant ().. = 48. 7712 P <.. 01) and 72. 3 per cent of blacks 
scored in the "middle third" while 61.2 per cent of whites scored 
at the "conservative" end of the continuum. In Class IV the 
differences are very significant ( i\ = 73. 8142 P <. 001) and 8. 8 
per cent of blacks and 4.8 per cent of whites scored at the 
"liberal" end of the continuum, 55. 4 per cent of blacks and 35. 2 
per cent of whites scored in the "middle third", and 35. 8 per cent 
of blacks and 60.0 per cent of whites scored at the "conservative" 
end. Even though the scores of blacks and whites in Class V 
are not significantly different, it still can be seen that there 
is a larger percentage of whites (48.9 per cent) who scored at 
the "conservative" end than there are of blacks (34.1 per cent). 
Also, there are no whites with scores at the "liberal·" end while 
12.2 per cent of blacks scored in this area (see Table 31). 
Thus it can be seen that blacks tend to give responses on the 
r . 
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, TABLE 31.--A comparison of the percentage of scores of bla~ks and 
whites on the Political-Economic Conservatism Scale!> 
Scores& Class I Class II 
Black White Total Black White Total 
Lower third 20.7 8.5 13.2 10.6 8.4 9.2 
5 - 13 
Middle third 58.6 29.8 40.8 72.3 30.4 46.2 
14 - 22 
Upper third 20.7 61.7 46.o 17.0 61.2 44.6 
23 - 35 
TOTAL 100.0 100.0 100.0 n-9 100.0 100.0 N = (29) (47) (76) ( 7) (83) (130) 
'}.. - 39.2395 48.7712· 
p = >.02 <. .01 
df = 2-4 26 
' 
Class III Class IV 
Black White Total Black White Total 
12.3 o.6 5.2 8.8 4.8 6.6 
54.7 20.5 33.8 55.4 35.2 44.5 
33.0 78.9 61.0 35.8 60.0 48.9 
100.0 100.0 100.0 100.0 100.0 100.0 (lo6) (166) (272) (193) (230) (423) 
ll.l.4451 73.8142 
<.001 <.001 
27 27 
aA high PEC score is indicative of a conservative approach to life. 
bAll calculations are made from raw data. 
Class V 
Black White Total 
12.2 . 7-.9 
53.7 51.1 52.7 
34.1 48.9 39.4 
100.0 100.0 100.0 (82) (45) (127) 
29.3841 
<.20 
23 
164 
PEC Scale which are considered to be more "liberal" than those 
given by white respondents. 
CHAPTER IX 
THE INFLUENCE OF RACE ON MEMBERSHIP IN LABOR UNIONS AND THE 
INFLUENCE OF LABOR UNION MEMBERSHIP ON SCORES ON 
THE POLITICAL ECONOMIC CDNSERVATISM SCALE 
The first of four null hypotheses under investigation in 
this chapter is: Middle-class blacks and whites living in the 
same general area of Chicago but in segregated census tracts with 
similar house values and house types will not have memberships 
in labor unions to a significantly different degree from each 
other. 
Item number SlA explored this area: "Do you belong to 
a labor union? Yes_No_." The responses indicate that 55. 7 
per cent of Class III blacks answered in the negative as did 82.5 
per cent of the white respondents. Thus the differences are 
significant and the null hypothesis is rejected ( )..= 23.9182 
P <. 001). A large majority of Class III respondents do belong 
to labor unions (see Table 32) but a much larger percentage of 
Class III blacks (42.4) have labor union memberships than do 
whites (15. 7). 
An examination of the classes reveals that race exerts 
a significant influence on union membership in Classes I, II, 
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• TABLE 32.--A comparison of the percentage of black and white res-
ponses to item number 51A: Do you belong to a labor union'f' 
Responses Class I Class II 
Black White Total Black White Total 
NO 20.7 2.1 9.2 68.1 85.5 79.2 
YES 79.3 97.9 90.8 31.9 13.2 20.0 
NO ANSWER . . . . 1.2 o.8 
TOTAL 100.0 100.0 100.0 100.0 9~-9 100.0 
N = (29) (47) (76) (47) ( 3) (130) 
A= 5.1713 0.1434 
p = ).02 >.01 
df = 1 1 
Classes 
Class III 
Black White 
55.7 82.5 
42.4 15.7 
l.9 1.8 
100.0 100,0 
(lo6) (166) 
23.9i82 
<.O l 
1 I I 
I 
~ 
I and III Blacks ~= 5.23u P >.02: df = 1 ' i ~= ll.8838 p < .001; I ', II and IV Blacks 
I and III Whites 1.= 8.3924 P < .Ol; df = ii! 
~= 39.2330 P(.001; I, I II and IV Whites 
--
I 
aAll calculations are made from raw data. 
---~-~-~ -~----~-- --
Class IV Claas V 
Total Black White Total Black White Total 
72.1 39.4 47.8 44.o 18.3 31.l 22.8 
26.1 58.6 50.0 53.9 76.8 68.9 74.o 
1.8 2.l 2.2 2.1 4.9 . 3.2 
100.0 100.l 100.0 100.0 100.0 100.0 100.0 (272) (193) (230) {423) (82) (45) {127) 
3.1336 2.1858 
<.10 >.10' 
1 1 
df =l 
d:f =l 
. 
l 
I 
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and III and has suggestive influence in Classes IV and v. How-
ever there does not appear to be a discernible relationship be-
tween social class position and labor union membership. One 
might suspect that union membership 'WOuld be inversely related 
to social class position but the data does not support this unless 
Class I were to be ignored. Just as in Class III and with the 
exception of Class I, it can be seen that a larger percentage of 
blacks than whites are members of labor unions. When comparing 
social classes I with III and II with IV within each racial group 
the data show that class does not have a significant influence on 
union membership for either blacks or whites (see Table 32). 
The second null hypothesis dealing with the influence 
of race on labor union membership is: Middle-class blacks and 
whites living in the same general area of Chicago but in segre-
gated census tracts with similar house values and house types 
will not have had past memberships in labor unions to a signifi-
cantly different degree from each other. 
Item number SlB explored this area: "Have you ever 
belonged to a labor union? Yes_No_." The data reveal that 
23.6 per cent of middle-class blacks and 52.4 per cent of middle-
class whites have never belonged to a labor union, thereby re-
jecting the null hypothese ( ~ = 17. 2606 P < . 001). (See Table 33). 
Almost 23 (22.6) per cent of blacks and 10.8 per cent of whites 
168 
. 
~ TABLE 33.--A comparison of the percentage of black and white res-
ponses to item number 51B: Have you ever 
belonged to a labor union'F 
Responses Class I Class II Class III 
Black White Total Black White Total Black White 
HO 34.5 74.5 59.2 27.7 60.2 48.5 23.6 52.4 
YES 58.6 25.5 38.2 48.9 32.5 38.5 53.8 36.8 
HO.ANSWER 6.9 . 2.6 23.4 7.2 13.l 22.6 10.8 
TOTAL 100.0 100.0 100.0 100.0 9~.9 100.1 100.0 100.0 
H = (29) (47) (76) (47) { 3) {130) {lo6) {166) 
.A= 10.1029 8.2919 17.26o6 
p = >.001 <.Ol <.001 
df = 1 1 1 
Classes 
I and III Blacks ~ O. '=:.997 Po( .90: d:t' = ] 
II and IV Blacks L,= 2.9191 p ~ .10; 
I and III Whites 1= 3.8996 p <. .05; df - ~ 
II and IV Whites ~= 19.6062 P<...001; 
aAll calculations are made from raw data. 
Claas IV Class V 
Total Black White Total Black White Total 
41.2 13.5 24.7 19.7 7.3 8.9 7.9 
43.4 48.7 45.6 47.0 39.0 37.8 38.6 
15.4 37.8 29.7 33.3 53.7 53.3 53.5 
100.0 100.0 100.0 100.0 100.0 100.0 100.0 {272) {193) {239) (423) (82) {45) (127) 
5.6762 .1006 
~.02. <.80 
1 l 
- df = l 
df = 1 
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did not respond to this question. This was anticipated because 
the first part of Item 51 inquired about present membership in 
labor unions so if a person responded positively to SlA it 
possibly can be assumed that he would think it unnecessary to 
answer SlB. Since there are moderately high percentages of "no 
answer" responses in each of the classes, cautious interpretations 
would seem to be in order for the following analyses pertaining 
to Item SlB. Casual observation reveals that with the exceptions 
of Classes IV and V, much larger percentages of blacks than whites 
have had past memberships in labor unions. Statistical analyses 
seemingly would substantiate that significant differences do 
exist between the races in this regard. Lambda indicates 
that no significant differences are exhibited in Class V, but in 
Class IV (probably because of the rather large percentage (33.3) 
of "no answer" responses) analysis does not indicate a similarity 
of response between the races and would mislead a casual observer. 
A comparison of Classes I with III and II with IV within 
each racial group sh>ws that class position exerts a significant 
influence on the responses of whites of these classes; a suggest-
ive influence for blacks of Classes II and IV; but no significant 
influence on blacks of Classes I and II (see Table 33). 
In order to improve the chances for an accurate inter-
pretation of the data from items SlA: "Do you belong to a labor 
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union now?"; and SlB: "Have you ever belonged to a labor union?," 
the two were combined and statistically analyzed in Table 34. 
It can be seen that in every class a larger percentage of whites 
than of blacks have never been a member of a labor union; that 
with the exception of Class V, a larger percentage of blacks than 
of whites in each class are not members of labor unions now but 
were members in the past; that in every class, a larger percent-
age of blacks are now members of labor unions and have been mem-
bers of labor unions in the past, and finally, that in every 
class, a larger percentage of blacks than whites are members of 
labor unions now. Thus, it can be concluded that blacks tend to 
belong to and to have had memberships in labor unions more than 
whites. This conclusion is consistent with those stated after 
Items SlA and SlB were examined separately. 
An analysis of class differences within each racial group 
shows that, with the exception of Classes I and III for blacks 
social class position does seem to exert a significant influence 
on the responses given. This conclusion is not totally consistent 
with that offered earlier for Item SlA (see Tables 32 and 34). 
Data were used to determine the relationship of scores 
on the PEC Scale and menibership in a labor union. The third 
null hypothesis is: Middle-class persons living in the same 
general area of Chicago but in racially segregated census tracts 
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·· TABLE 34. --A comparison of the percentage of black and white res-
ponses to item number 51A: Do you belong to a labor 
union now?; and to item number 51B: Have 
· you ever belonged to a labor union?3 
Responses Class I Class II 
. 
Black White Total Black White Total 
Never have been a mem- 34.5 75.0 59.7 27.7 60.2 48.5 
ber of a labor union 
Not a member of a la- 44.8 22.9 31.2 40.4 25.3 30.8 
bor union now but 
was a member in 
the past 
A member of a labor 13.8 2.1 6.5 8.5 7.2 7.7 
union now and have 
been one in the past 
Presently a member of 6.9 • 2.6 23.4 6.o 12.3 
a labor union 
No Answer • • . . 1.2 o.8 
TOTAL 100.0 100.0 100.0 100.0 9~.9 100.l 
B = (29) (48) (77) (47) ( 3) (130) 
.. 
A= 15.2727 16.3850 
p = >.001 <.001 
df = 3 3 
Classes 
Class III 
Black White 
23.6 53.0 
32.l 30~7 
! 
21.7 6.o 
20.8 9.6 
i 
1.9 oJ6 
100.l (~~6~ {lo6) 
. 
! 
I 
34.4234 
4(..0Ql 
5 
I 
I 
I and III Blacks P.:: 5. 7646 P>.10; d:f = 3 
II and IV Blacks k_. 16.8534 P~.01; 
I and III Whites ~= 14.7769 P>.01; df = ~ ' 
II and IV Whites b... 48. 0292 P<. 001: 
aAll calculations are made from raw data. 
Class IV Class Y 
Total Black White Total Black WM.te Total 
41.6 14.o 23.9 19.4 6.1 13.3 8.7 
31.2 25.4 23.9 24.6 12.2 17.8 14.2 
12.1 22.3 21.7 22.0 25.0 20.0 23.6 
14.o 37.3 28.7 32.6 52.4 48.9 51.1 
l.l 1.0 1.7 1.4 3.7 • 2.4 
100.0 100.0 99.5 100.0 100.G 108.0 100.0 (272) (193) (230 (423) (82) (45) {127) 
15.3904 7.1935 
~.02 >.30 
6 6 
df' = 6 
d:t - ~ 
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with similar house values and house types and are members of 
labor unions will not exhibit significantly different scores on 
the Political-Economic Conservatism Scale than those respondents 
who are not members of labor unions. 
While 14.1 per cent of union members gave responses to 
the PEC Scale statements which could be considered "liberal 11 
only 2.0 per cent of the non-union members gave "liberal" res-
ponses. On the other hand, 78.1 per cent of the non-union members 
gave "conservative" responses and 64.8 per cent of the union 
members did the same. The middle-third of responses on the con-
tinuum almost equally represented both groups--21.1 per cent of 
the union members and 19.9 per cent of the non-union members. 
Thus the data does not support the null hypothesis ( '}.. = 27. 9088 
P < .01). (See Table 35). 
Further analyses of the data for the other social classes 
do not reveal any consistent differences of response between 
members of labor unions and non-union members. With the exception 
of Class III and IV, the differences are not significant. In 
each class the majority of both union and non-union members 
recorded scores which can be interpreted as representing a 
"conservative" viewpoint on political and economic matters. The 
lowest percentage of responses given at the upper-third or "con-
servative" end of the continuum was 60.1 per cent.for union meml::ers 
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· TABLE 35.--A comparison of the percentage of scores on the Politic-
al-Economic Conservatism Seale of labor union ~embers 
and non-1abor union members (item 51A}. 
PEC Scores& Class I Class II Class III 
.Union Non-Union Union Non-Union Union Non-Union 
Member Member Total Member Member Total Member Member Total 
Lower third 14.3 13.0 13.2 11.5 8.7 9.3 14.1 2.0 5.2 
5 - 13 
Middle third 14.3 23.2 22.4 26.9 21.4 22.5 21.l 19.9 20.2 
14 - 22 
Upper third 71.4 63.8 64.5 61.5 70.0 68.2 64.8 78.1 74.5 
23 - 35 
TOTAL 100.0 100.0 100.1 99.9 100.1 100.0 100.0 100.0 ~-9 Jr = (7) (69) (76) (26) (103} (129} (71} (196) (2 7) 
' 
>.. = 13.3149 11.0959 27.9o88 p = >.30 >.50 <.01 
df = 12 12 12 
Class IV 
Union Bon-Union 
Meaber Member Total 
10.l 2.7 6.8 
29.8 21.0 25.8 
60.1 73.3 67.4 
lC>O.O 100.0 100.0 (228) (186) (414} 
35.7542 
<.001 
12 
a A high PEC score is indicative of a conservative approach to life. 
bAll calculations are made from raw data. 
Class V 
Union If on-Union 
Member Member 'l'otal 
8;5 6.9 8.1 
28.7 31.0 29.3 
62.8 62.1 62.6 
100.0 100.0 100.0 
(94) (29) (123) 
12.8953 
<.50 
11 
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in Class IV. The highest percentage of responses given at the 
lower-third or "liberal" end of the continuum was 14. 3 per cent 
for union members of Class I. So it would seem that labor union 
membership does not generally affect scores on the Political-
Economic Conservatism Scale. 
In conjunction with the above analysis, data were used 
to determine the relationship of scores on the PEC Scale and past 
membership or non-membership in labor unions. The final hypo-
thesis is: Middle-class persons living in the same general area 
of Chicago but in racially segregated census tracts with similar 
house values and house types and who have had past membership in 
labor unions will not exhibit significantly different scores on 
the Political-Economic Conservatism Scale than those respondents 
who have never been members of labor unions. 
The data show that 72.0 per cent of Class III past 
union members and 77.7 per cent of Class III respondents who have 
never been union members gave answers which could be interpreted 
as being "conservative". Only 5.9 per cent of middle-class past 
union members and 2.7 per cent of middle-class persons who have 
never been union members gave "liberal" answers on the PEC Scale. 
Thus, the null hypothesis is rejected (i\= 10.8878 P >.SO). 
(See Table 36) • 
The data reveals no general significant difference of 
1 I 
I' 
i I 
I 
! 
I 
I 
I I 
I 
! 
... 
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TABLE 36.--A comparison of the percentage of scores on the Politic-
al-Economic Conservatism Scale respondents who have been members 
of labor unions in the paat and respondents who havel}lever 
been members ot labor unions (item number 51B). 
PEC Scores& Class I Class II 
~a.st .never a. .t'aS't never a J:'aS't 
O'nion Union Total Union Union Total Union 
------~-~ 
Class III Class IV Class V 
never a .t'&S't never a . .t'aS't aever a 
Union Total \Jnion Union 1'otal Union Union 
Kember Member Jlember Member Meaber Member Xeaber lleaber XeaberMaber: 
Lower third 
5 - 13 
Middle third 
14 - 22 
Upper third 
23 - 35 
TOTAL 
N = 
). = 
p = 
df = 
10.3 13.3 12.2 12.0 4.8 8.o 5.9 2.7 4.3 5.0 
34.5 15.6 23.0 20.0 23.8 22.1 22.0 19.6 20.9 29.0 
55.2 71.l 64.9 68.o 71.4 69.9 72.0 77.7 74.8 66.e 
100.0 100.0 100.l 100.0 100.0 100.0 99.9 100.0 100.0 100.0 {29) (45) (74) (50) (63) {113) {118) {112) (230) (200) 
" 
,. 
10.1512 23.1581 l0.8878 
.> .50 >.02 > .50 
11 11 12 
a.A high PEC score is indicative of a conservative approach to lite. 
bAll calculations are made from raw data. 
4.9 5.0 6.1 10.8 
14.6 24.8 38.8 50.0 
80.5 7e.2 55.1 40.0 
100.0 100.0 100.0 100.0 (82) (282) (49) (10) 
.. 
25.0586 11.8674 
.02 ">. 20 
12 
Total 
6.8 
lJ.0.1 
52.5 .. 
100.0 
(59) 
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scores on the PEC Scale by past membership in labor unions. With 
the exception of the category of "never a union member" in Class 
V, each group in every class had over 55 per cent of the respond-
ents scoring at the "conservative" end of the continuum. 
Thus in summary it would appear that race does influence 
membership in labor unions to a significant degree but that 
membership, past or present, does not in general, significantly 
affect scores on the PEC Scale. 
This conclusion is consistent with that of Adorno when 
in his analysis of Politico-Economic ideology and group member-
ships he concluded that "(Intra-class, individual, and group 
differences) •.• may be not so much questions of actual class or 
group meni:>ership as questions of class or group identification--
and 'identification' is a psychological variable."1 
• 
lT. w. Adomo et al., The Authoritarian Personality 
(New York: Harper and Row, 1950), p. 172. 
CHAPTER X 
SUMMARY, CONCLUSION, AND SUGGESTIONS FOR FURTHER RESEARCH 
A Summary of the Differences Between Blacks 
and Whites of the Same Social Class 
In Chapter I the problem was stated: "A review of the 
literature indicates that certain constellations of values and 
attitudes are attributable to people of given socio-economic 
categories." (See page 2 ) • j Thus, if one knows a person 1 s 
socio-economic position, one can generally predict what things 
that person will value and what his attitudes will be about var-
ious subjects. Analyses of the data do not support this position 
whe~ referring to blacks and whites of the same social class. 
Table 37 summarizes the levels of probability of lambda for all 
the tables which compared the responses of blacks and whites to 
selected items. The summary shows that of the 26 items involved--
which dealt with racial matters, educational aspirations for 
children, political-economic liberalism conservatism, and labor 
union m~ership--the responses to a substantial percentage of 
them in each social class were significantly influenced by the 
race of the respondent. 
In Class I race made a significant difference for 57.7 
per cent of the items. In Class II 76.9 per cent of the items 
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TABLE 37.--A summary of the levels of probability of lambda for 
tables which compared the responses of blacks and whites 
to selected items. 
Tables and Items 
7. If colored people from 
the South would stop mi-
grating to Chicago in such 
large numbers, the ones 
who are here now would 
I II 
Classes 
III IV v 
have better opportunities. P(.001 P(.001 P(.001 P(.001 P<.001 
8. Colored people would pre-
fer to live only with color-
ed people with the same val-
ues or outlooks on life. P>. 02 
9. If you wanted to move 
and you found an apart-
ment building which had 
one vacancy, four white 
residents and one color-
ed resident, all of whom 
had occupations similar 
to yours, would you move 
in? 
10. If you wanted to move 
and you found an accept-
able apartment building 
which had one vacancy, 
four colored residents, 
and one white resident, 
all of whom had the 
same occupations as yours, 
P=.01 
P<.OOl P(.001 P(.001 P,.001 
P(.001 P(.001 P~.001 P(.001 
would you move in?. P(.001 P(.001 P(.001 P(.001 P(.001 
13. A comparison of the 
responses to items 
9 and 10 alone. P<. 02 P<. 001 P<.. 001 P(.. 001 P(... 001 
TABLE 37.--continued 
Tables and Items 
14. Please check two 
areas in whidl you 
feel that colored 
people experience the 
most discrimination in 
Chicago. 
15. How would you rate the 
public elementary schools 
P(.10 
in your community? P<.20 
16. How would you rate the 
public high schools in 
your community? P).50 
17. Do you (d.id you) or 
would you send your 
children to a private 
elementary or high 
school? P=.20 
18. Why do you (did you) or 
would you send your child-
ren to a private elemen-
tary or hi9h school? P>.30 
19. On what do you think 
the schools should place 
the ~ emphasis for your 
(female) children? Pc.OS 
20. On what do you think 
the schools should place 
the most emphasis for 
your (male) children? P<(. 02 
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I 
Classes 
II III IV v 
P<.Ol P(. 001 P(. 001 P ). 02 
P(. 70 P( .001 P<.001 P(.30 
P).001 P(. 70 P).02 P>.30 
P<.30 P(.01 P<. 01 P(. 20 
P).02 P(.001 P).001 P(.01 
P<. 05 P(. 70 P>. 20 P). 50 
P<.20 P>.ao P>. 30 IP<.. 70 
TABLE 37.--continued 
Tables and Items 
21. Put a check on the 
correct 1 ine to show the 
lowest level of education 
you would want for your 
(male) children. 
22. Put a check on the 
correct line to show the 
lowest level of education 
you would want for your 
(female) children. 
23. If your (male) child-
ren go to college, how do 
you expect it will be 
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I II 
P.(.05 P(.001 
P(.10 P(. 001 
paid for? .P(.70 P(.70 
24. If your (female) child-
ren go to college, how do 
you expect it will be paid 
for? P).10 
25. Have you saved (or did 
you save) anything for 
P(. 001 
your children's education? P(. 001 a P(. 30 
26. America may not be per-
fect, but the American Way 
has brought us as close 
as human beings can get 
to a perfect society. P).001 P(.05 
Classes 
III IV v 
P(. 05 P<. 001 P>. 20 
P<. 001 P(.. 001 P ). 001 
P(.20 P'(..02 P).02 
P(.01 P(.001 P).001 
P).05 P>.50 P(.70 
P(. 001 P(. 001 P( .10 
"This row of levels of probability are derived from tests 
of chi square. 
TABLE 37.--continued 
Tables and Items 
27. Generally speaking 
labor unions shoul:I be-
come stronger and have 
more influence. 
28. In general, full 
economic security is 
bad: most men wouldn't 
work if they didn't have 
to work for the money for 
eating and living. 
29. A businessman who 
overcomes all competi-
tion on the road to suc-
cess is a good model for 
all young people to ad-
mire and imitate. 
30. In order to protect 
the health of the nation 
Congress should pass some 
kind of law which would 
help everyone with medical 
bills. 
31. Political-Economic 
Conservatism Scale 
32. Do you belong to a 
labor union? 
33. Have you ever be-
longed to a labor union? 
34. A c:omparison of the 
responses to items 32 and 
33 above. 
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I 
P(.10 
P).02 
P(.90 
P~.50 
P). 02 
P).02 
P). 001 
P). 001 
Classes 
II III IV v 
P(.02 
P(.05 
P(.10 
P(.001 P(.001 P<.OOl P).20 
P(. 01 P(.001 P(.001 P(.20 
P>.Ol P(. 001 P<. lO P>.10 
P(.01 P(.001 P).02 P<.ao 
P(.001 P<.OOl P<.02 P>.30 
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TABLE 37.--Continued 
Tables and Items Classes 
I II III IV v 
Percentage of cases where 
race significantly inf lu-
enced the responses. 57.7 76.9 84.6 84.6 42.3 
N = (15) (20) (22) (22) (12) 
Percentage of cases where 
race did not significantly 
influence the responses. 42.3 23.1 15.4 15.4 57.7 
N = (11) (6) (4) (4) (15) 
TOTAL = 100.0 100.0 100.0 100.0 100.0 
N = (26) (26) (26) (26) (26) 
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were so influenced, 84.6 per cent in Classes III and IV, and 42.3 
per cent in Class v. The class then that offered the greatest 
similarity of responses between the races to the total number of 
items was Class V. The classes which exhibited the highest per-
centages of dissimilarities of responses to the 26 items are 
classes III and IV. 
Further analysis of Table 37 according to categories 
of items reveals that in matters dealing specifically with race 
race significantly influenced the responses. The only exception 
is Class I, where only one item was not significantly influenced 
by race (see Table 38). In matters dealing with the education 
of the respondents childr·en, the polarization is not as extreme 
but race did make a significant difference. Eleven items were 
involved aid in Class IV 72.7 per cent of the items exhibited 
significant differences which can be primarily attributed to the 
race of the respondent. In Classes III, 63.6 per cent, II, 45.4 
per cent, V, 36.4 per cent, and I, 36.3 per cent of the items 
were so influenced (see Table 39). Thus it would seem that on 
items dealing with the education of their children, black and white 
respondents in this sample were in agreement more than on items 
dealing with racial matters. 
Table 40 is a summary of the data from tables comparing 
the responses of blacks and whites of each class in reference to 
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TABLE 38.--A summary of the levels of probability of lambda for 
tables which compared the responses of blacks and whites 
to items referring to racial matters. 
Tables Classes 
I II III I IV v 
7 ~<· 001 P( .001 P(.001 P.(. 001 P<. 001 
8 P).02 P(.001 P(. 001 P(. 001 P4(.. 001 
9 P=.01 P(.001 P~. 001 P(. 001 P<. 001 
10 P(.001 P<. 001 P(. 001 P<· 001 PcC 001 
13 P4(.. 02 P(.001 P<. 001 P(.. 001 P(. 001 
14 P(..10 P(.01 P(.. 001 p.,(. 001 P(.01 
Percentage of cases where 
race significantly inf lu-
enced the responses. 83.3 100.0 100.0 100.0 100.0 
N = (5) (6) (6) (6) (6) 
Percentage of cases where 
race did not significantly 
influence the responses. 16.7 . . . . 
N = (1) 
TOTAL = 100.0 100.0 100.0 100.0 100.0 
N = (6) (6) (6) (6) (6) 
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TABLE 39.--A summary of the levels of probability of lambda for 
tables which CDmpared the responses of blacks and whites 
to items referring to the education of their children. 
Tables Classes 
I II III IV v 
15 P(.20 P<. 70 P(. 001 P(. 001 P(.30 
16 P).50 P). 001 P(. 70 P).02 P.).30 
17 PC'. 20 P(.30 P.C...01 P<. 01 P<.. 20 
18 P).30 p) .02 P<. 001 P>. 001 P(.01 
19 P:. 05 P(. 05 P<. 70 P>.20 P>.50 
20 P(.02 P(.20 P>.ao P>.30 P~. 70 
21 P(.05 P(. 001 P(.05 P<(. 001 P).20 
22 P('.10 P4(.. 001 P<. 001 P<. 001 P>. 001 
23 P(. 70 P.(.. 70 P<.20 P(.02 P>.02 
24 P).10 P<. 001 P<.Ol P(. 001 P..). 001 
25 p.(.001a P(.30 P).05 P>.50 P(. 70 
Percentage of cases where 
race significantly influ-
enced the responses. 36.3 45.4 63.6 72.7 36.4 
N • (4) (5) (7) (8) (4) 
Percentage of cases where 
race did not significantly 
influence the responses. 63.7 54.5 36.4 27.3 63.6 
N = (7) (6) (4) (3) (7) 
'roTAL = 100.0 99.9 100.0 100.0 100.0 
N = (11) (11) (11) (11) (11) 
aThis row of levels of probability are derived from tests 
Of chi square. 
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TABLE 40.--A summary of the levels of probability of lambda for 
tables which compared the responses of blacks and whites 
to items referring to Political-Economic Conservatism 
and to the Political-Economic Conservatism Scale. 
Tables Classes 
I II III IV v 
26 P>.001 P~.05 P<· 001 P<. 001 P(.10 
27 P<,.10 P<. 02 PC. 001 P<.001 P>.Ol 
28 P).02 P(.05 P<.Ol P(.01 P( .10 
29 P(.90 P(.10 P>.OS P).02 P). 70 
30 P).50 P(.001 p.(.001 P<. 001 P>.20 
31 P).02 p('. 01 P<. 001 P(.001 P(.20 
Percentage of cases where 
race significantly inf lu-
enced the responses. 50.0 83.3 100.0 100.0 16.7 
N = (3) (5) (6) (6) (1) 
Percentage of cases where 
race did ~ significantly 
influence the responses. so. 0 16.7 . . 83.3 
N = (3) (1) (5) 
'lOTAL = 99.9 100.0 100.0 100.0 100.0 
N = (6) (6) (6) (6) (6) 
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palitical-economic liberalism conservatism and the Political-
Economic Conservatism Scale. Six items are involved and race 
significantly related to the responses to those items in each 
case in Classes III and IV. In Class II the same was true in 
83.3 per cent of the cases and in Class I 50.0 per cent of the 
cases. Data for Classes I and V indicate that 83.3 per cent and 
50.0 per cent, respectively, of the items are not significantly 
influenced by the race of the respondents (see Table 40). So in 
three out of five classes race signf icantly influences the respon-
ses as compared to all of the classes for items dealing with 
racial matters, and two of five of the classes of items referring 
to education for their children. 
Finally, for items dealing with membership in labor 
unions, race was of significant influence for all three items 
for each class except for Class IV, where two of three were so 
influenced, and Class V where none of the three were so influenced 
(See Table 41). 
In summary then it can be seen that, as was already 
stated, of the 26 items shown in the summary tables, the responses 
of a substantial percentage of them in each social class was 
significantly influenced by the race of the respondent. The 
rank order in which this was most evident is as follows: (1) items 
dealing with race: (2) membership in labor unions; (3) political-
- - 1ir rnn- vatimn• (4) items referrinq to the education of 
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TABLE 41.--A summary of the levels of probability of lambda 
tables which compared the responses of blacks and 
whites to items referring to labor 
union membership. 
Tables 
32 
33 
34 
Percentage of cases where 
race significantly inf lu-
enced the responses. 
N = 
Percentage of cases where 
race did not significantly 
influence the responses. 
N = 
'IDTAL = 
N = 
I 
P>.02 
P). 001 
P). 001 
100.0 
(3) 
. 
100.0 
(3) 
Classes 
II 
P>.Ol 
P<:. 01 
P(. 001 
100.0 
(3) 
. 
100.0 
(3) 
III 
P<.001 
P<. 001 
P<. 001 
100.0 
(3) 
. 
100.0 
(3) 
IV 
P(.10 
P) .. 02 
P<. 02 
66.6 
(2) 
33.3 
(1) 
99.9 
(3) 
for 
v 
P>.10 
P( .80 
P>.30 
. 
100.0 
(3) 
100.0 
(3) 
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the respondent's children. Since the primary focus of this re-
----~·--··-~·--"'' 
search is the middle class (Class III) and the similarities and 
dissimilarities of blacks and whites in that class, it should be 
especially noted that in Table 37, which is a summary of all the 
items where the responses were compared according to race, 84.6 
per cent of the responses to those items were significantly 
related to race. Race had a significant and decisive influence 
in each of the four categories. With the exception of the cate-
gory concerned with education for their children the percentage 
of items influenced by race in Class III was 100.0 per cent, the 
percentage for the category dealing with education was 63.6. 
In view of this data it would appear that race makes a 
------·"' .. 
significant difference in the responses when comparing certain 
values, attitudes, opinions, and behavior patterns of middle-
class blacks and whites and indeed generally for all blacks and 
whites in this sample. So even in 1963, immediately prior to 
the assassination of President John F. Kennedy or the Watts 
riot of 1965 or the introduction of the cry of "black power" in 
Mississippi in 1966, a sample of blacks in Chicago expressed 
themselves in ways which were significantly different from whites 
who responded to the same questionnaire and had socio-economic 
characteristics which were extremely similar to their own. 
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A Swgmary of the Differences Between Persons of 
the Same Race but of Different Social Classes 
In addition to the question of similarities and dissim-
ilarities between blacks and whites is the question of similar-
ities and dissimilarities of persons of the same race but of 
different social classes. In order to determine the degree to 
which these differences existed, responses to selected items were 
compared between Classes I and III and Classes II and IV within 
each racial group. Whereas the data just discussed focussed on 
racial differences, these data examine class differences. 
1\ Table 42 summarizes the data from other tables. It 
\, 
can be seen that of the 24 items in this table, social class 
position did not have a significant influence in 83.3 per.cent 
of the cases when blacks of Class I were compared to blacks of 
Class III: the same was true for whites in 70.8 per cent of the 
cases. When comparing Class II to Class IV, 50.0 per cent of 
the cases for blacks were not significantly influenced by social 
class position but 54.2 per cent of the cases for whites were 
significantly influenced by social class position. [Thus social 
class position seemingly·had significantly different influences 
on the responses to these items for Classes I and III but not 
significantly different for Classes II and Iv.J 
An analysis of those items dealing with racial matters 
reveals that when comparing Classes I and III, 80.0 per cent and 
I: 
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TABLE 42.--A summary of the levels of probability of lambda for 
tables which compared the responses of persons of the same race 
but of different social classes (I with III and II with IV). 
Tables and Items Classes 
I with III II with IV 
Blacks Whites 
7. If colored people from the south 
would stop migrating to Chicago in 
such large numbers, the ones who 
are here now ""°uld have better 
opportunities. P).10 P(.20 
8. Colored people ""°uld prefer to 
live only with colored people with 
the same values or outlooks on 
life. P,>.98 P(.20 
9. If you wanted to move and you 
found an acceptable apartment 
building which had one vacancy, 
four white residents and one 
colored resident, all of whom 
had occupations similar to yours, 
would you move in? P(.70 P(.05 
10. If you wanted to move and you 
found an acceptable apartment 
building which had one vacancy, 
four colored residents, and one 
white resident, all of whom 
had the same occupations as 
yours, would you move in? P(. 70 P (. 01 
14. Please check two areas in 
which you feel that colored 
people experience the ~ dis-
crimination in Chica.go. P(.02 P(.10 
15. Bow would you rate the public 
elementary schools in your 
conaunity? P( .10 P(. 50 
16. Bow would you rate the public 
high schools in your community? P).30 P(.20 
Blacks Whites 
P ). 001 P(.10 
P(.30 P).05 
P(. 30 P( .10 
P>. 01 P(. 01 
P(. 30 P<,.10 
P(.10 P(. 001 
I' 
'I 
I I 
I I 
'I 
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TABLE 42.--continued 
Tables Classes 
17. Do you (did you) or would you 
send your children to a private 
I with III 
Blacks Whites 
elementary or high school? P).70 P).50 
18. Why do you (did you) or 
would you send your children to a 
private elementary or high school? P<.50 P>.20 
19. On what do you think the schools 
should place the ~ emphasis for 
your (female) children? P(.70 P(.20 
20. On what do you think the schools 
should place the ~ emphasis for 
your (male) children? P(.20 P(.01 
21. Put a check on the correct line 
to show the lowest level of educa-
tion you would ~ for your (male) 
children. P).50 P>.50 
22. Put a check on the correct line 
to show the lowest level' of education 
you would~ for your (female) 
children. P(.05 P(.30 
23. If your (male) children go to 
college, how do you expect it will 
be paid for? 
24. If your (female) children go 
to college, how do you expect it 
will be paid for? 
25. Have you saved (or did you 
save) anything for your children's 
P=.90 P).~O 
P(. 70 P(. 70 
II with IV 
Blacks Whites 
P(.20 P).20 
P>.ao P(.05 
P(.01 P(.20 
P(.01 P(.70 
P(.02 P).10 
P>. 001 P(. 001 
P>.95 P=.30 
P>. 02 P< .10 
education? P).30a P>.10 P>.20 P~.10 
aThis row of levels of probability are derived from tests 
of chi square. 
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TABLE 42.--continued 
Tables and Items 
26. American may not be perfect, but 
the American Way has brought us as 
close as human beings can get to a 
Classes 
I with III 
Blacks Whites 
perfect society. P}.10 P(.05 
27. Generally speaking labor unions 
should become stronger and have 
more influence. P(': 70 P(.50 
28. In general, full economic se-
curity is bad: most men wouldn't 
work if they didn't have to work 
for the money for eating and 
living. 
29. A businessman who overcomes 
all competition on the road to 
success is a good model for all 
young people to admire and 
imitate. 
30. In order to protect the health 
of the nation Congress should pass 
some kind of law which would help 
everyone with medical bills. 
32. Do you belong to a labor union? 
33. Have you ever belonged to a 
labor union? 
34. A comparison of the responses 
to items 32 and 33 above. 
P>.lO P).70 
P>.lO P>.10 
P<.20 P>. 70 
P>.02 P(. 01 
P(.90 P<. 05 
P).10 P>.Ol 
II with IV 
Blacks Whites 
P ). 001 P(. 001 
P(. 01 P).10 
P( . 001 P(. 001 
P(.20 P(. 01 
P(.001 P(. 001 
P<.lO P(. 001 
P(. 01 P(. 001 
,I 
11 
I 
I 
i 
I,: 
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TABLE 42.--continued 
Classes 
I with III II with IV 
Blacks Whites Blacks Whites 
Percentage of cases where social 
class position of persons of the 
same race significantly influenced 
the responses. 16.7 29.2 50.0 54.2 
N = (4) (7) (12) (13) 
Percentage of cases where social 
class position of persons of the 
same race did ~ significantly 
influence the responses. 83.3 70.8 50.0 45.8 
N = (20) (17) (12) (11) 
'IOTAL = 100.0 100.0 100.0 100.0 
N = (24) (24) (24) (24) 
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60.0 per cent (for blacks and whites respectively) of the items 
were not significantly influenced by class position. When com-
paring Classes II and IV, only 40.0 per cent of the items for both 
blacks and whites were so influenced (see Table 43). 
JYable 44 summarizes data about the educational aspirations ii 
/ 1111 
the respondents have for their children. Eleven items were in- ,'I' 
valved and a comparison of Class I with Class III reveals that 
only one each for blacks and whites was significantly influenced 
by social class position. A comparison of Class II with Class 
IV shows that 50.0 per cent of the items for blacks and 27.3 
per cent for whites were so influenced. 
~~Comparative analysis of responses to items referring to 
, 
/ 
political-economic conservatism (Table 45) for Classes I and III 
reveals that class did not exert a significant influence on 80.0 
per cent of those responses for either blacks or whites; when 
comparing Class II to Class IV 40.0 per cent of the items for 
blacks and 20.0 per cent of the items for whites were not sig-
nificantly influenced. The similarities between Tables 43 and 
45 for blacks should be noted. The former deals with racial 
matters and the latter with political-economic conservatism but 
the numbers of items are the same (5) and the percentages for 
items significantly influenced and not significantly influenced 
by class are the same. The same is not true for whites. 
I 
,I f 
11 
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TABLE 43.--A summary of the levels of probability of lambda for 
tables which compared the responses of persons of the same 
race but of different social classes (I with III and II 
with IV) to items referring to racial matters. 
Tables Classes 
I with III II with IV 
Blacks Whites Blacks Whites 
7 P).10 P(.20 P<.20 P>.02 
8 P).98 P{.20 P).001 P<.10 
9 P(. 70 P(. 05 P(. 30 P>.05 
10 P(. 70 P(. 01 P(.30 P(.10 
14 P(.02 P(.10 P>.Ol P<.Ol 
Percentage of cases where social 
class position of persons of the 
same race significantly influenced 
the responses. 20.0 40.0 60.0 60.0 
N = (1) ( 2) (3) ( 3) 
Percentage of cases where social 
class position of persons of the 
same race did not significantly 
influence the responses. 80.0 60.0 40.0 40.0 
N = (4) (3) (2) (2) 
'IOTAL = 100.0 100.0 100.0 100.0 
N = (5) (5) (5) (5) 
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TABLE 44.--A summary of the levels of probability of lambda for 
tables which compared the responses of persons of the same 
race but of different social classes (I with III and II 
with IV) to items referring to the education 
of their children. 
Tables 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
Percentage of cases where social 
class position of persons of the 
same race significantly influenced 
the responses. 
N = 
Percentage of cases where social 
class position of persons of the 
same race did not significantly 
influence the responses. 
N = 
'IOTAL = 
N = 
Classes 
I with III II with IV 
Blacks Whites Blacks Whites 
P(.10 P<.50 P<.30 P(.10 
P). 30 P(. 20 
P).70 P).50 
P<.50 P).20 
P(. 70 P<. 20 
P(.20 P<. 01 
P(. 50 P). 50 
P(.05 P4(.30 
P=. 90 P). 30 
P<. 70 P(.. 70 
P>. 3oa P>. lO 
9.1 
(1) 
90. 9 
(10) 
100.0 
(11) 
9.1 
(1) 
90.9 
(10) 
100.0 
( 11) 
P(. 10 P (. 001 
P( .20 P).20 
P>.80 P(.05 
P(.01 P(.20 
P(.01 P<.70 
P(. 02 P ).10 
P>.OOl P<.OOl 
P>.95 P=.30 
P).02 P<.10 
P).20 P>.10 
45.4 
(5) 
54. 5 
(6) 
99.9 
( 11) 
27.3 
(3) 
72.7 
(8) 
100.0 
(11) 
aThis row of levels of probability are derived from tests 
of chi square. 
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TABLE 45.--A summary of the levels of probability of lambda for 
tables which compared the responses of persons of the same 
race but of different social classes {I with III and II 
with IV) to items referring to Political-
Economic Conservatism. 
Tables Classes 
I with III II with IV 
Blacks Whites Blacks Whites 
26 P>.Ol P(.05 P(.20 P).05 
27 P(. 70 P<.5o p ). 001 p (. 001 
28 P).10 P). 70 P<.Ol P).10 
29 P).10 P>.lO P(. 001 P<. 001 
30 P(.20 P). 70 P(.20 P).01 
Percentage of cases where social 
class position of persons of the 
same race significantly influenced 
the responses. 20.0 20. 0 60.0 80.0 
N = (1) (1) (3) (4) 
Percentage of cases where social 
class position of persons of the 
same race did not significantly 
influence the responses. 80.0 80.0 40.0 20.0 
N = (4) (4) ( 2) (1) 
'IDTAL = 100.0 100.0 100.0 100.0 
N = (5) (5) (5) (5) 
I 
,I 
II 
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In reference to union membership it can be seen in Table 
46 that a comparison of Classes I and III shows that two out of 
three items for blacks were not significantly influenced by 
social class position: all of the items were so influenced for 
whites. When comparing Classes II and IV, it can be seen that 
two of three items for blacks and all three items for whites were 
significantly influenced by class position . 
. ' 
:--. In summary, a review of Tables 43, 44, and 45 shows that 
when comparing Class I to Class III, responses to items by both 
blacks and whites were not as significantly influenced by class 
position as were those responses by blacks and whites when com-
paring Classes II and IV. 
A Summary of Findings About Labor Union Membership 
and Scores on the Political-Economic 
Conservatism Scale 
The analyses of data presented in Tables 35 and 36 
reveal that although persons who were non-union merribers and those 
who had never been a member of a labor union tended to have 
higher percentages of scores at the conservative end of the 
Political-Economic Conservatism Scale than persons who are mem-
bers or past members of labor unions, the differences are not 
significant. 
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TABLE 46.--A summary of the levels of probability of lambda for 
tables which compared the responses of persons of the same 
race but of different social classes (I with III and II 
with IV) to items referring to labor 
union membership. 
Tables Classes 
I with III II with IV 
Blacks Whites Blacks Whites 
32 P>.02 P<.Ol P<. 001 P<. 001 
33 P(.90 P(.05 P(.10 P(. 001 
34 P).10 P>.Ol P(. 01 P(. 001 
Percentage of cases where social 
class position of persons of the 
same race significantly influenced 
the responses. 33.3 100.0 66.6 100.0 
N = (1) (3) (2) (3) 
Percentage of cases where social 
class position of persons of the 
same race did Il,2j;_ sigI\ificantly 
influence the responses. 66.6 . 33.3 . 
N = (2) (1) 
'IOTAL = 99.9 100.0 99.9 100.0 
N = (3) (3) (3) (3) 
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Conclusion 
Analyses of the data have indicated that blacks and 
whites do not share similar behavior patterns, attitudes, opinions 
aspirations for their children, and values. The races have dif-
ferent approaches from different racial perspectives. This 
conclusion is true of a sample that is composed of persons who 
own or are buying their homes and it is drawn from data accum- 11 
II 
ulated two years before the first of the ghetto riots of the 
I 1960's and three years before the emergence of "black II power. 
So even when the same criteria for socio-economic characteristics 
and for social class are applied in the same way to both blacks 
and whites, the spectre of race and its sinister connotations 
are very much apparent in the expressions of the effects of those 
connotations for both blacks and whites. The effects and ex-
pressions of such, of course, are not the same and it is difficult 
for any criteria of socio-economic position to accurately weigh 
these in order to reach a state where middle class would mean 
middle class in all respects without regard to race. Thus the 
theory that social class position would have a more significant 
influence than caste on responses to selected statements is not 
...__,,-......... -~,-~-····----~·-··~· ·~' ., . .~ .. ·-·-'' ,__,,,,. ···-· 
s~pp<?._i,:.:~_f:!g by data in this research. 
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Suggestions for Further Research 
The data show that race is a differentiating factor in 
attitudes, values, opinions, and behavior patterns when socio-
economic level is controlled. Some rather distinct preceptions 
or approaches to life along racial lines are documented and 
future research should test these same null hypotheses in order 
to determine if any changes have occurred in the ways blacks and 
whites view the world. Also, the thrust of the "black revolution" 
has greatly maximized racial identification and minimized socio-
economic differences, therefore research should examine the 
effects of this on p:>licy questions of community control of schools 
and police, p:>litical identification, economic self determination 
and greater participation in the economic life of this country. 
The whole question of cultural deprivation can also be subjected 
to research, because implicit in the term is the belief that 
blacks who are economically poor have different approaches to 
life, solely because of their economic status. This research 
has called this into question because these respondents were 
home owners and were not "culturally deprived" in the sense that 
the term is usually used, yet did exhibit an outlook on life 
that was significantly different from whites who possessed those 
same objective socio-economic criteria for social class positions. 
some of the data collected for this research could possibly be 
203 
used as the basis for comparative research purposes in some of 
these areas. 
APPENDIX A 
LOYOLA. UNIVERSITY 
Law• Towus • 820 N. MICIUGAH AVENU& 
Chklao 11. DJinoia 
November 2, 1963 
I iear Sir: 
f Je are trying to rind cut vhat the residents 
and t~ink about & number or important social 
of the city or Chicago feel 
questions. 
Je a.re sure you vill tind the enclosed survey interesting. You will 
find in it many question• and social issues which you have thought about, 
read about in nevs~apers and magazines. and heard about on the radio. 
I It. must be emphasized that ve do not necessarily agree or d~sagree vith tbe statements in this 1urTe7. We have tried to cover a great man1 points or v~ev. Simi larl)', 1ou vi 11 probably find that you agree with 
some statea*-.D-ts, disagree ~uat aa strongly vith others, and are perhaps 
I 
more neutral about still others. 
We realiae that 7ou are probably busy. and ve don't want to take too 
much ot 1our time. All ve ask is that you: 
a. Read. each statement caret\&lly an~ mark. it accorcUng to your 
tirat reaction. It 1• not necessary to take a lot ot time 
tor any one 'ue•tion. 
b. Answer 1very sueation. 
c. Give your personal point ot viev. non't talk the questions 
over with anyone until you have finished. 
d. Be aa sincere, accurate, and complete as possible in the 
l1m1 tecl space. 
this survey works like a Gallup Poll or an election, J2. not ctve your 
:iame, a44reas, or phone number. 
?his aurwey is being conducted to eatisfy educational requirements at 
Lo1ola Universit)' and it vill be greatly appreciated and very beneficial 
to us it )'OU would return it as quickly as possible. It is important 
that ve get 7our opinions vhile the issues are still current. 
It you have an1 questions about the authenticity or this survey, please 
do n9t nesitate to contact the Department or Sociology at Loyola Univer-
lity, phone l illliteball t.-0800, address: 820 Horth Michigan Avenue. 
Sincerely yours, 
(~K. 
{Jaaea R. Hea.l 
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Dear Sir: 
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LOYOLA UNIVERSITY 
Lawll Tawas • 8IO N. MICHIGAN AYDftl& 
Claap 11, DHnai1 
lovember 11, 196' 
Last wek JOU noeiftld. a questionaire in the mail which was 
designed to eftl.ute hov Chicagoans teel and think about certaill 
iaport.ant social q••t10llll. 
Pertaapa JOU tolllld tbe questionnaire interesting and would like 
llON tiM to record JOW" reactions to it. Hawver, since th1a 
· project. ia being coft!ucted to satiaty certain educational N-
qm.r-nta, w 11118t illpreaa upon )'OU the neceesit7 ot camplet.inc 
and ret.\ll'ld.nc it S•ld'•te~ ao that we might •et an acad-1o dw'w. 
U JOU baw ccapl.eted the questionnaire and retumed it, we 
WO\llcl again like to extend our ainoere thanks and appreciation 
tor JOUZo t.1ae and prampt. attention. It ,ou have not completed and 
ntUJ'Dld the queaUonnaire, •7 we again remind 70u that the 
•tenal. ie strictq contident.ial. and absolutely anonneua• There 
ls no possible wq tor u to identify which i.rdi.Tidual baa caa-
pleted what questionnaire, a reason~ it is·neceasar.r tor u 
to •end rminler letters to our total sample ot Chicagoans. 
Again, it 10u baw not completed and retumed the questionnaire 
and JOU ha• doubt.a about the authenticit7 of the Surft71 do not 
hesitate to oontact the Department ot Sociology at LoJola, phdne 
Witehall 4-0800. 
Jlq I thank 7011 again tor 10ur time and. consideration. 
Sincerely ,oun, 
Q..~--{. 
luea R. Neal 
Director of Research 
t 
I 
f 
I 
I 
I 
l 
I 
I 
I 
I 
I 
I 
hu Sir: 
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LOYOLA UNIVERSITY 
Lawll Towas • 820 N. M1CH1GAN AYENUS 
aw.ago 11, Dlinola 
November 18. 1963 
.,. w apin extend our sincere appreciation to all thoae penona 
vbo haft been 80 pDel"OU• with their time am'who have retUl"Ded. 
their t1M•t.Sonuina. 
Ve ..U lib, at. th18 u.e to request that those persona vho baft 
no\ u J9t. hid tM opr>ol'tunit7 to retum their quest1onnairea please 
do •: it lt l8 at all pouible, we vould appreciate haYing thea 
tb1a ... 
~ w apia at.ate that the questionnaire is completei,. &nODJ'llOU 
and that a eertain nmber auet be returned tor aoadellic requi~te. 
A •t""IJW' retun mwlope vu enclosed with the questionna.1re to 
taoUitate it.a mun. 
Apin, t.bank 1011 tor 10111" cooperation. 
Sincerely yours. 
j---·- ~fl· tf: --t_ 
James R. Neal 
Director of Research 
r 
l 
' 'I 
APPENDIX B 
QUESTIONNAIRE FOR THE HEAD OF HOUSEHOLD 
Please do !!.Q1 write your name, address, or 
phone number anywhere on this questionnaire. 
How long have you lived in Chicago? 
How long have you lived in this houseT 
___ .,,1• ars 
___ a.onths 
___ ,Years 
months 
---
Row long do you plan to live in this houseT 
___ ,Years 
months 
---
______ 1ndetinltel1 
If you were going to move, vhere vould 7ou like to moveT 
a. If in Chicago, please state exactly vhere. 
b. If outside Chicago, pleBse state exactl7 v~ere. 
How many children were ever born to youT 
('Please circle the correct number.) 
0 l 2 3 4 5 6 , 7 8 9 10 11 12 13 la. 
What are 
Males 
Females 
the ages of your living chil4renT 
--------------
--------.-.---~ 
With the exception of your spouse and children, are there 
other persons living in your home? (Please do not count 
visitors.) yes no 
If yes: 
a. How many others? 
b. How many are related to you? 
c. Please explain how they are related to 7ou. 
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Do not. 
write 
in t.hi• 
column. 
1. 
2. 
], 
a.a. 
llb. 
5. 
6m 1 
6t. 
I. 
I•· .. 
lb1 
zc. 
; 
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If you attended high school where did you attend? 
.,.., ....... 
Vl'lte 
in tbi• 
column. 
City=--~-------------------• State=--------------------~-a_, ________ __ 
. --
What is (or was) your main occupation? 
(Please state the type of business and your exact 
position, for example, shoe salesman for a small 
department store in the Loop.) 
a. If you have (or had) a second occupation, please 
specify what it is (or was). 
b. If you have (or had) a third occupation, please specify 
what it is (or was). 
-------
Please indicate your reaction to the tolloving 
statements by checkins (........., a.!!.!. ot the categories. 
America may not be perfect, but the 
brought us as close as human beings 
society. 
American Wa7 has 
can get to a perfect 
I agree very much_ 
I ·don't knov 
-I disagree very much ___ 
pretty much_ a little_ 
pretty much___ a little__. 
Something would have to be psychologically vrong vith a 
married person vho vould not vant to see his living 
parents at least once every six months. 
I agree very much___,_ pretty much___ a little ___ 
I don't knov_ 
I disagree very much ___ pretty much___ a little ___ 
~- ~· In most cases old parents vould enJoy lite better in a 
home for old people like themselves. 
-I agree very much ___ pretty much___ a little ___ 
I don't know 
-I disagree very much_ pretty much___ a little ___ 
. -· 
9b, 
10. 
11. 
12 • 
· 15. 
t. 
• 
17. 
j 1a. 
I 
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Gerierally speakJng labor unions should '•come 
stronger and have more influence. 
I agree very much ___ 
I don't know_ 
I disagree very much_ 
pretty much_ a little_ 
a little 
-
In order to get better 
salaries, white collar 
working conditions and higher 
workers should Join labor unions. 
I agree very much ___ pretty much_ a little_ 
I don't know_ 
I disagree very much ___ pretty much_ a little 
-
If' colored people from the South would stop migrating 
to Chicago in such large numbers, the ones vho are here 
now would have better opportunities. 
I agree very much_ pretty much a little 
- -I don't know 
-I disagree very _much_ pretty much a little 
- -
It seems to w~ that the world is getting to be a worse 
and worse place in which to live. 
I agree very much_ pretty much_ a little 
-I don't know 
-
I dis agree very much_ pretty .much a little 
. -
-
Parents should be willing 
cially if they need it. 
to help their children f ina~-
l agree very much pretty.much_ a little 
- -I don't know 
-I disagree very much pretty much a little 
- - -
In general. full economic security is bad; most men 
wouldn't work if they didn't have to work for the money 
for.eating and living. · 
I agree very much~ pretty much ___ a little 
-I don't know.__ . 
I disagree very much ___ pretty much_ a little 
-
Every man should do his best to buy his own home. 
I agree very much_ p~etty much___ a little ___ 
I don't know 
-I disagree very much ___ pretty much_ a little 
-
-
110 not. 
write 
in thia 
column. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
" 
. 
. 
. 
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22 
L. 
A business man ~ho overcomes all competition on the 
road to success is a good model tor all 7oung people 
to admire and imitate. 
I agree very much____ pretty auch___ a little__. 
I don't knov_ 
I disagree very much____ pretty much___. a little 
Every child should be taught to respect and recognize 
some Supreme Being vho is tar superior to man. 
I agree very much___ pretty much___ a little ___ 
I don't know_:__ 
I disagree very much___ pretty much___ a little 
Since we have enough problems to take care of on earth, 
we should not be sending rockets into outer space and to 
other planets. 
I agree very much____ pretty much___ a little ___ 
I don't knov ___ 
I disagree very much___ pretty much___ a little 
Colored people would prefer to live onl1 with colored 
people with the same values or outlooks on life. 
I agree very much____ pretty much___ a little ___ 
r·don't know_ 
I disagree very much___ pretty much___ a little 
1~ In order to protect the health of the nation Congress 
should pass some kind of lav vhich would help everyone 
with medical bills. 
I agree very much ___ 
r· don't know_ 
I disagree very much ____ 
pretty much ___ 
pretty much_ 
a little 
----
a little 
Please answer the following questions as if you had 
children of both. sexes, even it you are childless. 
j ,5 
' What occupation would you like your children to have? 
(Please check only one categor1 for each sex.) 
Male(s) ..... F.emale(s) 
Any occupation better than mine. 
-----Any occupation in mr type ot work. 
---~~~~ Any occupation they vant. 
write 
in this 
column • 
20 
n:__ ___ _ 
22 
23 
24 
25m 
25f 
,, 
,, 
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If your children go to co~lege, hov do 7ou expect 
it will be paid for? • 
(Please check only 2.!!..!!. category tor !.!S,b. sex.) 
Male(s) Female(s) 
__________ I expect to pay all expenses. __________ _ 
I expect to pay some 
Do not 
write 
in this 
column. 
________________ of the expenses. 26m 
. ..-;..;;.;:;;:.....----~~ 
They will have to work 
______________ and pay a11 expenses. ...,_2.s.f;.... ____ ~~ 
__________ They will not go to college. __________ __ 
Do you (did you) or would you send your children to pri-
vate elementary or high school? 
____ _,.yes ____ _..no 
Why?----------------------------------------------
1. Have you saved (or did you save) anything for your 
children's education? 
____ yes 
___ _,no no children· 
-----
On what do you think the schools should place the !.2!.~ 
emphasis for your children? 
(Please check only 2.!!..!!. for~ sex.) 
Male(s) Female(s) 
Being. a good citizen. 
---------------- -----------------
____________ Getting along with other people. _____ _ 
___________ Reading,_ writing, and arithmetic. ______ _ 
___________ Preparation for an occupation. _______ _ 
______________ Cultural appreciation. ______________ _ 
--------------~Earning a good living. ______________ _ 
Being a well educated and 
--------------~informed person. __________________ _ 
27 
27a 
28 
29m 
29f 
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Put a check CV'l on the correct line to ahov the 
lowest level of education you voul4 !,!!!.1 tor your 
children. 
(Please put only~ check in~ column.) 
Male(s) 
Elementary School 
l 
Fema.le(s) 
• 
--------------------------~-2------------------------______________________________ 3 ______________________ ___ 
4 
-----------------------------5-------------------------_____________________________ 6 ______________________ ___ 
_____________________________ 1 ______________________ ___ 
_____________________________ a ________________________ _ 
High School 9 ______________________ __ 
____________________________ .10 ______________________ ___ 
____________________________ 11 ______________________ __ 
------~--------------------12 ______________________ __ 
College 
_____________________________ 1 ______________________ __ 
______________________________ 2 ______________________ __ 
_____________________________ 3 _______________________ __ 
~---------------------------4 ______________________ ___ 
Some graduate school 
_____________________ but no degree __________________ _ 
____________________ Master's degree ________________ __ 
Some school work 
_________________ beyond Master's degree ____________ __ 
Professional degree 
________________ (Doctor, Lawyer, Dentist) __________ __ 
Some school vork beyond 
___________________ Professional degree ______________ _ 
Doctoral degree 
--------------------~(Ph.D.) __________________ _ 
write 
in thi• 
column. 
jOm 
30f 
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Put a check (,_...-, on the correct line to shov the 
·highest school year or educational leve~ completed 
by you and your !ather. 
(Please put only .2!!.!. check in each column.) 
Tour Father 
----
--------------------------~Bone ________________________ __ 
Don •t Know 
------------------------- -----------------------
Elementar7 School ______________________________ 1 __________________________ _ 
2 
------------------------------3---------------------------
4 
------------------------------5---------------------------
-----------------------------~--------------------------_______________________________ a ________________________ ___ 
High School 
9 
10 ________________________ _ 
-----------------------------
11 -------- 12__________________________ _ 
College 
l 
------------------------------2---------------------------_________________ ....., __________ 3 __________________________ _ 
4 
------------------------------- ---------------------------
Some graduate school 
______________________ but no degree ____________________ __ 
Master's degree 
---------------------- -------------------8 om e school work 
_________ beyond Master's degree _______ _ 
Professional degree 
________________ (Doctor, Lawyer, Dentist) ____________ __ 
Some school work be7ond 
____________________ Professional degree ________________ _ 
Doctoral degree 
_______________________ (Ph.D.) __________________ __ 
Do not 
vrite 
in this 
column. 
3la 
3lb 
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I Please indicate your react on to t e lowing by checking (..,...) one category. 
32. If you were going to celebrate a very special occasion, 
would you do it at home or go out? 
34. 
at home out 
------- -------
a. If you were going to celebrate this special 
occasion by going out, would you go to the 
night clubs on Rush Street? 
_____ yes no 
----
don't know 
----
How would you rate the public elementary schools in 
conununity? 
The job done is: 
excellent good_ satisfactory 
poor very bad don't know 
How would you rate the public high schools in your 
conununity? 
.-
your 
l . 
l The job done is: excellent good satisfactory 
-poor very bad don't know 
35. If you wanted to move and you found an acceptable 
apartment building which had one vacancy, four white 
residents and one colored resident, all of whom had 
·occupations similar to yours, would you move in? 
_____ yes no don't know 
a. If· you wanted to move and you found an acceptable 
apartment building which had one vacancy, four 
colored residents and one white resident, all of 
whom had the same occupations as yours, would you 
move in? 
____ yes ____ no don't know 
---
36. Please check one of the following: 
I would accept public aid or relief payments 
if I were not able to find a job. 
---if I were not able to find a job I liked. 
---if I were not physically able to work. 
---if I had no other possible source of income. 
---
I would not accept public aid or'9elief payments under 
any circumstances. 
---
uv nu~ 
write 
in this 
column. 
32. 
32a. 
33. 
35. 
35a. 
36. 
I 
l 
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Please check two areas in which you feel that 
colored people-experience the E.2.!.l discrimination 
iD Chi ca go. 
Educational opportunities_ 
Occupational opportunities___. 
Attending places of entertainm~nt_ 
Buying a good home 
I don't think they--eiPerience discrimination • ..;....._. 
I really don't know.~ 
Please fill in the following blanks: 
lour age at your last birthday ____ _ 
llhe re you :we re born: cl ty ________ st ate _____ _ 
Sex (male or female) ____________ __ 
Marital status: 
single divorced 
----married separated 
---remarried vidoved 
-----Age at time of first marriage never married~ 
Whom did you vote for in the 1960 presidential election? 
... 
Richard Nixon_ I did not vote. ______ _ 
John F. Kennedy .-
Ot~er (be specific): ___________ ------------------
, 
a. Whom did you vote for in thd 1956 presidential 
election? 
Dwight Eisenhower 
---
I did not vote. 
-----Adlai Stevenson Other (be speci_f_i_c~)-: ________________________________ ___ 
Religious affiliatirn: 
Baptist_ 
Catholic 
Congregati'Oia!lst 
Episcopalian_~ 
Jewish_ 
Lutheran_ 
Methodist 
Presbyterian 
Unitarian ----
None -
-
Other {please· be specific): ______________ _ 
Please list three of the qualities you feel a young man 
must possess in order to really get ahead in the United 
States. 
l. _____________________________________________________ _ 
2·-----~-------------------------------------------------
3·-----------------------------------------------------------
Do not 
write 
in this 
column. 
37 
3ea 
38b 
38s 
38m 
... 
,_38w 
38d 
39 
39a 
4or. 
4la. 
4lb. 
4lc. 
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Please check one: 
I am renting the house I live in. ____ 
I am buying the house I live in. ____ 
I own the house I live in. 
43. To which group do you belong? 
{Please check only one category.) 
Oriental {Chinese. Japanese. Filipino. etc.) ____ 
Negro_ 
White_ 
Other {please specify} ________________________________ __ 
44. Please check the following items that you have: 
a. automobile(s) 
·. 
year(s) and make~s> ____________________________ _ 
b. maid 
yes_ no 
---
If yes, how many times a week? 
-----
c. bathrooms 
Do not 
write 
in this 
column. 
42. 
43. 
44. 
a. 
m. 
44x ____ _ 
one .a...;:;c_. __________ _ 
one and one-half~ 
two or more_ 
45. What was the most important single factor that enabled 
you to get your present job? 
46. Which of the following do you feel is the most important 
for getting ahead in your occupation? 
Luck_ 
Right connections · -
Competence in field ____ 
45. 
46. 
I 
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47. If your wife works (or worked) what is (or was) her ·main 
occupation? (Please state the type of business and her 
exact position, for example, third grade teacher in 
Chicago public schools.) 
a. full time 
------
b. part time 
------
48. What is your major source of income? 
49. Please indicate the category into which yolr family's 
annual income falls for 1962. (Consider a 1 sources, 
such as rents, profits, wages, interests, etc.) 
.-
below $5,000 
-----$5,000 -
6,000 
7,000 -
8,000 
9,000 
10,000 
11,000 
12,000 -
5,999 
6,999 
7,999 
8,999 
9,999 
10,999 
11,999 
12,999 
---
---
---
---
---
---
---
---
13,999 
----14,999 
----15,999 
----16,999 
----17,999 
----18,999 
----19,999 
----
$13,000 -
l&J,000 
15,000 
16,000 
17,000 
18,000 
19,000 
20,000 and over 
50. If you are retired, please indicate the category into 
which your family's annual income fell in your best 
single year. (Consider all sources, such as rents, 
profits, wages 4 interests, etc.) 
below $5,000 
-----$5,000 -
6,000 
7,000 8,o·oo 
9,000 -
5,999 
6,999 
7,999 
8,999 
9,999 
10~999 
---
---
---
---
---
---
13,999 
----14,999 15,999 ___ _ 
16,999 17,999 ___ _ 
18,999 
----10,000 
11,000 
12,000 
11,999 
---
$13,000 -
14,000 
15,000 -
16,000 
17,000 -
18,000 -
19,000 
20,000 
19,999 and over ___ _ 
12,999 
---
51. Do you belong to a labor union now? 
______ yes no 
Have you ever belonged to a labor union? 
______ yes no 
Do not 
write 
in this 
column. 
47. 
47a. 
48. 
so. 
51. 
5la. 
------ ------------ -------- ---- ---- ------------
--------~---- _ .: < C"b.. QCtCSC 
52 , 
,• 
ease list the names 
d types of organi za- Please check <n all of How often have you attended 
ons and clubs or which the groups who are members, the meetings ot each of these 
u are a member. ( E • g • ' in each of' the organiza- organizations within the l!!.1 
nletic, benevolent, tions that you have three months? 
siness or professional, listed. 
ligious, fine arts, 
triotic, social, trade White Negro Oriental Other 
ion, etc.) (please 
speci-
fy) 52 
not at all a few almost all all 
- - - -
a. 
-
not at all 
-
a few 
-
almost all all 
- -
b. 
-
"' not at all 
-
a few 
-
almost all all 
- -
t-A 
~ CX> 
not at all a 
-
few almost all all 
- - -
L 
not at all_ a few almost 
-
all all 
- -
!..& 
not at all 
-
a few _ almost all all 
- -
L 
not at all 
-
a few 
-
almost all all 
- -
.!. • 
not at all a few almost all all 
- - - -
a: 
not at all 
-
a few 
-
almost all 
-
all 
-
1 • 
' 
r 
• 
APPENDIX C 
THE TWO FACTOR Il:DEX OF SOCIAL POSITimr 
I. Introduction. 
The Two Factor Index or Socinl Position vas developed to meet the 
need for en objective, easily applicable procedure to estir...ate the 
positions individuals occupy in the status structure of our society. 
Its development was dependent both upon detailed knowledge or the 
social structure, and procedures social scientists have used to de-
lineate class position. It is premised upon three assumptions: (1) 
the existence or a status structure in the society; (2) positions 
in this structure are deten:lined ma.inly by a rev commonly accepted 
sytibolic chara.cteristi~s; and (3) the characteristics symbolic of 
status may be scaled and combined by the use of statistical pro-
cedures so that a researcher can quickly, reliably, and meaning-
tully stratify the po,P\o'lation under study. 
Occupation a.~d education are the tvo factors utilized ~o deter-
mine social position. Occupation is presU!Iled to reflect tee skill 
e.rid paver individuals possess as they perform the many maintenance 
:tunctions !n the society. Education is believed to reflect not only 
knowledge, but also cultural tastes. The proper combination of these 
factors by the use of statistical techniques enable a researcher to 
determine within approximate 11lllits the social position a.n individual 
occupies in the status str~cture of our society. 
II. The Scale Scores. 
To determine the social posit.ion of an individual or of a house-
hold tvo items are essential: (l) the -precise occupational roJ.e t.he 
head of the household perfor.:is in the economy; and (2) the amoun~ of 
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t'ormal schooling he has received. Each of these factors are then scaled 
according to the following system of scores. 
A. The Occupational Scale. 
1. Higher Executives, P~oprietors of Large Concerns, and 11.ajor Professio::.a.1.s. 
a. Hig.~er Executives 
Bank Presidents; Vice-Presidents 
Judges (Superior Courts) 
Large Business, e.g., Directors, 
Presidents, Vice-Presidents, 
Assistant Vice-Presidents, 
Executive Secretary, 
Treasurer. 
b. Large Proprietors (Value over 
Brokers 
Contractors 
c. Major Professionals -
Accountants (c.P.A.) 
Actuaries 
Agronomists 
Architects 
Artists, Portrait 
Astronomers 
Auditors 
Bacteriologists 
Chemical Engineers 
Chemists 
Clergy:.:an (Professionally Trained) 
.Dentist.s 
Military, Commissioned Officers, Xajor 
and above, Officials of the Exec~~ive 
Branch of Govern."":e::it, 
Federal, State, Local, e.g., 
Mayor, City Manager, City ?:8.!l 
Director, Internal Reve::iue 
Directors. 
Research Directors, Large Fin:s 
$100, 0001 ). 
Dairy Owners 
Lumber Dealers 
E conomi s t-s 
Engineers (College Grad.) 
Fo-resters 
Geologists 
Lawyers 
Metallurgists 
Physicians 
Physicists, Research 
Psychologists, Practicing 
Symphony Conductor 
Teachers, University, College 
Veterinarians (Veterinary Surgec~s) 
2. Business ?-~ana.gers, Proprietors of Medium Sized Businesses, and Lesse::::-
Pro:\:!~ s ~cnf".ls. 
a. Business Managers in Laree Concerns. 
Advertis:l.:-.:::; ::::.irectors Office Managers 
Branch : .. ::..n::..:;ers Personnel Managers 
Brokera3e Salesoen Police Chief; Sheriff 
District; }!a::iagers Postmaster 
Executive Assistants Production Managers 
Executive Managers, Govt. Officials, Sales Engineers 
minor, e.g., Internal Revenue Agents Sales Managers, National Concercs 
Fam Managers Sales Managers (Over $100, 000) 
l. The value of businesses is based upon the rating of financial strer:.g~h in 
D-..in e.nd Bradstreet's Manual. 
, 
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b. Proprietors of Medium :Businesses (Value $35,000-$100,000) 
Advertising O'Wllers (-$100,000) Manufacturer's Representatives 
Clothing Store Owners (-$100,000) Poultry Business (-$100,000) 
contractors (-$100,000) Purcha.~ing Ma.naeerG 
·Express Company O~"D.ers (-$100,000) Real Estate Brokers (-$100,000) 
Fruits, Wholesale (-$100,000) Rug Business (-$100,000) 
FUrniture ~usiness (-$100,000) Store Ovners (-$100,000) 
Jewelers (-$100,000) Thenter Owners (-$100,000) 
Labor Relations Consultants 
c. Lesser Professionals 
Accountants (Not C.P.A.) 
Chi ro:pod.i st s 
Chiropractors 
Correction Officers 
Director of' Com::iunity House 
Engineers (Not Col.lege Grad.) 
Finance Writers 
Health Educators 
Librarians 
Military, Commissioned Officers, 
Lts., Captains 
Musicians (Symphony Orchestra) 
Nurses 
Opticians 
Pharmacists 
Public Health Officers (M.P.H.) 
Research Assistants, University 
(Full-time) 
Social Worf.ers 
Teachers (Elementary and High) 
3. Adr:lir.istrative Personnel, Small Independ~nt Businesses, and Minor 
Professionals. 
a. Administrative Personnel 
Adjusters; Insurance 
Advertising Agents 
Chief Cler:its 
Credit Mane.se rs 
Insurance Agents 
Managers, Departi:ent Stores 
Passenger Agents--R.R. 
Private Secretaries 
Purchasing Agents 
Sales Representatives 
Section Heads, Federal, State, and 
Local Government Offices 
Section Reads, Large Businesses 
and Industries 
Service Ma~agers 
Shop Managers 
·Store Managers (Chain) 
Traffic Managers 
b. Sr-ell Business Owr.ers ($6,000-$35,000) 
Art Gallery 
Auto Accessories 
Awnings 
Bakery 
Beauty Shop 
Boatyard 
Erokerage, Insurance 
Car Dealers 
cattle Dealers 
Cigarette Machines 
ClE:an1ng Shops 
Clothing 
Coa.l Businesses 
Cor.valescent Homes 
Decorating 
Dog Supplies 
Dry Goods 
Electrical Contractors 
En,;rav.ing Business 
---"---·---------
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b. S.~all Business Ow-ners (Continued) 
Feed 
Finance Co., Local. 
Fire Extinguishers 
5 & 10 
Florist 
Food Equipment 
Food Products 
Foundry 
Fune:.-al Directors 
Furniture 
Garage 
Gas Station 
Glassvare 
Grocery-General 
Hotel Proprietors 
Inst. of Music 
Jevel.ry 
Machinery Brokers 
Manufacturlllg 
c. Se~i-Professionals 
Actors and Sho\Jlllen 
Arny M/Sgt; Navy C.P.O. 
Artists, Cor:::tercial. 
Appraisers (Estimators) 
Clergymen (Not professionally 
trained) 
Concern ?·~11agers 
Deputy Sherif!'s 
Dispatchers, R.R. Train 
I.B.M. Progran::ners 
Interior Decorators 
Interpreters, 'court 
Laboratory Assistants 
Landscape Planners 
d. Fanners 
Faxm Owners ($25,000-35,000) 
MomlI:lents 
Package Store (Li~uor) 
Puinting Co:r:tracting 
Plumbing 
Poultry Producers 
Publicity & Public Relations 
Real Estate 
Records and Radios 
Restaurant 
Roofing Contractor 
Shoe 
Shoe Repairs 
Signs 
Tavern 
Ta.xi Company 
Tire Shop 
·Trucking 
Trucks and Tractors 
Upholstery 
Wholesale Outlets 
Window Shades 
Morticians 
Oral Hygienists 
Photographers 
Physic-therapists 
Piano Teachers 
Radio, T.V. Announcers 
Reporters, Court 
Reporters, Newspaper 
Surveyors 
Title Searchers 
Tool Designers 
Travel Agents 
Yard Masters, R.R. 
4. Clerical :in~ Sal.es Wc:rker~, Tecr_?J.icians, and OWners of Little Businesses. 
(value ~nd~t ~6,0CO) 
a. Clerical and s~les Workers 
Ban.~ Clerks a..~d Tell.ers 
Bill Collectors 
Bookkeepers 
Business Machine Operators, 
Offices 
Clail:ls Exe:niners 
Cleri.cal or Stenograp.~ic 
Conductors, R.R. 
E::nplo)'l:lent Intervie;.rars 
Fac~ory Storekeeper 
Factor/ Supervisor 
Post Office Clerks 
Route Y.anagers (Salesmen) 
Sales Clerks 
Shipping Clerks 
Supervisors, Utilities, Factories 
Toll Station Supervisors 
Warehouse Clerks 
i 
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b. Technidn.ns 
Camp Counselors 
Dental 7ech:1icia.ns 
Draftsmen 
Driving Teachers 
Expedi tor, Fa.ctor1 
Experimental ~ester 
Instr..ictors, Telephone Co. , Factory 
Inspectors, Weights, Sanitary 
Inspectors, R.R., Factory 
Investigators 
Laboratory Technicians 
Locomotive Engineers 
c. Ovncrs of Little Businesses. 
Flower Shep ($3,000-$6,ooo) 
Newsstand ($3,000-$6,000) 
Tailor Shop ($3,000-$6,000) 
d. Farr..ers . 
Owners ($10,000-$20,000) 
5. Skilled Ma..~ual Employees. 
Adjusters, Typevriter 
Auto Body Repairers 
Eakers 
Barbers 
Blacksmiths 
Bookbinders 
Boilennakers 
Brakemen, R.R. 
Breve rs 
.Bulldozer Operators 
Butchers 
Cabinet Nalters 
Carpenters 
casters (Founders) 
Cement Finishers 
Cheese Makers 
Chefs 
Compositors 
Diemakers 
Diesel Engine Repair & Maintenance 
(Trained) 
Diesel Shovel Operators 
Electri c!.ans 
Electrotypists 
Engravers 
Exte:rr....inn.to:::-s 
Fitters, G~s, Stea.~ 
FireC1en, City 
Firemen, R.R. 
Fore~en, Construction, Dairy 
Gardeners, Landscape (Trained) 
Op~~ators, P.B.X. 
l'roofrendc:-s 
Safety Supervisors 
Supervisors of Maintenance 
Technical Assistants 
Telephone Co. Supervisors 
Timekeepers 
Tover Operators, R.R. 
Truck Dispatchers 
Window Trimmers (Store) 
Glassblo..,ers 
Glaziers 
Gunsmiths 
Gauge Mn.ke rs 
Hair St"·lists 
Heat Treaters 
Horticulturists 
Lineman, Utility 
Linoleum Layers (Trained) 
Linotype Operators 
Lithographers 
Locksmiths 
Loom Fixers 
Lumber jacks 
Machinists (Trained) 
Maintenance Foremen 
. Installers, Electrical Ap:plie.r.ces 
Masons 
Masseurs 
Mechanics (Trained) 
Millwrights 
Moulders (Trained) 
?a.inters 
Paperhangers 
Patrolmen, R.R. 
Fr:.ttern and Hodel Mo.ke!"s 
Piar.o -;)uilders 
Pie.no Tuners 
!~lumbers 
?olicemen, City 
Postmen 
1. 
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5. Skilled Manual Employees (Continued) 
Printers 
Radio, T.v., Maintenance 
Rep~ir::ien, Home Appliances 
Riggers 
Rope Splicers 
Sheetmetal Workers (Trained) 
Ships:-.i ths 
Shoe Repainnen (Trained) 
Stationary Engineers (Licensed) 
Stewards, Club 
SV'itchmen, R.R. 
Small Famers 
Owners (under $10,000) 
Tenants vho own fann equipment 
Tailors (Trained) 
Teletype Operators 
Toolmakers 
Track Supervisors, R.R. 
Tractor-Trailer Trans. 
Typographers 
Upholsterers (Trained) 
Watchmakers 
Weavers 
Welders 
Va.rd Supervisors, R.R. 
6. Machine Onerators and Semi-Skilled Emnlovees 
Aides, Hospital 
Apprentices, Electricians, Printers 
Steamfitters, Toolrna.~ers 
Assembly Line Workers 
Bartenders 
Bingo Tenders• 
Bu.ilding Superintendents (CUst.) 
Bus Drivers 
Checkers 
Clay cutters 
Coin Machine Fillers 
Cooks, Short Order 
Delive:r; Hen 
Dressmakers, Machine 
Drill·Press Operators 
Duplicator Machine Operators 
Elevator Operators 
Enlisted Men, Military Services 
Filers, Benders, Buffers, 
Foundry Workers 
Garage and Gas Station Assistants 
Greenhouse Workers 
Guards, Doorkeepers, Watchmen 
Hairdressers 
Housekeepers 
Meat Cutters and Pac~ers 
Meter Readers 
Operators, Factory Machines 
Oiler, R.R. 
Paper Rolling Ne.chine Operators 
Fame rs 
Smaller tenants vho own little equipment. 
Photostat Machine Operators 
Practical Nurses 
Pressers, Clothing 
Pump Operators 
Receivers and Checkers 
Roofers 
Set-up Men, Factories 
Shapers 
SignaLiien, R.R. 
Solderers, Factory 
Sprayers, Paint 
Steelworkers (Not Skilled) 
Stra.~ders, Wire Machines 
Strippers, Rubber Factory 
Taxi Drivers 
Testers 
Timers 
Tire Moulders 
Trainmen, R.R. 
Truck Drivers, Genera.l 
Waiters-Waitresses ("Better Places") 
Weighers 
Welders, Spot 
Winders, Machine 
Wiredrawers, Machine 
Wine Bottlers 
Wood Workers, Machine 
Wrappers, Stores and Factories 
' 
7. Unskilled Employees. 
Amusement Park Workers (Bovling 
Alleys, Pool Rooms) 
Ash Removers 
Attend.ants, Parking Lots 
Cafeteria Workers 
Car Cleaners, R.R. 
Car Helpers, R.R. 
Carriers, Coal. 
Counte1'lten 
Dairy Workers 
Deck Hands 
Domestics 
Farm Helpers 
Fishermen (Cla:n Diggers) 
Freight Handlers 
Garbage Collectors 
Grave Diggers 
Hod Carriers 
Hog Killers 
Hospital Workers, Unspecified 
Hostlers, R.R. 
... Farmers 
Sha.re Croppers 
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Janitors, SYeepers 
La.borers, Constr~ction 
La.borers, Unspecified 
Laundry Workers 
Mesoengers 
Platform Men, R.R. 
Peddlers 
Porters 
Roofer's Helpers 
Shirt Folders 
Shoe Shiners 
Sorters, Rag and Salvage 
Stagehands 
Stevedores 
Stock Handlers 
Street Cleaners 
Unskilled Factory Workers 
Truckmen, R.R. 
Waitresses--"Hash Houses" 
washers, cars 
Window Cleaners 
_woodchoppers 
Relief, Public, Pr~vate 
Unemployed (No Occupation) 
This scale is premised upon the assumption that occupations haYe 
different values attached to them by the members of our society. The 
hierarchy ranges from the lov evaluation of unskilled physical labor 
toward the IZ:Ore ?restige:f'ul use of skill, through the creative talents 
of ideas, and the manipulation of men. The ranking of occupational 
functions implies t~at so:e men exercise control over the occupationa~ 
. pursuits of other men. No::nr.ally, a person who possesses highly ~raice~ 
skills has control over several ot~er people. This is exemplified ic a 
highly developed form by an executive in a large business en~erprise 
may be responsible for decisions affecting thousands or employees. 
r 
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i. T'ne Educational Scale 
The educational scale is premised upon the assUll'lption that mer. a~d 
vomen vho possess similar ed~cations vill tend to have similar tastes and 
sir~lar attitudes, and they vill also tend to exhibit siz:ilar behavior 
patterns. The educational scale is divided into seven positions: (1) Gradu-
ate Profess!onal Training. (Persons who complete a recognized professio~al 
course leading to a graduate degree are given scores of l). (2) Sta.r:~ard 
College or University Graduation. (All individuals 'Who complete a four-7ear 
college or university course leading to a recognized college degree are as-
signed the same scores. No differentiation is made between state universi- I' 
ties, or private colleges.) (3) Partial College Training. (Individuals 
'Who "complete at least one year but not a :full college course are assigned 
this position. Most individuals in this categor1 complete from one to three 
years or college.) (4) High School Gra~uates. (All secondary school grad-
uates whether from a private preparatory school, a public high scl:.ool, a 
trade_school, or a parochial high school, are assigned the same scale value.) 
(5) Partial High School. (Individuals who complete the tenth or the e:eve~th 
grades, but do not complc~e high school are given this score.) (6) Junior 
High School. (Individuals vho complete the seventh grad.e through the ninth 
grade are given this position.) (7) Less Than Seven Years of School. (In-
dividuals who do not complete the seventh grade are given the same scores 
irrespective of the amount of education they receive.) 
III Integration of Tvo Factors 
The factors of Occ-~uation and Education are combined by weighing .... ... .r ... e 
individual scores obtained froo the scale positions. The veights for es.ch 
factor vere detennined by n:r~ltiple correlation techniques. The ~eig..~t for 
each factor is: Factor 
Occupation 
Education 
Factor Weight 
7 
4 
r 
I 
To calculate the Index of Social Position score for e.n individual 
the scale value for Occupation is multiplied by the factor weight for 
Occupation, and the scale value for Education is multiplied by the factor 
veight for Education. For exa~ple, John Smith is the manager of a chain 
supermarket. He completed high school and one year of business college. 
His Index of Social Posi-cion score is co::::iputed as f'ollovs: 
Factor Scale Score Fact.or Weight Score X Weig.l-it 
Occupation 3 1 21 
Education 3 4 12 
Index of Social Position Score 33 
'r{. Index of Social Position Scores. 
The Two Factor Index of Social Position Scores -:r.ay be arrange~ o~ 
a continuum, or divided into groups of scores. The range of scores on a 
continuum is from a low of 11 to a hig.~ of 77. For some pur?oses a re-
searcher may desire to vork with a cor.tinuu.~ of scores. For other p~r-
poses he may desire to break the conti~uum into a hierarchy of score gro~~s. 
I have found the most meaning:f'ul breaks for the purpose of predict!~ 
the social class position of an individual or of a nuclear te.mily is as 
follows: 
Social Class 
I 
II 
III 
·Iv 
v 
Range of Co~puted Scores 
11-17 
18-27 
~-43 
44-60 . 
61-77 
When the '1llo Factor Index o!' Soc~ial Position is relied upo::i to 
determine cLls$ status, d..if ferences in indivic3ual sco:-es vi thin a speci-
fied range are ignored, and the scores within the range are treated as 
a unit. This procedure assw:ies there are :ea.."li.ngful differences bet~ee~ 
the score groups. Individuals ar.d nuc:ear families vith sco:-es that fs.11 
into a given seg:r.e~t of the range of scores assigned to a particular class 
I 
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are presumed to belong to the class the Two Factor Index of Social Position 
score predicts tor it. 
The assumption ot a meaningf\ll correspondence between an estiI::!B.ted 
class position of individuals a.nd their social behavior has been validated 
2 by the use of factor analysis. The validation study demonstrated the ex-
istence of classes when ~ss communication data are used as criteria of 
social behavior. 
2 See August B. Hollingshead and Frederick c. Red.lie.~, Social Class and 
Mental Illness, John Wiley a.nd Sons, New York, 1958, pp. 390-407. 
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APPENDIX D 
Political-Economic Conservatism Scales 
Adorno's Form 45-40 PEC Scale1 
1. Labor unions should become stronger and have more influence 
generally. 
2. America may not be perfect, but the American Way has brought 
us about as close as human beings can get to a perfect society. 
3. Most government controls over business should be continued 
even though the war is over. 
4. Men like Henry Ford or J. P. Morgan, who overcame all competi-
tion on the road to success, are models for all young people 
to admire and imitate. 
5. In general, full economic security is bad: most men wouldn't 
work if they didn't need the money for eating and living. 
Dobriner's PEC Scale2 
1. Labor unions should become stronger and have more influence 
generally. 
2. America may not be perfect, but the American Way has brought 
us as close as human beings can get to a perfect society. 
1T. W. Adorno et al., The Authoritarian Personality (New 
York: Harper and Row, 1950), p. 169. 
2William Dobriner, ed., The Suburban Community(New York: 
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3. In order to protect the health of the nation the Congress 
should pass a law in which the Federal Government would 
contribute to our medical bills. 
4. Men like Henry Ford or J. P. Morgan, who overcame all compe-
tition on the road to success are models for all young people 
to admire and imitate. 
5. In general, full economic security is bad~ most men wouldn't 
work if they didn't need the money for eating and living. 
PEC Scale used in this research 
1. Generally speaking labor unions should become stronger and 
have more influence. (Item 13). 
2. America may not be perfect, but the American Way has brought 
us as close as human beings can get to a perfect society. 
(Item 10). 
3. In order to protect the health of the nation Congress should 
pass some kind of law which would help everyone with medical 
bills. (Item 24). 
4. A businessman who overcomes all competition on the road to 
success is a good model for all young people to admire and 
imitate. (Item 20). 
G. P. Putnam's Sons, 1958), p. 143. 
r 
l 
I 
f 
I 
I 
' I I 
231 
5. In general, full economic security is bad~ most men wouldn't 
work if they didn't have to work for the money for eating and 
living. {Item 18). 
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APPENDIX E 
TABLE 1 
CLASS III INCOMEa 
Income Black 
Below $6,999 13.2 
$7,000 - 9,999 40.6 
10,000 -12,999 25.5 
13' 000 -15,999 13.2 
16,000 -18,999 . 
19,000 and above 1.9 
No Answer 5.6 
TOTAL 100.0 
N = (106) 
x2 = 21.9632 
p = .(. 20 
~ = 27.4274 
p = < .05 
asee page 75 for the discussion of this table. 
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White Total 
13.2 13.2 
36.8 38.2 
24.1 24.6 
8.4 10. 3 
4.8 3.0 
10.8 7.4 
1.8 3.3 
99.9 100.0 
(166) (272) 
I 
:t 
')~~ 
,I 
TABLE 2.--A comparison of class III black and white responses to 
item number 47: Does your wife work?a 
Responses Black White Total 
YES 73.6 65.1 68.4 
NO 9.4 12.0 11.0 
NO ANSWER 17.0 22.8 20.6 
TOTAL 100.0 99.9 100.0 
N = (106) (166) (272) 
x2 = 0.7918 
p = ) .30 
;:{ = 0.8078 
p = >.30 
asee page 75 for the discussion of this table. 
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· TABLE 3.--A comparison of equivalent educational levels ~ annual 
family incomes of middle-class blacks and whites. 
I 
Income Partial High ScAool lligh School Graduate Pvtial College 
' 
Black White Total Black White Total Black Whi~e Total 
I 
Below $5,000 • . • . . . • 4~8 2.9 
$5,000 - 6,999 33.3 16.7 20.0 14.3 12.5 13.0 9.3 11.3 l0.5 
7,000 - 8,999 . 25.0 26.7 14.3 25.0 21.7 18.6 21,.9 20.0 
9,000 -10,999 33.3 33.3 26.7 28.6 18.8 21.7 25.6 27~4 26.7 
11,000 -12,999 33.3 8.3 13.3 14.3 18.8 17.4 27.9 1914 22.9 
I 
13,000 -14,999 • 8.3 6.7 14.3 6.2 8.7 16.3 3t2 8.6 
15,000 -16,999 • • • 14.3 • 4.4 • 6+5 3.8 
17,000 -18,999 . • . • 6.2 4.4 . 1.6 0.9 
~ 
I 
Above $19,000 • 8.3 6.7 • 6.2 4.4 . 4.8 2.9 
If o Answer . • • . 6.2 4.4 2.3 0 I 0.9 
TOTAL 99.9 99.9 100.1 100.l 99.9 100.l 100.0 100.iO 109.1 
• = (3) {12) (15) (7) (16) (23) (43) (62) {105) 
t = 0.1542 68 .030~ 
di' = 13 21 103 
p = >.50 < .0005 ~.so 
~-
a 
All calculations are made from raw data. 
College Grad9te Soae Graduate School 
l ~" 
Black White Total Black White Total 
• • . . . . 
20.0 • 8.7 9.1 • 7.7 
50.0 23.0 34.8 45.4 50.e 53.8 
10.0 15.4 13.0 9.1 50.0 7.7: 
10.0 23.1 17.4 9.1 • 7.7 
• 15.4 8.7 27.3 . 23.0 
10.G · 1.1 8.7 • • • 
• • . . • . 
• 15.3 8.7 • • • 
• • • . • • 
100.0 99·j 100.0 100.0 lG0.0 109.l {10) (13 . (23) (11) {2) (13} 
2.4183 .51 
21 11 
>.01 >-50 
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TABLE 3.-:continued 
Income Master's Degree Prof ession&l Degree 
Black White Total Black White Total Black Whi;te Total 
Below $5,000 • a.a 1.6 
! $5,000 - 6,999 • 11.7 lQ.3 l0.9 
7,000 - 8,999 50.0 33.3 24.7 23.4 23.9 
9,000 -10,999 50.0 50.0 • 50.0 33.3 22.1 26.2 24.5 
11,000 -12,999 20.8 17.8 19.0 
13,000 -14,999 • • 14.3 5.6 9.2 
15,000 -16,999 50.0 • 50.0 • 3.9 11:. 7 4.3 
17,000 -18,999 • 1.9 1.1 
Above $19,000 • • 100.0 • 33.3 1.3 6.5 4.3 
No Answer 1.3 0.9 1.1 
• • 
fi = {2} 
t = • .392 
df = 1 182 
p = 
• .05 .50 
-----------·---- ··------- -------
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TABLE 4.--A comparison of equivalent educational levels and occu-
pational levels of middle-class blacks and whites.a 
Professional, tech- Managers, officials Cleric a.l and Craftsmen, foremen 
Education nieal and kindred and proprietors, kindred workers Sales and kindred 
workers except farm workers 
Black White Total Black White Total Black Whi te Total Black White Total Black White Total 
7 - 9 years . . . . 2.9 2.5 • . . . . . . . . 
10 - 11 years 4.2 4.3 4.3 23.1 20.6 21.0 2.3 4.6 3.0 . 2.7 2.1 • . . I 
20.8 30.4 25.5 38.5 22.l 24.7 
j 
10.8 8.5 High School Graduate 2.3 I 1.5 • . . • . 
Some college 29.2 47.8 38.2 38.5 39.7 39.5 68.2 68 .2 68.2 70.0 67.6 68.1 60.0 50.0 52.6 
College Graduate 20.8 17.4 19.2 • 13.2 11.1 11.4 181.2 13.6 20.0 13.5 14.9 20.0 42.9 36.8 : . 
I 
16.7 8.5 1.5 1.2 13.6 I 9.1 10.0 5.4 6.4 7.1 10.5 Some Graduate School I 20.0 . • •' 
I 
4.2 ' Master's Degree . 2.1 . . . • O I, • . . • . . • 
I 
Professional Degree 4.2 • 2.1 • . • 2.3 91•1 4.5 • • • • . . 
I 
TOTAL 100.1 99.9 9~.9 100.1 100.0 100.0 100.1 lOOr.l ~~6J 100.0 100.0 100.0 100.0 100.0 100.0 N (24} (23) ( 7) (13} (68) (81) (44) (2~} (10} (37) (47) (5) (14} (19} 
aAll calculations are made from raw data. 
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I TABLE 4.--Continued 
Operatives and 
Education kindred workers 
Black White Total 
7 - 9 years . . • 
10 - 11 years 20.0 • 20.0 
High School Graduate • • . 
Some College 60.0 . 60.0 
College Graduate . . • 
Some Graduate School • . ..•. 
Master's Degree 20.0 . 20.0 
Professional Degree • . . 
TOTAL 100.0 . 100.0 
li (5) . (5) 
Service workers 
except private 
household 
Black White Total 
• . • 
. . . 
20.0 • 14.3 
4o.o 50.0 42.8 
. 50.0 14.3 
40.0 • 28.6 
• • • 
. . • 
100.0 100.0 100.0 
(5) (2) (7) 
I 
I 
I 
r 
Black White 
• 1~2 
5.7 10.,2 
11.3 15~7 
53.8 51.8 
12.3 17~5 
i 
13.2 2.4 
I 
1.9 • 
1.9 1.:2 
100.l 100.0 
(106) (166) 
Total 
0.7 
8.5 
i4.o 
52.6 
15.4 
6.6 
0.7 
1.5 
100.0 
(272) 
I 
" 
i 
,, ' 
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